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Chapter I
INTRODUCTION
The ability to follow oral directions is directly dependent upon a more encompassing skill--listening .

Following oral

directions is a skill which most people, both children and adults,
are required to use frequently.
For some time the writer has been aware of several problems
in regard to oral directions.

In her classes, her own oral direc-

tions have been met by varying responses.

Much class time has

been spent in repeating simple oral directions, and frequently
this repetition has seemed unnecessary .

The writer also observed

that children are not alone in having difficulty with oral
directions; adults often have great difficulty in following them
correctly.
The ability to listen accurately and efficiently is tremendously important to children.

Because of the amount of time

teachers spend speaking to a class, the child's ability is an
important factor in his total learning process.

Listening and

following oral directions can not be left to chance or taken for
granted; it must be taught.
Listening skills are not less important outside the
classroom than they are inside the classroom.

Children are in-

volved in listening during most of their waking hours .
1

They are

2

so constantly bombarded with noise of all kinds that they develop
the habit of "turning off noise" or half listening.

When they do

this type of listening in the classroom, they only create learning
problems for themselves by not being able to follow oral directions.
It is hoped that this exploration will be the impetus for
additional research in this area, which will eventually bring about
improved ability to follow oral directions.

Recognizing that this

topic is of grave importance in any learning situation, the
investigator feels justified to take it into consideration.

STATEMENT OF THE PROBLEM
Teachers have long realized that oral directions play a
vital part in their classrooms .

Almost all work to be done by

pupils in school is preceded by some sort of oral directions.

If

pupils are unable to follow oral directions, they will have
difficulty in accomplishing their work and learning will likewise
be impeded .

Teachers are also aware that many pupils seem in-

capable of following oral directions and that much class time is
wasted with repetition of directions, and sometimes even this
does not mean that directions will be followed correctly .
Further, this problem of following oral directions is not
only a problem which faces elementary school teachers or even
teachers as a whole, it is one which faces supervisors in business,
parents and anyone who has the responsibility of directing the
activities of others.

In view of the above observations, it seems

quite obvious that greater understanding is needed in this phase
of listening.

3
PURPOSE OF THE STUDY
Research in listening is still in an exploratory phase.
Evidence points out the importance of listening in our lives and
while indicating that we are rather inefficient in our listening
habits, suggests that it may be possible to train for better
listening.

Several studies have been undertaken to discover

various factors which will make up the skill of listening.

There

is a need to single out some of these factors and study them
independently.
One aspect of listening is that of following oral directions .

The investigator has recognized the importance of listening

as it involves the intake of ideas and the formulation of these
ideas in a skill for action.

Teachers in many other subject areas

have agreed to this problem.

The writer realizes that a large

percentage of children do not listen with comprehension or discrimination, nor are they able to appreciate or evaluate what
they hear .

Therefore, this investigation is being made to improve

methods of following directions.
HYPOTHESES
For the purpose of this study, the following hypotheses
will be tested:
1.

To discover the frequency and types of oral directions

commonly given in a fourth grade classroom and to determine the
effectiveness .

4

2.

To analyze individual differences in ability to

follow oral directions.
3.

To construct and test oral directions designed to bring

about a more effective response .
4.

That learning to read automatically teaches a person

to listen is a false assumption.
5.

The ability to listen is the main factor in following

directions .
6.

To transfer listening importance to all subject areas

to be given more attention.
DEFINITIONS OF TERMS
The following are a list of terms and their definitions,
as they pertain to this study.
Listening.

This term means to pay attention in order to

hear for comprehension and retention.
Oral Directions.

The term refers to spoken instructions

of how to do, what to do, or where to go that pertains to classroom work.
Impetus.

This refers to the force or stimulus needed in

this area of learning.
Bombarded.

This term refers to being attacked or sub-

jected to attack.
Consensus.

This refers to an agreement or general

opinion.
Deteriorate.

This term refers to something that loses

value or becomes worse.

5
Turning Off Noise.

This term refers to the mental block-

ing out of noises.
Cultivate .

This term refers to those activities which

improve and develop by study or training .
Informal Survey .

This term refers to a brief but thorough

study or examination not bound by strick ruling .
DELIMITATIONS OF THE STUDY
The subjects for this study consisted of twenty-one
fourth grade children at Richard Lagow Elementary School .

These

pupils are from middle to lower class homes, predominantly white,
with only a few mexican americans and blacks .

Eight teachers of

all subject areas were selected at random to answer a questionnaire about listening difficulties of pupils.

The ages were nine

and ten years; there were twelve girls and nine boys.
LIMITATION OF STUDY
This study covered a six-week period.

The pupils of this

class were of similar background in a rural connnunity.
PROCEDURE
A questionnaire was used to collect data relative to
auditory difficulties.

This instrument was designed to determine

the most connnonly encountered listening difficulties of pupils of
any classroom.

6

In addition to the other instrument being used for this
study was one for tabulation of oral directions counted over a
period of days and showing the response as correct and incorrect.
In order to determine useful methods for the improvement
of auditory skills and following oral directions, literature for
the topic was reviewed thoroughly .

Chapter II
REVIEW OF RELATED LITERATURE
Listening skills are of major importance today in personal,
social, economic and civic affairs.

Listening is the most impor-

tant tool of education for today's and tomorrow's world.

Listening

skills should be one of the major avenues of a child's learning.
In the clamorous world of today, there is a constant demand for
critical evaluation.

Each listener is a potential customer of

ideas and products.

"Electronics have shifted the emphasis from

eye-mind discrimination to eye-ear-mind discrimination in the
ideological and material world.

Listening skills can be sharpened

and improved by exercise and practice."

1

One of the most important steps in developing good listening is providing as many varied experiences as possible.

"One of

the best ways to find out how students listen is to work with them
in various listening situations and observe and analyze their
listening behavior.

Once one has found out exactly how they

listen, one may be able to go on and find out why they listen as
they do. 112

1

R. Murray Thomas, Ways of Teaching in Elementary Schools,
(New York: Longmans, Green and Company, 1955), p. 137.
~riam E. Witty, "Listening Skills Can Be Improved,"
Instructor, LXXII , No. V, (January, 1963), pp. 6-10.
7

8

Children usuall y listen to what they want to hear .
listening is faulty .

Such

If they have not learned what to include and

what to exclude , or if they misinterpret, it is essential that
they listen purposefully .
Listening habits are important .

Continuous development of

the art of listening unquestionably goes hand in hand with progress
in speaking.
ing.

Good conversation is impossible without good listen-

To understand instructions requires a high quality of

listening, and there is a great need for critical listening.

The

complex forces pressing in on every individual in these days call
for ability to listen with discrimination as well as with sympathy
and understanding because of the constant barrage of all kinds of
materials which bombards the ears from radio, television, motion
pictures and other sources .
In the schools one acts as if all children in a grade can
listen and comprehend at the same level.
acceptance of a backward listener .

One has not come to the

Instead, he often adds to

these difficulties by failing to recognize the difficulties of
poor listening may be caused by comething more complete and
compl ex than " lazy ears ."
Sil verman indicates that in a recent study, good listeners
rated higher than poor listeners on the following measures :
intelligence, per sonal and social adjustment, classroom behavior,
reading soci oeconomic status, academic success and physical vigor.
"There are multipl e r easons for children not listening:
no breakfast , an argument on the way to school , generally feeling

9

misunderstood, day dreaming, or incubation of measles. 113

Listen-

ing is a part of all musical learning and all musical activities
and its importance is implied if not dealt with explicitly in all
music learners.

"The quality of instrumental or vocal performances

obviously depends on the quality of listening--on a sensitive,
discriminating ear. 114

As a hunter in a strange forest needs some-

one who knows the trails, so do young children need a pilot to
show them how to follow the unfolding of music.

The teacher should

serve as a guide and companion to help them observe music's main
ideas and their development; its melody, harmony, rhythm, and mood.
The teacher should also help them recognize the instrument by
which music comes to the ear.
The listening lessons should be primarily what the term
implies--listening, although some comments from both teacher and
pupils are necessary for pleasurable learning.

Because knowledge

is needed for inquiring insight to any subject, the teacher should
give proper information at the proper time.

"Children should

mention pertinent facts and ask questions contributing to their
understanding .

In addition, children should feel free to say

whether they like or dislike a certain composition, and if
possible, why, since their opinions will aid the teacher in her
future selection and presentation." 5

3charlene W. Smith, "Index to Better Listening," Instructor,
LXXXIV, No. II (November, 1974), pp. 59-68.
4

Anne E. Pierce, Teaching Music in the Elementary School,
(New York: Holt, Rinehart and Winston, 1961), p. 109.
5

Ibid., p. 110.

10
The teacher's own interest in music and her manner of
listening are invariably reflected by the class.

She must never

act in a perfunctory manner, and, as a rule, she should not speak
during the performance of music .

If she must give some explanation

or make comments, she should do so at the close of a composition
or at the completion of a section so as not to interfere with the
music continuity or flow.
Like teachers in other areas, those responsible for listening experiences must above all bear in mind the children under
their direction.

In making plans, they should take into account

the ability of the person who serves as guide as well as the
materials and equipment the school has made available for use.
In addition, consideration should be given to the opportunities
children have to listen to music at home and in the community.
Children should often arrange their own listening periods.
"The classroom teacher should frequently play, sing, or use
phonograph recordings outside the regular music period, and,
without comment, allow interested children to put aside their
work and listen . "

6

This is similar to reading aloud a story or

powm only to those who wish to hear it, to placing reproductions
of £amour paintings on the bulletin boards or walls of the room
knowing that merely from seeing them that children may ask about
the pictures, or at least have the opportunity to observe great
works of art.

6Ibid., p. 111.

11
Pierce further indicates that visual aids, discussion and
stories about music, the composer, and the instruments enliven
the listening period and serve to hold pupils' attention .
lation with other subjects also arouses interest.

Corre-

Because children

do not listen quietly for many minutes, preferring a more active
participation, it is sometimes advisable to combine listening with
singing, playing instruments, and rhythmic responses.
R. Vermelen of the Philips Research Laboratory in Holland
did an experiment to find out if listeners could identify music
played by an orchestra and music reproduced stereophonically.

He

had listeners compare the same pieces of music reproduced stereophonically and played live behind a thin but opaque curtain.

The

tests took place in the auditorium and the listeners were asked
to differentiate between the two presentations .

After a

statistical analysis of the results, he concluded that on the
average , his subjects could hear the difference only half the time.
Those people who could differentiate consistently were in
the minority , a mere 16 percent of the subjects .

Tests of this

kind demonstrate that in the right environment , sound equipment
can be almost perfect if enough care and money are available.
Extensive tests performed at the University of Minnesota
on several thousand students and hundreds of business and professional peopl e show some disturbing results .

In each case, the

person tested listened to short talks by faculty members and
then was examined for his comprehension of the material.

12

"Immediately after listening to the talk, the average
person, no matter how well he thought he was listening, could
remember only about half of what he had heard .

Two months later

he could remember only about a quarter of the material."

7

The

Minnesota researchers who conducted this survey point out that
almost no time is devoted at school to teaching people how to
listen.

They attribute this deficiency to at least two false

assumptions.

One is that listening skill correlates positively

with high intelligence, therefore, if someone does not listen
well, he is probably not too bright .

Obviously, you can not do

much about basic intelligence.
Minnesota researchers Ralph Nichols and Leonard Stevens
have identified four discrete but simultaneous processes in good
listening.

1 . The listener tries to anticipate where the speaker
is leading him and what conclusions will be drawn.
2. He weighs the evidence used by the speaker to support
his major points.
3. He reviews and mentally sunnnarizes the points that are
made.
4 . He learns to listen between the lines to see what is
insinuated by tone of voice, gestures, and other nonverbalized
communication.
"The reason no one listens, usually, is that one's thoughts
get in the way , in the sense that one is mentally formulating what
one is going to say when the other person gets through speaking.
Instead of digesting the other person's information, one is most

7

•

Roger M. D'Apr1x, How ' s That Again?, (Homewood, Illinois:
Dow Jones-Irwin, Inc . , 1971), p . 76.

13
often busy thinking only of how best he can impress another with
his next statement. 118
"The therapist can either listen to the patients with his
eyes closed, assuring them at some point that he is not asleep,
and rewarding them for their indulgence by telling them what he
has heard, or listen to a tape recording of a group meeting, again
preferably with his eyes closed so as to shut out visual distractions.

One of the most listable things taught to almost all

children, along with not looking at people too carefully, is not
to listen with their eyes closed, lest they hear too much."

9

In diagnosing listening abilities and distractions, Barbe
and Myers have indicated a few things to be taken into consideration by the person involved to help complete a picture.
1. Determination of the mental and physical status of
the child.
2. Determination of the emotional status of the child.
3 . Determination of the level of listening ability of
the child .
4. Consideration of each of these steps in relation to
each other .
5. Determination of reading level.
6. Determination of extents.
7. Assessment of student's ability to express himself.
8. Comparison of performance in each of these areas
compared with his listening ability.lo

8

Edmond G. Addeo, Why No One Listens to You, (Pennsylvania:
Chilton Book Company, 1973), p. 12.
9

Eric Berne, What Do You~ After You Say Hello?,
York: Grove Press, Inc., 1972), p. 321.

(New

10
Walter Barbe and Robert Myers, "Developing Listening
Abilities in Children, 11 Elementary English, LXXXI, (February, 1964)
pp. 128-131.
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"The physical environment may be responsible for ineffective listening.

The room may be too warm, humid, or chilly; there

may be distracting noises from a nearby street, or adjoining room.
Also, other persons in the audience may be responsible for poor
listening conditions by making ungainly gestures, or by speaking
in a guttural or extremely loud voice."

11

The teacher should provide a classroom environment conducive to easy and uninterrupted listening.

She should be careful

herself not to distract or repel her listeners by unseemly
gestures, lack of poise, or by speaking in a grating, or shrill
voice.
A child who has not learned to listen attentively misses
a great deal of enjoyment.

It is essential that pupils develop

good listening skills earlier in their educational experience.
"Listening is an active, not a passive affair.

The nature

of listening is to gain information, to achieve understanding, to
get as many side view of issues, to select main points in a theme
or merely be entertained.

A listener has no control over the rate

at which he has to listen.

Therefore, listening is more difficult

than reading because critical thinking must be developed as well
as thinking in sequence. 1112

11Barbara A. Dominick, The Art of Listening, (Springfield,
Illinois : Charles G. Thomas Publisher, 1958), p. 103.
12
Allen Forbes, "How to Listen," The Grade Teacher, LXXVIII
(October, 1960), pp. 124-127.

15

Because a child listens does not mean he listens effectively.

This must be taught.

Just as children need instruction

and guidance in obtaining a sight vocabulary, so do they need
instructions in listening to build a listening vocabulary.
Listening vocabularies tend to lag behind the pupils ' needs
as they progress through the elementary school.

So many unfamiliar

technical and abstract terms are introducted in the expanding
curriculum that pupils are left with vague and incomplete understandings of the words they hear.

Successful listening not only

depends on willingness and effort to understand but also the tools
with which to recognize and interpret spoken words.

Auditory

memory , auditory discrimination, word analysis skills, and effect ive use of context on one ' s listening vocabulary are important
tools for successful listening.
Stromer indicates that in a study made at the University
of Denver, students were given a list of vocabulary words which
woul d appear in the recording of a newscast.

They were to listen

for words and consider how they were used in context.

When , with-

out warning, the students were asked questions abou t the general
context of the newscast , t hey replied , " Oh, we were not listening
for that ; we were l istening for the words ."

This indicated that

the mental set and the listening vocabulary are tremendously
important in lis t ening .
The listening vocabulary affects the quality of listening .
Meanings stated in unfamil iar words tend to evade the pupils '

16
minds.

Pupils do not "hear" ideas that are beyong their under-

standing.
Shane further indicates that because a great part of
learning comes through listening, every teacher, regardless of
his subject field, should help pupils develop the ability to
listen discriminately.

Effective and discriminative listening is

not a passive process, but one in which the listener brings thought
to the words he hears, and does not allow himself to get off the
track during the experience.
To listen with understanding and discrimination is difficult.

Teachers who are aware of their pupils' present listening

limitations will try to help increase their abilities to understand, to discriminate, and to listen. 13

Good listeners focus on

central ideas; they tend to recognize the characteristic language
in which central ideas are discriminated.

Poor listeners tend to

lack the discrimination between fact and principle; idea and
experience; evidence and argument.
Discriminative listening makes children aware of drawing
conclusions.

The children are then asked to draw pictures of what

is being described or to identify the object which has been read
to them.

1.

I grow outdoors.
I grow tall .
In swmner, I am full of leaves.
on my branches and sing.

13Rob ert Can f.1.eld,

Birds sit

11
Approaches to Listening Improvements,"
Elementary English, XXXV, (December, 1964), pp. 526-528.

17

What am I?

2.

People live in me.
I have windows and doors.
I come in many different colors and
. sizes.
Draw a picture of me.

Lundsteen has suggested exercises that help the teachers
discover many things about their pupils' discriminative skills
such as:
1.

Which children can listen effectively and which can

not.
2. Which children are self-sufficient and able to work
on their own initiative.
3. Which children are dependent and receive clues from
others.
4. Information relative to the degree of maturity of
each child .
5. Unusual responses which may suggest other problems
that need attention. 1 4
"Comprehension is the understanding and grasping of the
true idea or meaning of what is heard .

When the facts one hears

and the principles that are deduced from what is being said or
implied lead in turn to levels of agreement between the listener
and the speaker on whatever is being discussed, then effective
listening has been achieved. 15
Comprehension in any given situation is to be found not
in the words that are spoken , but in the meaning given by both
the sender and the receiver.

If properly attuned to each other,

14

Sarah Lundsteen, "Critical Listening: An Experiment,"
Elementary School Journal, LXXIX, (March, 1966), pp. 122-125.
15
.
Dominick, 2.£· cit., p. 71.

18

both will break through the barrier of intellectualization and
arrive at true meaning and understanding.

Both will leave the

situation feeling satisfied and wiser.
As has been reported, the rate of speech of most Americans
is about 125 words a minute.

"Comprehension in listening is diffi-

cult because we think faster than we talk.

One thinks four times

faster than the average rate of speech of most Americans. 1116
discrepancy leaves a lot of time for spare thinking.

This

It is what

one does with this extra time that makes one good or poor listeners.
"If one is a poor listener, he soon becomes impatient; his thoughts
turn to something else for a moment, then dart back to the
speaker. 1117

These brief side excursions continue until one's mind

tarries too long on some subject.

Then, when his thoughts return

to the person talking, he finds that he is far ahead of the
speaker.

Now it is harder to follow him and increasingly easy to

take off on a side excursion.

Finally one gives up; the person is

still talking, but one's mind is in another world.
Norbovig and Klausmeier believe that the good listener in
contrast, is selective and uses his spare thinking time to
advantage by asking himself what is being said, in what context
is it being said, and how accurate the speaker's facts are.

He

16
Paul A. Wilt, "Studies in Listening," Elementary English,
(May, 1959), pp. 63-65.
17 Virgil Herrick, Children and Language, (New Jersey:
Prentice Hall Company, 1955), p. 179.

19

also tries to be as much alone with his thoughts and feelings as
possible so that he can concentrate and listen with little prejudice, condemnation or criticism.

He makes a genuine effort to

reach beyond the actual words that are spoken and gets to the
basic meaning by visualizing the situation as a whole.

To compre-

hend fully then, it is essential that one sharpens his listening
skill to the point where he is interested in what he is listening
to and, at the same time, avoid being easily distracted.
"Comprehension may be loosely defined as the ability to
recall immediately or at some later time a sampling of what has
been read or heard.

Rarely does it take into account what the

individual does with the retained material, nor does it emphasize
the critical and creative evaluation of what is received. 1118
In the schools and colleges, for instance, such a def inition of comprehension does not encourage one to develop the
implications of the message nor to extend and refine it.

It

encourages the student to listen the way a tape recorder "listens,"
and consequently to speak the way a tape recorder ''speaks.''

It is

as though the instructor were to talk "into his students" on
Monday and Wednesdays and to "play them back" in a quiz on Friday.
When the listening becomes difficult for a person to
understand or requires added mental exertion, he will refuse to
face up to the task, rationalizing his action on the basis that
living with others is difficult enough in any case and there is

18
Paul Sanders, Language Skills in Elementary Education,
(New York: MacMillan Company, 1965), p-.-218.

20

little purpose or u se in putting increased effort into making
a go of it.

Many people are guilty of doing this daily .

If one

is not immediately to comprehend what someone is trying to tell
him or if a topic for discussion becomes a bit too difficult, one
avoids listening to it by appearing to be tired or confused or
vague .

If what a radio or television speaker is saying is too

involved or lengthy , one turns him off and look for a less taxing
program-- anything , just so one does not have to search within
himself for the resources required in serious thinking .

One pre-

fers to remain on the periphery of one's conscious self involved
only superficially rather than face up to a situation which may
make demands on his intellect.

Just so does the disinterested

listener fear making real effort when listening and so he seeks
easier listening.

Generally speaking , he listens to such things

as are simplified and handed to him on a platter, choosing to
avoid any planned or periodic effort necessary to listen to
difficult materi al.
Listening as an art is not new in the history of man's
cultural development.

Long before he learned written forms , man

connnunicated his thoughts orally to someone who listened and who
handed them on to someone else.

Throughout history masses of

people have been swayed by listening.

The importance of listen-

ing as a language ability, however, is a very recent discovery;
so recent , in fact , that it has not yet materially affected
classr oom practices .

The ability has been taken for granted,

21
apparently under an assumption that as the child matures mentally
he acquires without conscious effort facility in listening or that
listening facility is acquired as a by-product of other language
experiences.
"Many teachers have a habit of repeating every directive
as often as the children ask for it.

This may be due to nervous-

ness on the part of the teacher, lack of concentration, poor
preparation, lack of material; but whatever the reason, it is a
careless habit and it leads to inattention on the part of the
children.

19

Many teachers also are careless about enunciation and tone
quality.

This puts a strain on listening, and under the strain

young children soon become tired and inattentive.
In the past, teachers have not always been equipped to
help children improve their listening abilities.
been the neglected part of the language art.

Listening has

When one compares

the large volume of research and writing and the practical helps
available on instruction in reading to the limited amounts of
material on listening, one reason for the classroom neglect of
listening is apparent.

"Many listening aids are needed if

instruction in listening is to be given the place it deserves in
light of the tremendous importance of listening in the lives of

19
Willard F. Tidyman and Marguerite Butterfield, Teaching
the Language Arts, (New York: McGraw-Hill Book Company 1959),
p. 58.

22
both boys and girls and of adults.

20

The democratic society is

based on the ability of its citizens to think intelligently.
tically no attention at all has been given to listeni~g.

Prac-

It may be

argued that listening is a much less important language activity
not deserving as much attention as reading.

Yet if the language

activity most frequently engaged in is of most importance and if
the few studies so far made are accurate, listening, not reading,
deserves the favored position in the educational pattern.
listening, one goes by the pace set by the speaker.

In

The listener

has little or no opportunity for deliberation, and is under the
direct influence of powerful personality factors.

"Critical

listening at least in an audience situation would appear to be
even more difficult than critical reading. 1121
Being a good listener may oil the wheels of human relationships and in many situations, be a real aid to the enrichment of
personal and social living.

Personal values inherent in good

listening habits are manifold.

Vocationally speaking

listening

skills can serve many ends; the world is the community today.
"The need to learn to live beside people who differ from one may be
one of our strongest reasons for becoming good listeners." 22

20
David H. Russell and Elizabeth Russell, Listening Aids
Through the Grades, (New York: Bureau of Publications, Teachers
College,~59), p. 4.
21

James I. Brown, "Why Not Teach Listening," School and
Society, LXIX, No. 1731, (February, 1949), p. 113.
22v·irgi.
· 1 Herrick, Children and the Language Arts, (New
Jersey: Prentice-Rall, Inc., 1960), p. 151.
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As in all learning the highest motivating factor is
interest.

"The interest factor in creating a successful listen-

ing environment is far more significant than most of us have given
it credit for being. 1123

In an attempt to give them what they need

to know, one forgets that if they are not interested, their energy
and their time will be wasted.
A second factor, closely related to interest, is that of
motive, purpose, goals or objectives.
pleasure or information.

One listens either for

If the listening is to be really effec-

tive, the purpose of it must be clear to the individual listener.
A good listening climate is the third factor.

"Comfortable

position, temperature and air controlled, a minimum of distracting
noises, as little moving about as possible, but perhaps the most
important is a healthy emotional climate in which people feel at
ease, and free from the pressure and strain so often evident in
school situations. 1124
Research has shown that a basic developmental program is
needed in listening.

The National Council of Teachers of English

believes: "The nature of the program in each grade will depend
upon the kind of situation in which the learners at each level
have occasion to listen, the maturity of the problems they face,
and the extent of skill which they exhibit in each phase of
listening. 1125

23 Ibid., p. 153.
25

24 Ibid., p. 157.

National Council of Teachers of English, The Commission
on the English Curriculum, The English Language Arts, (New York:
Appleton-Century-Crofts, Inc., 1952), p. 346.
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The investigator is willing to acknowledge the fact that a
great deal can be learned by listening.
as he builds his language .
how to listen by listening.

The child builds himself

"The child does not necessarily learn
There are many ways of teaching

listening in the upper grades.

Listening, if properly taught,

develops readiness for other skill subjects.

Children find satis-

faction and security in mastering a skill for which they had full
readiness and in the exercise of which they could meet with
success. 1126
Many children will talk freely with a small group before
they are ready to face the entire class and make a contribution.
A good conversationalist not only discusses adequately his own

ideas but also listens carefully to what other participants have
to say.

This ability is often found to be lacking in both children

and adults.

nDuring all oral work or activity in school, each

child should get the feeling that good listening is a matter of
courtesy."
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One of the most important steps in developing good

listening is provid "ng as many varied experiences as possible.
"One of the best ways to find out how students listen is
to work with them in various listening situations and to observe
and analyze their listening behavior. 1128

Once one has found out

26

Sam Duker, "How Listening Can be Taught," Instructor, XXV,
No. 8, (May, 1955), p. 29.
27

Edna L. Furness, "Listening and Learning," Peabody Journal
of Education, XXXIII, No. 4, (January, 1956, p. 212.
28

Walter F. Stromer, "Listening - How?," English Journal,
XLI, No. 6, (June, 1952), p. 318.
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exactly how they listen, he may be able to go on and find out why
they listen as they do.
Teachers are well aware of the fact that their reputation
in the profession depends very largely upon their ability to develop
in children a satisfactory level of skill in listening, speaking,
reading and writing.

They are becoming increasingly concerned with

providing learning conditions and using techniques which promote
pupil growth in listening.
More emphasis is being placed on listening in order to make
us aware of how important listening really is.

Efforts are being

made to create awareness of the need for instruction in listening
and to produce materials and methods of instruction.

Classroom

teachers and school administrators can improve the art of listening also, by providing a better listening climate.

The schools

should provide direct and systematic instruction in listening.
There are numerous ways of improving listening.

Schools

have developed effective methods of teaching children to listen
since they have become aware of the importance of listening in
life and discovered it can be taught.

Possibly if each teacher

examined her own listening experiences and habits, she would gain
increased insight into the factors involved in listening and thus
become better equipped to guide children.
As preparation for guiding the listening of children, the
teacher may profitably explore further the factors which condition
how effectively she listens to language as an adult .

It is helpful

for the teacher to analyze also both the extent of pupil

26
listening and its quality.

Keeping a log of the children's

listening experiences during the course of a week and noting group
and individual characteristics will reveal the variety of current
listening situations and the present levels of listening habits
and attitudes.
Lee and Lee state that listening today is very important.
"To listen accurately and with understanding in all subjects, the
elementary school child must develop certain sk "lls. 1129
To improve skills of listening, teachers have found these
following suggestions helpful:
1.

Study the extent and nature of pupils' listening by:
A.

Listening and following directions require the

Development of both speaking and listening abilities.

Pupils

must learn to listen intently and make sure that they understand a direction before translating it into action.

They

need to give attention to the steps in direction and the
sequence into which they fall.

In order to give directions,

pupils need to consider the points at which guidance will be
needed and the most effective sequence of points.
B.

Understanding information and ideas to get the

principle thought is the common requirement of the total
listening program.
C.

Reports and announcements to be able to outline

and organize their thoughts and ideas.

29

York:

J. Lee and Doris Lee, The Child and His Curriculum (New
Appleton-Century-Crofts, Inc., 1950), ~167.
'
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D.

Radio, recordings, television, sound films, tapes

and other means of discriminative listening. 30
Games have many values and frequently play an important
part on the instructional materials for they often will speed up
as well as strengthen learning in the fundamental skills.
Anderson states that these activities can help emphasize
the skills of listening:
1. Develop a routine of giving directions only once in
a lesson. Select one subject, introduce the challenge of a
"One-Time Club" or "First-Time Club" with respect to assignments or directions. If a child misses the first time, he
is not a club member but may get the information from a
member. For some groups the teacher might say "I will give
the assignment only once, then I will ask some of those in
the "First-Time Club" to repeat what I have said."
2. Use oral tests frequently that require more than
one-word answers. Dramatize the test if the group responds
to that type of motivation by imitating the pattern of a
television quiz program.
3. Ask children to review the work of the previous day
in a subject for a child who was absent.
4. Practice oral summarization of the information presented in a film.
S. Read a descriptive paragraph, have children paint or
draw the picture presented, then read the story again as a
check.
6. Play a listening game by giving increasingly difficult
instructions to one child and then another. To the first
child you m.i ght say, "Peter, take the apple from the desk and
place it on the chair. 11 To the next child, "Fred, take the
apple from the chair, show it to Mary and return it to the
desk." The game increases in difficulty until someone fails
to follow correctly.
7. Ask the pupils, in pairs, to interview each other on
hobbies or special interests. After the interviews, talk
about the possibilities of learning by this method. Discuss
the advantages and disadvantages of interviewing as compared
to reading.

30Louise B. Scott, "Establishing Better Listening Habits,"
Instructor, XXVI, No. 3, (November, 1956), p. 36.
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8. A game called "Efficient Secretary" is designed to
challenge children to write entire sentences. The sentences
are read only once. At first the sentences are short but
they are increased in length as the child's ability increases.
This exercise of writing sentences from dictation has a
natural correlation with spelling.
9. Second-chance listening is valuable in the social
studies. The teacher reads an informative article which is
followed by questions. After this the article is read again
and children check their answers or answer the questions a
second time.
10. The game "Lost Child" is good for both oral description and listening. One player is the policeman. Another
player describes someone in the room who is his "lost child."
If a class member can guess whQ it is before the policeman
does, the two exchange places. 31
There are as many individual differences in listening as
there are individual differences in growth and development.

Once

the parallel between listening and other subjects are understood
the teacher with average ingenuity can devise with ease such units
and methods as he thinks are important.

31i>aul Anderson, Language Skills in Elementary Education,
(New York: The Macmillan Book Company, 1968) , p. 143 .

Chapter III

AN ANALYSIS OF FINDINGS
The purpose of this study was to make an investigation of
difficulties encountered in the teaching of listening skills in
comprehension involving intermediate grade levels investigating
(1) difficulties encountered by fourth-grade students at Richard

Lagow Elementary School, Dallas, Texas; (2) to compare these
listening difficulties with eight intermediate teachers in this
school; and (3) to explore methods for the development of listening skills.
The purpose of this study was to present the findings
regarding (1) teacher response through observations of major
listening difficulties, and (2) teacher response through observations recorded after use of explored methods .

FINDINGS
Table I presents a summary of the response of eight
elementary teachers regarding listening difficulties encountered
by intermediate grade chi ldren at Richard Lagow Elementary School.
The results of a questionnaire in which major listening
diffi cul ties were reported by eight intermediate teachers in the
Richard Lagow Elementary School indicate that on the basis of a
scale, i . e ., good , average and poor.
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TABLE I
MAJOR DIFFICULTIES REPORTED BY EIGHT INTERMEDIATE
GRADE TEACHERS IN THE RICHARD LAGOW
ELEMENTARY SCHOOL

Item
Number
1

2

Good
Perher
cent

Num-

Description

Average
Num- Perber
cent

Poor
Num- Perber
cent

Ability to listen
for information

2

25

4

50

2

25

Ability to keep related details in
mind.

1

13

3

37

4

50

1

13

3

37

4

so

6

75

2

25

3 Follow story
sequence
4
5
6

7

8

9

10

Listen for contextual clues.
Ability to pay
attention.

1

13

4

so

3

37

Ability to answer
questions.

2

25

4

so

2

25

Ability to transfer
listening skills to
other areas in the
curriculum.

7

87

1

13

Ability to discriminate among words and
sounds in words.

6

75

2

25

Ability to comprehend
between concrete and
abstract ideas.

3

37

5

63

Ability to follow
oral instructions
repeated only once.

4

50

4

50
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1.

Only half of the listed skills contained responses in

the "good" category, while all skills contained responses in the
"average" category, and all skills contained responses in the
"poor" category.
2.

Considering the gross number of responses in all cate-

gories (80), and viewing the ten skills as a whole, 9.1 percent
of the children tend to possess "poor'' listening skills, while the
majority tend to possess "average" listening skills.

3.

Although most teachers at Richard Lagow Elementary

School feel that their students do not possess adequate listening
skills, these results point out that the majority of the students
seem to indicate a need for an intensive approach to teaching
listening skills, utilizing present methods .
According to the findings, listening and following directions require the development of both speaking and listening
abilities.

In order to give directions , pupils need to consider

the points at which guidance will be needed and the most effective
sequence of points.
Understanding information and ideas to get the principle
thought is the common requirement of the total listening program.
Sound films, tape recordings, radio and television are
good means of discriminative listening.
According to an informal survey of intermediate grade
teachers at Richard Lagow Elementary School, the following methods
were found useful in helping their students improve listening
skills:

32

1.

Sound films - students listen well because of the

motion of the picture, color, etc ..
2.

Television - students would listen more if educational

television was "a little more modern" in color, action, etc ..
3.

Filmstrips - with the recording tends to be "slightly

off" for listening because of the "beep. "

Students concentrate on

the correlation between the beep and the change of the filmstrip
frame, thus causing them to miss the information given.
4.

Games - educational games tend to reinforce academic

studies .
Th~ first step in the collection of data was simply to
ascertain the average number of oral directions given during the
school day.

During a period of six weeks , or thirty days, oral

directions to the entire class were counted each day .

Thus, the

most common number of directions given in one day was 16, this
total being obtained on 10 separate days.
oral directions per day was 15 .5.

The average number of

Since only directions to the

whole class were counted, this average is probably somewhat less
than the actual number of oral directions, if all directions were
included.

These data do, however , point up the fact that oral

directions do play an important part in daily classroom procedure.
While the above data were being gathered, and for approximately one month thereafter, data were also collected for the
purpose of determining types and effectiveness of these directions.
A form was drawn up to facilitate this procedure.

On the form was

a space for recording an exact direction, and the name of each
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pupil with a box for checking his correct or incorrect response to
the particular direction.

Thus , when a direction was given, it was

immediately written down in its exact words, and each pupil was
observed and checked according to whether or not he followed the
direction.

The individual was judged to following directions when

within a time reasonable to the investigator, he initiated and
carried out the activity required by the direction.
In an attempt to determine types of oral directions, it was
noted that there were essentially two degrees of response required
by various oral directions; a single, simple response, or a
response involving two or three steps.

However, a closer study of

the more simple directions pointed to a need for further breakdown,
Some of these directions were seen to be much less effective than
others, although the directions themselves seemed very similar in
content and response required.

The factor which accounted for

this difference in effectiveness was soon ascertained to be the
readiness factor .

In some cases, the directions were given when

the class was engaged in no other activity and were actually
awaiting instructi on.

In other cases, the directions came at a

time when the class was already doing one thing and was supposed
to stop and do something else.

Thus, in one case readiness was

already established, and in the other case there was lack of
readiness .
Therefore, it was decided that the data should be placed
into three categories and effectiveness for each type of directions
should be determined .
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Type I.

The first category of oral directions consisted

of simple instructions given at a time when the class was unoccupied and was expecting instructions.

Appendix B enumerates

all the directions which are in this category and also gives the
resulting responses to each direction.

The effectiveness of such

directions was considered to be fairly good.

Our of twenty-eight

sample instructions, there were twelve failures to follow
instructions.
Type II.

The second category of oral directions included

those instructions which required a single response, as in the
first category, but which necessitated a change of activity.

Into

this category fell the familiar and frequent "Get ready for lunch,"
''Get ready for music,'' type of direction.
complete list of these directions.

Appendix C gives a

Out of the twenty-one direc-

tions in this group, a total of forty-eight failures were recorded,
The average number of incorrect responses per direction was 2. 33
pupils, or 11.0% of the class; the standard deviation for this
distribution was 1 . 4.

These figures are considerably higher than

those for the first category where the subjects were expecting
directions.

Thus, it seems that the matter of readiness is an

important factor in the effectiveness of oral directions .
Type III.

Into the third category fell the directions

which involved remembering more than one detail.

In most cases,

there were no more than three deta1ls in any one oral direction.
Type III directions are presented in Appendix D, where the number
of correct and incorrect responses is also located.

The number
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of incorrect responses to a direction ranged from Oto 9, six of
the 25 sample directions were met with five incorrect responses.
The average number of incorrect responses out of the twenty-five
sample directions was 3.44 pupils, or 15.2% of the class; the standard deviation here was 2.4.

A greater difficulty with this type

of direction is understandable since, for a correct response to be
recorded, a pupil had to remember and carry out successfully
several details.

Other students have confirmed the fact that per-

sons do have difficulty in recalling several details.
The data in Appendixes B, C, and Dare arranged in chronological order.

It may be worthy to note that the effectiveness

does not appear to be related to the time at which the direction
was given.

In other words, pupils did not improve in their ability

to follow oral directions by receiving such directions repeatedly.
Following the study of the effectiveness of the various
types of oral directions, an analysis was made of individual
differences in effectiveness.

For each category of oral directions

each subject ' s correct and incorrect responses were totaled and
some very pertinent results were obtained.

It was found that in

the Type I directions, over half the class was completely successful.

Of the rest of the class, nine pupils had one incorrect

response, while one pupil had three incorrect responses .

Thus,

this one pupil was responsible for one-fourth of the total failures
to follow Type I directions.
Table II.

The above results can be seen in

36
Table III shows responses of subjects to Type II oral
directions.

From this table it can be seen that almost one-fourth

of the subjects were 100% successful.

The most notable individual

differences, however, are exhibited by subjects A, E, and I, who
are 66.7%, 57.1%, and 57.1% successful, respectively.

It may be

noted from Table I again that it was subject E who did so poorly
with Type I directions.

In the second category of directions,

then, 51% of the incorrect responses were attributed to three
subjects, or 14% of the subjects.
In Type III oral directions, Table IV shows that all but
two of the subjects experienced some difficulty with these directions.

However, the three previously mentioned pupils were again

least successful in following such directions.

Subjects A and E

were 68% correct in their responses, and subject I was only 56%
correct in his responses,

Thus, these same three pupils accounted

for 31% of the successful responses.
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TABLE II
RESPONSES OF SUBJECTS TO TYPE I ORAL DIRECTIONS

Subject

Correct Responses

Incorrect Responses

Percentage of
Correct Responses
95, 4

A

27

1

B

28

0

100

C

28

0

100

D

28

0

100

E

25

3

F

28

0

100

G

28

0

100

H

27

1

96.4

I

27

1

96.4

J

28

1

96.4

K

28

0

100

L

28

0

100

M

27

1

N

28

0

0

27

1

P

28

0

Q

27

1

96. 4

R

27

1

96.4

S

27

1

96. 4

T

27

1

96.4

U

28

0

12

89. 3

96.4

100
96. 4

100

100
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TABLE III
RESPONSE OF SUBJECTS TO TYPE II OR.AL DIRECTIONS

Subject

Correct Responses

Incorrect Responses

Percentage of
Correct Responses

A

14

7

66. 7

B

19

2

90. 5

C

21

0

D

20

1

95. 5

E

12

9

57 .1

F

20

1

95. 5

G

19

2

90. 5

H

19

2

90. 5

I

12

9

57 .1

J

19

2

90. 5

K

21

0

L

20

1

M

21

0

N

19

2

90. 5

0

17

4

80. 9

P

18

3

85. 5

Q

19

2

90. 5

R

21

0

S

20

1

T

21

0

U

20

1
49

100

100
95. 5
100

100
95. 5

100
95.5
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TABLE IV
RESPONSE OF SUBJECT TO TYPE III ORAL DIRECTIONS

Subject

Correct Responses

Incorrect Responses

Percentage of
Correct Responses

A

17

8

68.0

B

20

5

80.0

C

21

4

84.0

D

20

5

80.0

E

17

8

68.0

F

22

3

88.0

G

25

0

H

24

1

96.0

I

14

11

56.0

J

20

5

80.0

K

24

1

96.0

L

25

0

M

19

6

76.0

N

20

5

80.0

0

21

4

84.0

p

23

2

92.0

Q

22

3

88.0

R

22

3

88.0

s

22

3

88.0

T

21

4

84 0

u

20

5

80,0

86

100

100

Chapter IV

PRESENTATION AND ANALYSIS OF DATA
Summary
The investigator believes this study to be unique in that
it appears to be an attempt to study a single factor of the
"listening complex," and more particularly, a study to investigate
into the problems associated with oral directions.

The study

revealed listening difficulties in eight classrooms.
The instrument used was a questionnaire submitted to the
teachers to point out auditory skills encountered by the children
of other classes.

The other instruments were those of three types

of oral direction responses.

The investigator has intended to

bring out substantial information which influence the development
of improving the quality of listening.

It was found that these

difficulties were major problems with other teachers.
Conclusions
On the basis of the findings presented, the following
conclusions seem warranted:
1.

Listening is the most frequently used skill of the

language arts.
2.

Oral language is used much more than written language,

3.

Many activities can be included in a planned program

of auditory instructions.
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4.

Children should be guided in experiences and activities

that require the scientific methods of thought in listening
activities as well as in other methods of learning.
5.

Oral directions are an integral part of daily class-

room procedure.
6.

Oral directions given in this study can be typed or

placed into categories .

One type is the simple request requiring

a single action, the direction being given at a time when respondents are waiting for direction.

A second of oral direction is

similar to the first type in content and response required; however, in this type of direction, respondents are engaged in a
previous activity when directions are to be given.

A third type

is the direction which involves a two-or-more part response.

There

may be other types of oral directions which were not treated in
this study.
7.

The percent of correct responses varies according to

the type of oral directions.
effective.

Type I oral directions are most

In this study the average Type I direction 98% effec-

tive, that is, 98% of the class responded correctly to this
direction.

The effectiveness of Type II directions is much less

than Type I directions.
successful.

These directions were found to be 89%

Type III oral directions are least successful, with

83.8% of the class responding correctly.
8.

There is a great deal of individual difference in the

ability to follow oral directions.

Some persons exhibit many
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more failures to follow directions than do others .

Whereas the

majority of the class in this study were 90% successful or better,
three pupils were less than 80% successful.
9.

It is possible to improve responses to oral directions

by modifying directions slightly to establish readiness, and also,
in the case of Type III directions, to provide a system helpful in
remembering several details.
Recommendations
The investigator feels that much work is yet to be done in
exploring the field of listening to improve effective oral directions sought in the classroom.

Of great benefit, too , would be a

study describing and exploring possibilities of improvement of a
more compl icated type of oral direction.

The improvements made by

modifying directions in this study should be taken advantage of
by teachers, particularly since they are so simple to administer.
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APPENDIX A
QUESTIONNAIRE
Children usually encounter the auditory difficulties listed
below.

Please check the one that applies to your particular

student.
GOOD

1.

Ability to listen for
infonnation.

2.

Ability to keep related
details in mind.

3.

Ability to follow story
sequence.

4.

Listen for contextual
clues.

5.

Ability to pay attention
while directions are
being given.

6.

Ability to answer questions
after listening to a story
or recording.

7.

Ability to transfer
listening skills to other
areas in the curriculum.

8.

Ability to discriminate
among words and sounds
in words.

9.

Ability to comprehend
between concrete and
abstract ideas.

10.

Ability to follow oral
instructions repeated
only once.
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AVERAGE

POOR

APPENDIX B
DATA ON TYPE I ORAL DIRECTIONS
Correct
Responses

Directions Given

Incorrect
Responses

Get out your green mathematics book
to your homework.

19

2

2.

Continue with your work.

21

0

3.

Check over your problems .

20

1

4.

Now will you turn to your homework ,
page 17 .

21

0

Let ' s stand for our pledge to the
flag.

20

1

Will you pass your papers forward,
please?

21

0

Get ready for your time table
drill.

21

0

8.

Trade your papers for grading.

20

1

9.

Turn to your homework on page 32
of your workbook.

21

0

Return papers and give grades to
teacher to record .

21

0

Put your papers in your notebooks
where they belong.

20

1

12 .

Work on your new assignment.

21

0

13 .

Take out a piece of scratch paper,
please, and close your books.

21

0

Turn to page 74 in your mathematics
book, please.

20

1

15.

Please look at your time tables.

21

0

16.

Turn to the back of your mathematics
book for your cumulative test.

21

0

1.

5.

6.

7.

10.
11.

14.
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Directions Given
17.

Correct
Responses

50
Incorrect
Responses

Turn and review your mathematics
rules.

21

0

18.

Take our your homework.

21

0

19.

People in Sets and Number, begin
your mathematics assignment that's
on the board. Continuing in
Mathematics people, get a book
and go to the back of the room.

20

1

20.

Pass your papers to the front.

20

1

21.

Please pass your papers to the
front.

19

2

Please take out a piece of paper
and head it correctly.

20

1

Take out a piece of scratch paper
and write these problems.

21

0

You may take out another piece of
paper and head it for your
mathematics rules.

20

1

Turn to page 47 in your workbook.

21

22.
23.
24.

25.

0
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APPENDIX C

DATA ON TYPE II ORAL DIRECTIONS
Directions Given

Correct
Responses

Incorrect
Responses

1.

Get ready for P.E., please.

18

3

2.

Get ready for lunch, please.

20

1

3.

Hand in your papers.

18

3

4.

Take out your folders.

19

2

5.

Turn to page 91.

17

4

6.

Get ready for P.E., please.

17

4

7.

You may put these books away
and get ready for chalkboard
work.

17

4

Take our your books and turn
to page 104.

17

4

Get ready for lunch.

19

2

10.

You may get ready for P.E.

21

0

11.

Get ready to go to the auditorium,
please.

20

1

You may put your work away and
get ready for lunch.

18

3

You may get ready for Art. Please
hand in your mathematics papers .

20

1

14.

Get ready for lunch, please.

21

0

15.

Will you put those books away,
please.

16

5

Open your folders; today we will
review our rules.

20

1

17.

Turn in your mathematics books.

19

2

18.

Look at page 56 in your workbook.
51

19

2

8.
9.

12.
13.

16.
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Directions Given

Correct
Responses

Incorrect
Responses

19.

Take our your time table sheets.

19

2

20.

You may get ready to go home.

17

4

21.

You may play the line-up game.

21

0

APPENDIX D

DATA ON TYPE III ORAL DIRECTIONS
Correct
Responses

Modified Directions

Incorrect
Responses

1.

Put your books away now (pause)

21

0

2.

Do you know your time tables?
Let ' s see .. .

21

0

3.

You have about a minute (pause)

19

2

4.

You have a minute left to finish
(pause)

20

1

5.

Stop what you are doing (pause)

21

0

6.

Get ready to stop (pause)

21

0

7.

Finish the problem you are on,
then get ready (pause)

21

0

In two minutes we must go.
and get ready (pause)

21

0

Finish the problem, then get
ready (pause)

21

0

In a couple of minutes. stop and
get ready for lunch (pause)

20

1

Finish the problem you are on,
then put away .. .

20

1
5

8.
9.
10.
11 .

Finish
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