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CHAPTER I
INTRODUCTION

Dunbar High School is located in Angelina County, Lufkin,
Texas. Angelina county is a piney woods county essentially of
rural environment, but highly industrialized, largely with
home~owned industries. Forest products, farming, and live-
stock are other principal sources of income,

Lufkin, county seat, has one of the highest per capita
industrial productions in the state, including large foundry
and machine shop industries that had expanded production in
1948, large lumber industry and newsprint paper mill (first
to make newsprint of southern pine). In addition to the major
industries there are several small industries such as (1) box
factory, (2) sweet potato dehydration plant, (3) picket fence
factory, (4) creosote plant, and (5) Texas forest products
laboratory. Lufkin also serves as a junction for the South-
ern Pacific Railway.

Lufkin has a population of 18,000 souls, 4000 of whom
are Negroes, There are 997 Negro scholastics living in the
Lufkin Independent School Uistrict, with three elementary and
one junior-senior high school, staffed by 31 teachers, to
serve the educational needs of the community,

: The school system is organized on the six-six plan, and
Dunbar high has a popuflation of 353 pupils., None of these
students are transported to school because they live within

the city limits of Lufkin, Texas. The high school department



is accredited by the State Department of Lducation.

The school plant is composed of five distinct units;
the main building, housing six classes, and the principal’'s
office, which was partitioned off out of on of the class
rooms, This building is constructed of brick and plaster,
while the remaining buildings are constructed out of wood.

A one room building that was formerly used as a homemaking
cottage, now serves as the science building. There are
three two-room  buildings that house the band and art class,
homemaking activities, and athletic equipment and wood work-
ing department respectively,

The logal industries absorb most of the Dunbar high
school graduates before they have taken advanced training,
The majority of those whom‘ﬁttend college do not return and
make their homes in Lufkin,

Dunbar high school must deveiop a guidance program that
meet the needs of its students. An inventory or survey of
what has been done is one of the necessary steps, Hence,this
survey of the guidance practices of the homeroom sponsors at
Dunbar high school, since the homerooms perform the major
guidance functions, will give an insight into the quality of
the guidance program as found at Dunbar high school, Lufkin,

Texas,



The growth of the homeroom has been most astounding.
Twenty-five or thirty years ago the homeroom was practical-
ly unknown in America, while to-day it is solidly establish-
ed in a majority of secondary schools, and in many elementa-
ry schools as an indispensable device fof group guidance.
This record is all the more amazing when one remembers that
in the bteginning there was little to be built upon--no
ideals, no materials, no experience, no trained leadership.
Naturally this record of development is highly complimentary
to the vision, enthusiasm, and ingenuity éf the teachers and
adminisﬁrators who, recognizing the strategic importance of
the homeroom, developed iﬁ in a short time into a widely ac-
cepted educational setting.l

However, this rapid'growth must not be interpreted to
mean that full and complete development of the many possibi-
Lities of the homeroom has been achieved, Rather, it refers
to the common acceptance of the idea and to definite attempts
to capitalize on it. Undoubtly, in some schools the home-
room is homeroom in externals only--in name, period, and as-
signment of students--without such correlative internals as

suitable purposes, sound organization and administration and

appropriate activitiés.z

1 Harry C, Mckown, Home Room Guidance, p. vii.
¢ Ibid.,
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The problem. The writer proposes to study the problem
of homeroom guidance in the Dunbar school through four major
questions in this area, These questions are as follows:
(1) To what extent does the homeroom guidance program pro=-
vide opportunities for the development of desirable and
worthy character traits and pupil adjustment? (2) To what
extent is homeroom guidance needed at Dunbar high school,
Lufkin, Texas? (3) What are some important factors affect-
ing homeroom guidance? (4) In what way may homeroom guidance

in the Dunbar high school be improved?

Purpose of the study. The purpose of this study is to
survey and evaluate the guidance practices of the homeroom
sponsors of Dunbar high school, Lufkin, Texas,

In setting up criteria for a functional homeroom gui-
dance program, Clarence C, Dunsmodrl listed the following as
some of the major objectives:

A. To create in students a realization of their respon-
sibility in promoting school welfare.

B. To provide opportunitiés for the development of con=-
structive leadership through the assumption of spe-

gi{ic responsibilities in school and homeroom activ-
ties,

C. To promote good followership, as well as good lead-
ership.

Ds To provide an environment suitable for the develop-
ment of high standards of school citizenship, school -

Clarence C. Dunsmoor, and L.M. Miller, Guidance
Methods for Teachers, pp. 75-77.




spirit, and character.

E. To create a critical, but open-minded and construc-
tive, attitude toward school and individual improve=-
ment.

F. To emphasize the 1mportance of service in all phases
,of school activity.

G. To teach good sportsmanship.

H, To help foster and maintain high standards of schol-
arship and accomplishment,

I. To serve as a center for the discussion of school
activities. ;

J. To aid in the giving of educational and vocational
guidance,

K. To help in the handling of certain problems of ad-
ministrative routine, such as gathering student
data, announcements, attendance, promotion of school
activities.

The findings of this study shall serve as a guide for

the formulation of a homeroom guidance program for Dunbar

high school, Lufkin, Texas.,

Importance of the problem. Formerly most of the
child's education was obtained in the home. Changed condi-
tions in the home life, as well as in labor, industry, popu-
lation and standards of living, have taken away much of the
home's responsibility and placed it on the school., The
school was organized and supported for the purpose of fit-
ting the child to live well and profitable in an existing
and changing society, and to it will fall the major share of

the responsibility for such training.l
1 Harry C. McKown, Op. Cit., p. 17.
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The traditional school placesiemphasis upon mental dis-
cipline, while the modern school places emphasis upon the
student. Tike homeroom places its main emphasis upon the
education of the whole student rather than upon the passing
along of a body of subject matter, the student himself is
far more important and sacred than any mass of information
he may ever accumulate, In reality the homeroom creates a
situation in which the student himself becomes the subject
studied, worked with, and learned about, He and his activi-
ties, experiences, and interests compose the curriculum,
And all homerooh topics, knowledges, informations, proce-
dures, and activities are justifiable only if they contri-
bute definitely and directly tc the member's all-round
development.l

Complete demonstrable proof of the value of the home-
room is lacking because of the.recency of the development of
this educational setting. However, two types of evidence
indicate that school people have found it valuable. The
first evidence is to be found in the extent to which the
homeroom has been incorporated in American school organiza-
tion. The second evidence is to be foundhin the opinions of
those who have had successful éxperience with the plan and
who are, therefore, compaﬁent to evaluate it. the following
quotations will serve to indicate the high esteem in which

1 Ibid., pp. 22-23.



the homeroom is now being held by the modern educator.l

The homeroom is not merely administrative in func-
tion, It is, at the same time, the place where in-
dividual interests, and problems, and initiative find
solution and outlet, and where group ideals are fos-
tered and lived. Here guidance is carried onj; disci-
pline is administered; self-consciousness is overcome;
individual problems are solved; gupils are inspired to
greater efforts; sympathies are broadened; leadership
and intelligent obedience are developed; closer contact
with the home is maintained; school and social courte-
sies are rostered; individual and group initiative are
stimulated; self and school pride are maintained;
friendly cooperation is broadened; and health and t
thrift and other habits of good citizenship are lived
ses. Here teamwork is practived and unification is ac-
complished.... The homeroom is in fact, a means of
contact connecting and correlating the interests of
teacher, pupil, school, parent, and community, and
fostering a broader view of the privileges dutieg,
and responsibilities of an intelligent citi:enry.

The homeroom, because of its wide range of activi-
ties, offers an opportunity for accomplishing more in
the greater number of the objectives than does.,any
other single provision in the weekly schedule,’

Of all the social influences which are brought to
bear upon the junior high school student, those which
center around his membership in a homeroom may be
most significant. In the best schools the homeroom is
really, as its name implies, a school home--a focus

of integration azound which school life finds its
deepest meaning,

In my opinion, homerooms are a most interesting,
stimulatgng, and necessary part of a high school
program,

1 Ibid., pp. 2425,

2 Joseph Roemer, Charles F., Allen, and Dorothy Yarnell,
Basic Student Activities, PPe 23=24,

3 Ibid., pe 32.

b New Jersey Junior Hi
gh School Teachers Associati
Junior High School Handbook, p. 32. ghii

> R, Shiraishi, What I Think About Homerooms, pp. 99-100.




The homeroom is of primary importance to the school
in establishing a personal contact with all pupils
whereby the offerings of the school, both curricular
and extra-curricular, may be best adapted to the in-
dividual needs of the pupils, A well-organized and
functioning homeroom program will thus go a long way

toward the develogment and realization of a well-
rounded education,

A school that had nothing but homerooms and home-
room activity would be an absurd anomaly; a school
that made no provisions for homeroomszand homeroom
activity would be just as ridiculous,

In the winter of 1937, fred B, Dizon sent a question-
naire to the principals of 100 senior high schools to find
out what they considered the value of the homeroom., These
principals were recommended by authorities in the field of
secondary education because they were using fairly compre-
hensive homeroom programé in their schools., They were
asked to compare the contributions of the homeréom with
the out comes of the same amount of time spent in class,

Not only do 63.8 per cent of these principals feel that
the time spent in the homeroom is more valuable than the
same amount of time spent in class, but a majority of them
also think that the values and activities of the homeroom

cannot be achieved so well in class.3

B C.C.Dunsmoor, and C.L.Hoffman, Homeroom Sponsor's
handbook, p. 7.

2 Harry C. McKown, Op. Cit., p. 43.

3 Fred B Dixon, " Principals A ;
. P ppraisal of.the Home-
room, pp. 619-622, 3 bl i




Review of previous related studies. A search of the
available literature reveals that no study of this kind has
ever been made in East Texas, or to the best knowledge of
the author, in any Southern high school.

The literature in the field of evaluation of homeroom
practices is so generalized that it was deemed advisable to
inquire into practical homeroom guidance practices found in

the local high school,

Method of research. This study include data collected
by means of a questionnaire which was passed out to each of
thirteen homeroom sponsors, amd a personal interview of the
sponsors, homeroom officers, and observations,

The questionnaire was submitted on a trial bases on
“ctober 19, 1950. These returns were tabulated and studied,
then the writer sat-in on homeroom activities during Novem-
ber, and December of 1950 and January of 1951, The final
draft of the questionnaire was passed to the homeroom spon-
sors at Dumbar high school, Lufkin, Texas, on #arch 3, 1951l.
All the questionnaires were completed and returned to the

writer for compilation and study.



CHAPTER 11

ORGANIZATIONAL and ADMINISTRATIVE DETAILS of the
HOMEROOM

The main objectives of the homeroom plan cannot be
achieved through a teacher-dominated, formal, or even infor-
mal, class, They can be achieved only through a miniature
democracy in which the students assume and more or less suc-
cessfully discharge the responsibilities for the roomk vari-
ous programs and activities. Although it is entirely possi-
ble for a sponsor or group to overemphasize the development
of smooth-running machinery and lose sight of the main pur-
pose and objectives of the home idea, yet sound organization
and efficient internal administration are essential if re-
sponsibility is to be definitely charged, intelligent lead-
ership and followership developed, and general competency
and success assured. Wise sponsorship will ensure that the
mechanics and routine of homeroom affairs do not overshadow,
in importance, more significant educational opportunities.l

Hence, as far as the homeroom is concerned, the chief
emphasis, first, last, and all the time, must be upon these
questions: Does this plan come as close as seems possible to
achieving the main purposes for which the homeroom exists.if

so,where is it strong? If not,where is it weak? How can these

strenghts be maintained? How can these weaknesses be overcome??

: Harry C. McKown, Op. Cit., p.81.

2 Ihid., peb8.
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A study of the questionnaire reveals that 69.2 per cent
of the homerooms were effectively organized, and 30.8 per
cent were not effectively organized. (See ‘able I).

TABLE I
HOMEROOM ORGANIZATION EFFECTIVENESS

Answering Yes| Answering No

Questions Number | Per Number | Per
cent cent

1. Do you have an effective home
room organization ?.eeecesces] 9 69.2] 4 30.8

2. "ave you developed time-sav-
ing techniques for handling
the administrative routine of
your ROMOrOOM Tsescessosncsssd 7 53.8 6 &6.2

It may be noted from a study of Table I that question
number two is practiced by seven, or 53.2 per cent of the
sponsors, It may well be assumed that too much time was
spent on administrative routine because approximately half
of the sponsors had not developed time-saving techniques,

TABLE II

ORGANIZATIONAL and ADMINISTRATIVE PRACTICES ADEQUATELY
PRACTICED AT DUNBAR HIGH SCHOOL, LUFKIN, TEXAS

= =0 w3

~lap-op|lo o o
cB < o e
o oo
1R I% o -
-

oo IO

SABM
S ueewl

oy3

1. Do you insist that every student in
your homeroom carry out the responsi-
bilities assigned to him ?.4eesesse0eeftl § 21} 0]39 ]| 3.00

2. Yo you carefully and promptly prepare
all homeroom reports asked for by the
principal, director, or supervisor ?.. 4 41

Of 1| 44 | 3.38
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From Table II it may be noted that nine out of thirteen
sponsors always promptly prepare all reports requested by
the principal or supervisor, and two others usually comply
with such request, ‘able II also shows that four always in-
sist that homeroom members carry out assignments, and six
usually insist that they complete assignments., %hose two
items have a mean value of 3.00 and 3.38 respectively. The
staff should set high standards of work and achievement. The
guidance activities of the homeroom are supposed to aid the
student to develop proper attitudes and habits of work con-
cerning student responsibilities.

A sponsor should be a living exampli of the type of
person he expects his students to be,

A means value of 3,00 or higher is adequate. A means

value of 2.84 to 2.99 or 70 to 74.99 per cent is considered
acceptable in this study.

“areful study of Table III shows that the organization-
al and administrative homeroom practices have a mean score
of only 2,12, It may be assumed from the resulﬁs of the
study that the sponsors give very little assistance to their
executive committee., Only two usually held a meeting with
this important committee. The effect of the sponsor's fail-
ure to counsel with the executive committee can be noted by

the fact that only one homeroom group felt capable of carry-

1 ¢.c.Dunsmoor, and L.M.Miller, Op. Cit., p. 2i.
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ing on an effective meeting in the absence of its sponsor.

The school principal, vice-principal, director of home-
rooms, or school counselor, will find it valuable from the
standpoint of uniformity of practice and dignification of
the responsibilities of the various offices, to call occa-
sional meetings of certain homeroom officers, as well as the
executive committees All regularly elected officers, togeth-
er with the teacher, should constitute the executive commit-
tee of the homerooms The duties of this committee are:

1. To encourage all activities which promote the wel-
fare of the homeroom.

2. To take a constructive attitude toward homeroom im-

provement and to maintain standards of morale and
achievement.,

3. To hold regular meetings every two weeks, or oftener
THRe She arelntutan oF She noRGrOMTR T SrEE
Self-direction is considered one of the major aims or
goals of all guidances In this particular the guidance pro-
gram at Dunbar high school is a signal failure. It has a
mean score of 1,07, #“nother significant question is number
10. Only one sponsor would be content to have his homeroom
serve as a model for the other homerooms; two usually would;
three considered it permissible about half-the-time; four
seldom agreed, and three never considered it proper to have
others follow their leadership. It may be noted that two

sponsors always, four usually, and seven half-the-time fol-

lowed the practices of question number one in Table I1l.
1 Ipid., pp. 72-73.
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This practice has a mean of 2,61 which is slightly below the
acceptable standard. Yet it indicates that practices such
as questions number 1, 2, 3, 4, 5, and 6 can be made ade-
quate more quickly than the others found in Table III,

From the personal interview of the students it was

found that the sponsors did most of the planning in addition
to serving as chairmen of practically all homeroom meetings.
It is safe to assume that the above mentioned practices are
true because of the inadequate professional training in guid-

ance and the absence of guidance materials and supplies.



CHAPTER III
BUILDI"% and MAINTAINING HOMEROOM MORALE

Basic to all effective teaching is a human, personal
consideration for students, both as groups and as individu-
als. This attribute leads immediately to vitalized teach-
ing, since it gives primacy to human values over subject-
matter emphasis,... An active, friendly, and personal inter-
est in each student is the foundation for lasting friendship
between the teacher and his students and is the point of de-
parture for the building of morale. It is the duty of every
sponsor to create a psychological atmosphere in his homeroom
that will be conducive to a feeling of "athomenessy enjoy-
ment, and satisfaction on the part of the student, &ach
student must be made to feel that he is welcome and is duly
respected as'an individual by the sponsor into whose room he
goes, He shoula be encouraged to express his viewpoints con-
cerning the work at hand., ‘here should be freedom, but
there should also be self-~control and a willingness to co-
operate. There should be a spirit of democracy in fact, not
Just in theory, together with a general willingness to as=-
sume responsibiltties. Enthusiastic leadership on the part
of the sponsor and student officers is essential in bringing
out the best in each student and in the group as a whole.
Whenever sponsors display sincerity, fairness, impartiality,
%Zf understanding, their homeroom members are far more will-
A0 assume responsibility in the homeroom activities. Under
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such circumstances a feeling of satisfaction and security
develops, because students are made to feel that they are
recognized as important members of the group. The physical
surroundings affect the development of group morale. The
appearance of the homeroom should give tangible evidence
that those who live there during a few hours a day are inter-
ested in making their surroundings attractive. Room equip~
ment and furniture should be arranged in an attractive as
well as practical manner, ?here should be in evidence tangi-
ble contributions of the students themselves--pictures,maps,
charts, graphs, neatly arranged bulletin boards, and samples
of the good work done in the réom. All these exhibits add
color and make the room an attractive place in which to live,
They also give students the satisfaction of achievement and
the feeling of belonging to a progressive organization,since
they have helped to contribute to it,.l

A study of the questionnaire reveals the following con-
cerning those practices designed to build and maintain home-
room morale at Dunbar high school, Lufkin, Texas.

A study of Table IV shows that the homeroom activities
of only nine sponsors tend to promote school unity. It may
further be noted that the homeroom members of just six

groups thoroughly understand their environment.

1 ¢.c.Dunsmoor, and L.M.Miller, OB, Cit., pp. 26-29.



19

TABLE IV
BUILDING and MAINTAINING HOMEROOM
MORALE
Answering Yes |Answering No
Number | Per |Number | Per
cent cent
1. Do the citizenship attitudes
developed in your homeroom
tend to promote school unity?| 9 69.2| &4 30.7
2. Do all members of your home-
room have a thorough under-
standing of their environment} 6 wribell % 53.9

It may be observed in Table V that questions number one,
two, and three, which deal with ideas and beliefs concerning
guidance practices, rank in the top fourth of the rating
scale, Eleven, twelve, and ten sponsors respectively out of
thirteen fall within this group. 4t is significant that
those questions dealing with student active participation,
such as, question seven in Table V 40 not share a similar
high rank,

From a similar comparison in Table VI it can be observed
that question one and two have far too few homerooms rated
"always" or four. While a rating of "usually" is considered
good it must be remembered, that it is just a step above a
" half-the~time "rating, It is more desirable to have a
ma jor number of the homerooms fall in the" always " class,

with the others distributed over the lower ranks.
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One may observe that the questions in Table VII have a
mean score of 2,28, This fact is more significant after you
scan the questions in the table. They are concerned with
" basic practices of a democratic society. Question eight
gives some insight into the low rating., Too few sponsors
keep before their students the importance or the values of
the homeroom, Thus, we find a correspondingly low rating of
questions five, nine, ten, and eleven respectively.
iy is desirable to obtain gn improved quality of stu-
dent participation as an outcome of the guidance services
rendered by a school., This is in line with'the thought pre-
sented below,
Uuidance is the process of helping a child to dis-
cover himself, a better response to make in a speci#f-
ic situation, or of placing him in a position where 1
he will become aware of his abilities and limitations,
Continuous study of Table VII shows that two other
questions give additional information which aids in under-
standing the low means score for those questions dealing

with building and maintaining homeroom morale, namely, ques-

tions number sixteen and seventeen. Question sixteen-- Do

you occasionally hold a meeting devoted to the problem of
improving your homeroom? has a mean score of 1,38, Only two

sponsors rank in the top half, Question seventeen-- Have

you a definite plan for discovering your homer:zem protlems
and providing for their solution ? has a mean score of 1.38.
1 Ruth Strang, Pupil Personnel and Guidance, p. 22.
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It is significant that five sponsors never provided such a
plan and not at least one who always provided for discover-

ing and solving homeroom problems

;‘r:i:_{ R‘; Banks Library
e View A. 2 M.
Prairie Vimv'_ Tq:ag 0011620



CHAPTER IV
PLANNING and CARRYING OUT HOMEROOM MEETINGS

It should be the aim of the sponsor or teacher to put
as much responsibility for the planning and leading of dis-
cussion upon the ‘'students as they are able to handle with
reasonable effectiveiiess, At the beginning of the school
year it is often advisable for him to assume definite charge
of many of the meetings himself. This is especially true of
the first year in the junior high school, when the students
are beconing adjusted to the new school after transferring
from the elementary schecol. It is likewise true to a lesser
extent in the first year of the senior high school in grade
ten, or for students in grade nine in the four-year high
schools., After the program is well underway, the sponsor
gradually places greater responsibility upon the students.
Une of the first steps is to encourage students to lead
parts of a discussion. Graduaily, as they become experi-
enced in this leadership, the students' shares are increased.
With the meetings well planned, one or more students may take
charge of a discussion. Generally the student leader will
follow the sponsor's procedures., In fact, his success here
depends largely upon the standards and patterns which the
sponsor has set in previous meetings. In order that the stu-
dent may understand what should be brought out in the discue-
sion, it is essential that he plans carefully with his spon-
sors, Many different boys and girls should be given oppor-
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tunity to serve as leaders and thereby enjoy the benefits of
this training.l

As the group progresses, the sponsor gradually drops
into the background, and students must be led to arrange the
discussions as well as to lead them., It is a good idea to
have a conmittee of students work together in arranging the
program and in deciding how it is to be presented, The plans
should be checked by the sponsor béfore assignments of any
kind are made. The topic for discussion, together with the
points involved and any quesiions to be raised, should be
announced apprcximately a week before the discussion is to be
held. Each student must be made to see that his turn to lead
is an opportunity and that he is challenged by a real Job.2

The guidance period occasionally may be turned over
entirely to the group. When this done the activities should
be, planned and performed by the students themselves. The
number of interesting and worth-while idca® which are brought
forth in planning these programs in astound.tng.3

Homeroom business meetings may be described as meetings
in which the group takes such actions as it may wish to take

in the interest of the common welfare of itself and the

1 ¢.c.Dunsmoor, and L.M.Miller, Op. Cit., pp. 127-128,

2 Ibid,

3 Ivid., p. 129.
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school, and in the interest of the individual members. It
constitutes the governing agency of the organization. Such
meetings naturally involve the transaction of such homeroom
or class business as may come before the meeting. In home-
rooms, they should be held on the average of one per week,
thus leaving the greatest number of homeroom meetings for
the handling of other activities, The matter of frequency
will vary with the time of year, the make-up of the homeroom
group, and the program of work outlined by the sponsor and
those in charge of the program.l

Any well conducted business meeting implies the use of
a certain amount of parliamentary procedure., However, only
the fundamental, simple , and most commonly used principles
of parliamentary procedure should be attempted in the home-
room or class room., Its intricacies should be left to the
class in parliamentary law or to individual study by that
small minority of individuals who will ever have occasion to
use them, A homeroom which does not apply the fundamental
principles of such procedure, will be apt to lack decorum
and business-like methods of handling problems which come
before it. Furthermore, through the use of simplified par-
liamentary procedure, some of the most valuable training in
respect for authority and regard for the opinions of others

may be taught., Whenever parliamentary procedure is used,it

! ivid., pp. 85-86.
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should be strictly observed.l

Through careful organization and strict observance of
simple parliamentary practice from the beginning, orderly
meetings become the accepted thing. Furthermore, respect
far authority should become ingrained in every member to the
extent that he will feel charged with a personal responsibi-
lity for maintaining a high degree of order at all times.l

The materials taken from the questionnaires for con-
sideration in this chapter have been arranged in Table VII,
IXa, Iib, and IXC, for convenient examination,

A careful study of Table IXa reveals that three sponsors
always, five "usualiy" and four "half-the-time", and one
"seldom" had at least one definite objective for each home-
room meeting. Without a definite objective for each homeroom
meeting the group will likely waste time. This may well be
prevented by careful planning of each homeroom meeting. It
is safe to assume that question number one in Table IXa may
easily become an effective practice because there are only a
few sponsors who need improving in this p}actice. It is just
as important questions two and three be made effective be-
cause they too are essential, although they are not practiced
by enough of the sponsors at Dunbar high school. In this

connection “cﬁownzsaya:

Self-development through actual participation is a
most important aim of the homeroom plan, and in order

——— e

1 Ibid., p. 90.
2 Harry C. McKown, Op. Cit., P« 195,
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to achieve this the sponsor will help to recognize
discover, classify, and capitalize individual abili-
ties in all possibie ways, in programs and activities.
Encourage those who are backward and discourage those
who are inclined to overparticipation, developing
plans for self-appraisal, and constructively criticiz-
ing inferior efforts, as well as properly recognizing
superior efforts..«.

' The quotation above applies to questions four, five,
eight, nine, and ten equally as well, Questions nine and
ten may well serve as a means of appraisal of the homeroom
activities,

The low rating of question number four in Table IXc in-
dicates that students are not making desirable improvement
in planning and carrying out homeroom meetings. Far, too
many of the homeroom groups have not attained desirable
traits of self-direction,

It is most revealing to note that seven sponsors "never"
kept notes for evaluation of their homeroom meetings, with a
view toward improving the materials the next time they are
“used, This is not in keeping with sound educational policy.

The evaluation of an educational routine, or any
other procedure, is necessary in order to discover

the extent to which this prgcedure is effective or
successful or the opposite,

1 Inid., p. 199.



CHAPTER V

THE SPONSOR'S PERSONAL QUALITIES, ACTIONS
and PROCEDURES

An effective homeroom guidance program is the work of
the homeroom sponsor, for it is he who is responsible for
bringing the guidance activities to a focus upon his stu-
dents and their needs. Uiis ability, initiative, and enthu-
siasm will determine the extent tc which the challenge of
the homeroom will be met.

If a homeroom program is worth}having, it is worth su-
pervising, not just occasionally, but regularly and system-
atically, Sponsors should welcome this service as a means
of improving their homeroom work and of coordinating it mora
closely with the rest of the school's program.2

One of the most difficult things that a sponsor has to
do is to fit satisfactorily into the two dissimilar situa-
tions of the class room and the homeroom.- These two settings
are almost antithetical in objectives,'materials, spirit, and
methods. All or nearly all of the teagvher's practice has
been dominating-- assigning, requiring, ordering not one of
which can be done successfully in the homeroom.... #t the

present time perhaps it does take a rather rare individual

1 ¢.c.Dunsmoor, L.M.Miller, Op. Cit., p. 60.
2
IM.’ po 61.
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who can slip easily from a situation in which he is a domi-
nator into one in which he is a member amd fill both satis-~
factorily.l

Mcgown2 says that averagely all teachers try to do a
good job of homeroom work, but special training and guidance
are essential.

Careful study of Table X reveals that the eight ques-
tions have a mean score of 3.31. The range is from 3.00 to
3.45 which is very good. The ratings are either "always" or
"ﬁsually" on each question with not more than two sponsors
ranking lower, *nfdrmation gained by the investigator dur-
ing his personal interview of the sponsors and students do
not support the high rating given to questions two, five,
and eight, The difference in ratings perhaps represents the
element of subjectiveness., It is safe to say that this
small difference will not materially influence the effective-
ness of this study.

The practices represented by the questions in Table X-a
may well represent the strongest phase of the guidance pro-
gram at Dunbar High School., What is meant by the staﬁement
above is that questions in Table X-a are concerned with 1d§aa
and beliefs of the sponsors, and that they have the highest

rating of any group of questions on the questionnaire,

1 Harry C. McKown,Op. Cit., p.185.
2 Ibid., p. 187.
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McKown has said:l

There can be no real guidance without intimate con-

tacts and there can be no intimate contact without
personal friendship between the sponsor and the home-
room members.... A cheery greeting, a pleasant smile,
a symphatic question at an opportune moment concern-
ing some personal matter, will show the member that
the sponsor is interested in his activities, problems,
and general welfare‘ and will help to develop an
"honest-to-goodness” friendly spirit between the two
that will retuemn high dividends in guidance.

Although the questions in Table X-b have a mean score
of 2.55, with a range from 2.15 to 2.84, it should be rel-
atively easy to iﬁcrease the number of sponsors who will
"always™or "usually"™ follow the practices represented by
those questions. Number twelve is the only question really
needing sustained effort at improvement. The investigator
believes that question eleven should be worked at until that
practice warrants a rating of"always" or four.

Arthur J, Jones? writes,

Guidance invelves personal help that is designed to

assist a person to decide where he wants to go, and

what he wants to do, or how he can best accomplish his
purpose; it assists him to solve problems that arise

in his life,
Those questions dealing with the homeroom sponsor's
individual guidance practices have a mean score of 2.16,
Table XI attests this fact., Careful study of Table XI re-

veals that the more individualized the practices are the

lower they are rated., It is safe to conclude that the spon=-

sors ?ave not developed their individual guidance practices
MO’ p. 192. ‘

2
Arthur J. Jones, Principles of Guidance, p. 33.
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to the extent that they are desirable.

It is significant that the STUDENT-INTEREST-QUESTION-
NAIRE is very infrequently used as a means of securing infor-
mation concerning their homeroom members. This fact is
authenticated by question nine in Table XI.

One of the simplest and most kelpful means of getting
information about students as a background for counsel-
ing, is an interest questionnaire.... Such question-
naires can be constructed by the teacher with a nomi-
nal amount of effort and may thus deal with exactly the
information desired.... The chief problem is to keep
the questionnaire simple and at the same time fave it
serve the purpose for which it is constructed.

Guidance functionaries are not available to the faculty
at Dunbar high school. Therefore, it is normal for those
questions dealing with the coordination of the sponsor's ef-
forts with other guidance workers and groups to be ranked
low, However, a study of Table XII shows that questions
four and five rate extremely low. Those practices could be
practiced at Dunbar High School without inconveniencing any
other group. It should be stated that the physical plant
does not lend itself to the practice suggested by question
six,

It is easily seen from a study of Table XIII that only
three of the thirteen sponsors have had a course in educa-
tional guidance, faur in vocational guidance, and none in

student personnel. It is most revealing though that no one

had taken a course in homeroom guidance.

1 C.C.Dunsmoor, and L.M.Miller, Op. Cit., pp. 264-265,
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Though not presented in a chart itmay be significant
that the investigator found none of the sponsors had taken
in-service training in homeroom guidance. It should be re-
ported, however, that each of them expressed a desire to
take in-service training in homeroom guidance, It should be
reported further that all sponsors believe a course in home-
room guidance should be one of the required courses for all
persons training to enter the teaching service.

The investigator éoﬁsulted several available college
catalogs and found that none of them offered a cdurse in
homeroom guidance., The number of college catalogs consulted
were far too few to reveal any general practice in this area,

Sponsor "A",who has had a course in educational guidance
in addition to twenty-seven years of homeroom sponsorship
experience had the most desirable homeroom guidance program
at Dunbar High School. It had an overall rating of 3.20..

The remaining sponsors' ranking range is from 0.97 to 3.00.



CHAPTER VI

A PROPOSED GUIDANCE PROGRAM for DUNBAR HIGH SCHOOL,
LUFKIN, TEXAS

One of the biggest problems confronting youth is the
discovery of their own educational potentialities and limi-
tations for self-improvement, and their vocational opportu-
nities for achievement which exist in the world about them.
Self-discovery seldom comes suddenly, however, and is like-
ly to be a process continuing throughout life. Since
opportuhitias are not static, but highly dynamic, it is
evident that any stock-taking of the students' talents,
interests or opportunities must be done systematically and
frequently., It is essential, too, that students are thro-
oughly informed of both present and future opportunities
in the school and outside.

A basic understanding of the situation outlined indi-
cates clearly the need for vigorous, well-organized, and
effective guidance in every school. A wekl-balanced pro-
gram of guidance activities must be provided for every stu-
dent, if teachers are honestly to claim that they are pre-
paring for life the invaluable human assets who come to them
in the schools. To do less is to indicate a lack of vision
with regard to the vital humanitarian service of education,

There are many classifications of guidance, but for
practical purposes all types can be classified under three

main heads: educational, vocational, and civic-ethical-



L5
social.lEducational guidance is concerned with the student's
success in his educational career. It deals with his proper
adjustment to school and with his systematic planning for
the next step ahead in terms of choices of courses, curricu-
la, and higher institutions of learning. Vocational guid-
ance is recognized as being concerned with the student's
choice of, preparation for, entrance upon, and advancement
in an occupation or field of work. The meaning of civic-
ethical-social guidance, however, is not so clear-cut, since
many writers have listed numerous types of endeavor, such as
citizenship, leadership, ethical-character, social, home-
membership, leisure-time, health, and others.

Overlapping among these various types of guidance is
inevitable and no attempt should be made to break it down.
To the writer it seems advisable to use the term civic-
ethical-social to designate all types of guidance which the
school provides for its students, in addition to educational
and vocational guidance,

Any effective program of guidance must have a well cone
ceived and carefully administered program of group guidance.
Group guidance is all too often regarded as an end in itself,
but instead it is only a means to the end of better indivi-
dual guidance than would otherwise be possible, It is us-

ually handled through guidance classes, through the homeroom,

p ¢
C.C.Dunsmcor, L.MoMiller’ 22. 01t.’ p‘ ‘l'.
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or through the regular subjects of instruction.

In planning a guidance program it should be kept in
mind that guidance is an integral part of every activity of
the school and that every educational emplyee has a part to
play in the guidance program,

There must be a single executive head, responsible for
the entire program, The program of guidance should be admin-
istered in terms of the needs, interests, abilities, and
opportunities of the pupils. The responsibilities for the
guidance functions should be divided between the principal,
counselor, homeroom sponsor, elassroom teacher, a guidance
committee, dean of boys, and dean of girls.

After the principal of the school has met with the fac-
ulty and together with them has decide the school's guidance
activities, best results will be obtained if responsibilities
are assigned specifically to some one or group. The prin-
cipal can best perform some of the duties involved. PFer-
formance of specific skills may well be assigned to members
of the committee., Everyone on the administrative, super-
visory, and instructional staff must make planni&d correlated
contributions to the guidance program, however, if it is to
function effectively for pupils, school and community.

The school that is considergng introducing a guidance
program might well begin with the following steps:

1, Make sure that the racuity becomes familiar with and
are willing to accept the purposes and services of a
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3.
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8.
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10.
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guidance program.

Make a survey of the organized guidance activities
in the school and determine if they are in line
with the most eritical guidance needs of your
pupils.

Seléct the best qualified teacher to " head up "the
program. Give this teacher at least one full
period every day for guidance activities.,

Determine the adequacy of your pupil inventories
and take the necessary steps to strenghten an
weaknesses discovered, .

Determine which teachers have had the most success
in unorganized guidance uctivities and appoint them
to the guidance committee, with the teacher who

" heads up " the program as chairman.

Get the facts about your pupil population in refer-
ence to stability, withdrawals, age-grade distribu-
tion, mental ability, mastery of the tools of learn-
ing, and educational and vocational interests.

Get the facts as to the distribution of occupations
in your community, the educational and occupational
status of all your school leavers of the last few
years, and the availability of other community
agencies which deal with youth,

Start an occupational file and guidance shelf in
your library.

Delegate to the committee on guidance the responsi-
bility of formulating a fairly comprehensive pro-
am for the school, covering the period of the next
ew years.,

Have the committee select two or three items from
the program for immediate attention during the first
year. hese activities dhould be the most important
and urgent., They must be explained in detail in
group meetings of the faculty and must be followed
by written detailed descriptions of the part each
teacher is expected to play.
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These may be listed as the ten essential steps in at-
tempting to organize a guidance program in your school and
community, The size of the guldance committee will depend
on the number of teacher or individuals that will be so-

licited to help in the guldance program.

GUIDANCE PERSONNEL and THEIR DUTIES in the PROGRAM

The principal. In the development of the guidance
program in a local sdhool, the principal must first estab-
lish his own locus of responsibility for the services at-

tempted, As the head of the school he may choose to g#irect
.the guidance program and to supervise the activities of
guidance officers who acceptresponsibilities, In the

small high school or medium-sized school the principal will
likely under take to direct as well as to organize the guid-
ance program.l

It is the duty of the administrator to provide an ade-
quate_philOSOphy and understanding of the guidance program
for all the staff members,

The counselor. The counselor is subject only to the
principal of the school. As a member of the teaching staff,
his guidance responsibilities fall into two.categories,
first, that of an administrative nature relating directly

to the guidance program, and second, that of keeping other

1 p.B. Jacobson,W.C.Reavis, and J.D.Logsdon, Duties of
School Pringcipals, p. 156. o
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staff members informed of the fields of activities in which
a greater participation may be held., He is a key person in
the center of activities referred to as the guidance pro-
gram, His duties include the following :

1. To gather and keep on file all data for the cumula-
tive record.

2. To analyze and interpret test data for recommenda-
tion for corrective and remedial measures, and for
the classification of pupils.,

3. To give specific guidance in the selection of elec-
tives.

L. To make adjustment in program to meet individual
needs, .

5. To confer with teachers and parents of pupils not
making satisfactory progress in their program of
study.

6. To provide for orientation of seventh grade pupils.

The classroom teacher. Since guidance problems are in-
terwoven with instructional activity, the most valuable con-
tribution to guidance is made by the classroom teacher when

learning is looked upon as guidance., As Chisholm points

out :

In the school in which the classroom teacher assumes
responsibility for guidance, there is no forbidden
ground dividing his instruction and guidance responsi-
bilities.... In the actual classroom work, then, the
teacher is sensitive to and understands the level of
interest and ability of the pupils and adapts the work
to individual needs or helps the student revise his
choice of school activities so ag to get those experi-
ences in harmony with his needs,

1 Leslie L. Chisholm, Guiding Youth in the S
School, p. 316. » Guiding Youth in the Secondary
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The teacher may well perform the following duties:

1., To adapt educational experiences to individual pupil
needs.,

2. To identify and help to remedy the instructional
difficulties of pupils.

3. To teach students how to study,
L. To observe educational progress,

5. To develop favorable social and personal habits and
traits in the individual.

6. To cooperate with parents.

7. To create a bavorable psychological relationship in
the classroom.

These functions as outlined above can hardly be classi-
fied as "guidance functions™ of teachers, They really re-
present good teaching techniques. The teacher is contri-
buting to the major purposes of the school's guidance pro-

gram when he:

1. Identifies the non-instructional problems of the
students and aids in their adjustment.

2. Assumes counseling and advising responsibilities for
pupils who are difficult to handle.

3. Is aware of, and assist in educational and vocation-
al planning of his students.

L, Participates in the development of the school's
guidance program,

5. Participates in staff conferences to discuss problems

of individual students,

6. Supplies sufficient information for the cumulative
record.

7+ Is on the alert for the discovery of interest,apti-
tudes, and personal behavior problems.

8. cooperates in the dissemination of occupational in-
formation.
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The homeroom adviser or sponsor. In addition to suita-
ble training for subject teaching, sponsors should have at
least one course in the principles of guidance or its equiv-
alent, particularly dealing with the principles and methods
of guidance as these apply to teachers. Such a course
should convey a guidance viewpoint toward all instruction
and student contacts and should emphasize methods and mate-
rials of homeroom guidance as well, if it is to be of value
to sponsors. Sponsors should have at least some in-service
training or preparation for,their homeroom work prior to
and during the first year, and at regylar intervals there-
after,

The homeroom sponsor is usually a classroom teacher
who acts as the sponsor of a given group pf pupils for &
fixed period daily during a semester or year., In some s¢
schools the sponsor also is the chief guidance officer for
the pupils who constitute the homeroom group.l

Some significant features of homeroom meetings, if
they are to provide effective guidance,are:

1. The homeroom should have a parliamentary organiza-
tion with the usual officers and standing committee.

2. The students of the homeroom should have the re-
sponsibility of handling more than half of the pro-
posed homeroom activities,

3
Paul B, Jacobson,W.C.leavis d X
Cit., p.162. p vis, and James D. Logsdon,0Op.
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3, The sponsor should participate as a member of the
homeroom most of the time and should preside only
occasionally.

L. Homeroom periods should be used largely for pre-
pared homeroom lessons or meetings of guidance
value,

5., adequate preparation of homeroom lessons or meetings
must be made well in advance of the period in which
they are to be held.

6. Each homeroom lesson should be properly motivated
by the sponsor or student leader.

7. The preparation of homeroom lessons should give an
opportunity for frequent partictgation by every
homeroom member. Provision should be made tec en-

courage participation by the more backward stu-
dent.”

In general, the guidance program will be more effec-
tive when it is shared between the teachers and staff mem-
bers for whom it is a chief responsibility-~ providing that
the respective functions of each are carefully defined fol-
lowing as a general guide the type of distinction brought

above,

The final goal of all guidance is the intelligent
self-direction of the individual within the frame-
work of our social ideals, This is a difficult goal
to achieve, yet the patient and persistent effort of
the teacher over a Beriod of years will produce
gratifying results,

The prerequisite of guidance on the part of any teacher
is accurate knowledge of the person to be served. Much

knowledge about pupils can be obtained through the use of in=

1 ¢.c.Dunsmoor, and L.M.Miller, Op. Cit., pp. 59-60.

2
Leo M,Chamberlain, and Leslie W.Kindred, The Teacher
and School Or anization,’p. 393. /i
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tests and examinations., Tests are needed in the diagnostic
study of the abilities and disabilities of the pupils and
in evaluating their progress. The status of each pupil as
a subject for education must be appraised and his strength
and weakness discovered before guidance can be given. The
primary aim of objective testing is to assist in the con-
tinuous study of individuals-- to diagnose their strengths
and weaknesses throughout their entire school lives. This
aim is attained by means of systematically-recorded measures
and observations,

Despite controversies regarding the validity of stand-
ardized tests, the guidance-minded teacher finds them very
helpful in obtaining a good idea of the student's educa-
tional potentialities and achievements. A number of test
results, when looked upon in relation to one another, give
the teacher a relatively sound basis for judgment. Also,
it should be remembered that achievement and intelligence
tests usually measure only academic ability--the power to
grasp ideas from the printed page and to do the type of
work usually demanded by schools. The student's artistic
or mechanical intelligence and potentialities, for instance,
are in no senee measured by this type of test., Test results

may be used by teachers:

1, To estimate the educational abilities of students
and to adapt instruction to their individual needs.
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2. To know intimately the cumulative mehievement status

of each student and to guide him toward his optimum
development.

3. To discover the exceptionally gifted students in
order to make special provision for them.

L. To diagnose individual student weaknesses and dis-
abilities in the different subject fields and to
give remedial treatment based on the diagnosis.

5. To evaluate the achievement of each student in terms
of his ability and chronological age, using this
evaluation té further his success and happiness in
school life.

6., To discover interests and aptitudes.

7. To show trends of interests over a period of time,

8, To assist in selecting courses and vocations,

Jacobson, feavis, and Logsdonlgive thé following as

criteria of good tests: (1) validity, (2) reliability, (3)
objectivity, (4/ ease of administration and scoring, (5)
discrimination of test items, (6) co-parability.l

Cumulative records. If the information contained in

tests is to be of maximum value, it should be organized in
such a way as to be readily available to those teachers who
have need to use it. A cumulative record for each pupil is
the logical resultant,

The guidance services must include informative services,

At the secondary school level and even at elementary school

level, principals can do much to build up the background for
guidance through the preparation and distribution of inform-

1l
P.B.Jacobson, W.C.Reavis, and J.D.Logsdon, Op. Cit.
pp. 582-586, ’ . 2 y YD+ Yil.,
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ative materials of both explicit and incidental types, from
which pupils can find amswers to,their own questions. occu-
pational information must be accurate and adequate about
occupations on a national and state-wide basis. Securing
such information is beyond the resources of any one communi-
ty. The following six items may well serve as a guide to
what information is needed to build an adequate program of
vocational education and incidentally to furnish occupation-
al information:

1. A classified list of all the types of jobs at which
people work in the United States.

2. The pre-entry requirements for each of these classi-
fied jobs, in terms of training, personal character-
istics, and experience. ‘

3. The number of persons in the country engaged at each
of these types of jobs. '

4. The number of new entrants to each type of job that
are required each year.

5. A forecast of the probable average number of new re-
cruits needed in each of these types of jobs for
each next five years, to be obtained by analysis of
economic, technological, and ogher factors that
would influence employment in the various types of
enterprises,

6. ‘he number of persons now in training for each of
the classified types of johs.

Placement and follow-up. Placement service is a logi~
cal follow-up of vocational information and training. Also,
this was the original purpose of guidance in the sdhools,
which has largely been lost sight of because so many other
aspects of guidance have become apparent, In théae days

when so many young people caennot find work in private ine

»
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dustry, it is particularly important that placement be
stressed, Some schools have individual placement bureaus;
others attempt to provide placement on a city-wide basis.
fn some cities placement is a cooperative effort between
the Junior Employment Sérvice, furnished by the government,
and the school., In other cases youths are tefiarred to gov-
ernmental placement services. Since school people know
the youth of the community, are trained to work with youth,
are unhampered by political considerations, and can more
easily obtain any needed additional information concerning
employment opportunities than they can pass on to public
employment offices the needed informatdon coﬁéorning the
youth of the community. Besides, transfer from school to
occupational activities essentially &n educational service,
concerned with'making sure that youth are so placed that
their development, carried on for years in the schools, is
continued in the early years of employment life, Better
results for youth, for the schools, and for society seem
assured if placement of youth to twenty-one years of age,
perhapsvto twenty-five, is recognized as a function of the
school system with f;ggncial and other assistance from the
federal-state employmént service., Cordial cooperation be-
tween these two agencies is necessary, however the job is
done. Placement is a complicated and discriminating undér-
taking. It involves conferences between the youth and his
counselor, a report by the counselor to the placement office,

interviews by the placement worker with the youth, calls by
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the gouth on prospective employers, reports from the youth
and the prospective employer to the placement office, re-
ports from placements and additional conferences and reports
if necessary or desirable.1

If the follow-up service is to be performed effective-
ly for employed youth, a plan for determining the adjust-
ment needs of young workers is necessary, Written reports
from the employer and from the young worker are desirable
but difficult to obtain, Telephone calls to the employer
and especially personal calls at the place of employment by
a representive of the placement office are helpful, Calls
by the youth on his former school counselor have value and
should be encouraged. All members of the staff of the
school formerly attended by the youth may well be requested
to turn in reports of informal talks with him concerning his
work and his needs related to that work. When other parts
of the program of vocational guidance are working well, both
the youtn and his employer are more ready to cooperate in
supplyifg the desired 1nformation.2

It is necessary to determine by research methods the

nature and scope of the vocational education program
which should be carried on.... Research pertaining to
the effectiveness of the vocational guidance program
as a whole is desirable also if carried on in a scien-

tific manner.... Coordination of the research activis
ties carried on by the different services is, of course,

1 George E, Myers, Principles and Technigues of Voca-
tional Cuidance, pp. 309-310., e

2 Inid., p. 325.
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essential; also coordination between these activities
and the researih work of other departments of the
school system.

! bid., p. 338.



CHAPTER VII
SUMMARY, CONCLUSION, and RECOMMENDATIONS

Summary. The study of the guidance practices of the
homeroom sponsors at Dunbar ﬁigh School, Lufkin, Texas, re-
veals a definite need for an organized guidance program, It
was definitely found out by the investigator that the home-
room programs were not coordinated.

The survey shows that seven, or 53.8 per cent, of the
sponsors had not taken a course in guidance., Only twenty-
three per cent of the sponsors have had courses in educa-
tional guidance, and thirty per cent have had training in
vocational guidance., There was an abundance, pf vocational
guidance materials, yet the sponsors did not render voca-
tional guidance services to their homeroom members, It was
found that materials for giving ethical-social-moral guid-
ance were practically non-existent,

It is revealed that guidance activities have not pro-
duced desirable improvements in self-direction and behavior
patterns.

None of the sponsors used scientific research in any
phase of the guidance program with a view toward improve-
ment in that area.

To evaluate the guidance practices it is necessary to
have and keep on file records of pupil activities, success=-

es, or failures of the preceding years: The study shows
that the marks are on file in the office; however, the file
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is available to each homeroom sponsor. It should be stated
that the cards carrying the marks do not have any notations
concerning the other student activities which would aid the
teachers in their efforts to render guidance ser&ices %0
their homeroom students,

Testing programs have not been conducted.

Conclusions. Too, few of the homerooms were effective-
ly organized and administered. An effective organization
and wise administration of the homeroom is necessary for
each homeroom, Each homeroom.should make use of tests con-
tinuously in order to know the status or level of the
pupil's attainments or achievements, The accumulative re-
cords should show a complete picture of the student's life
in the school.

Individual guidance was attempted by too many people
who had not been trained in guidance techniques. The prin-
cipal and teachers sensed a need for improved guidance ser-
vices, but until all the teachers have taken guidance
courses or trained personnel are secured; there can be very
little imp;ovement over what has been done in guidance at
Dunbar “igh School.

The principal has not insisted on organizing and in-
stituting an adequate guidance program because the physical
plant has been too small, improperly arranged, and insuf-

ficient for the establishment of a complete guidance program.
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It is safe to assume that a complete guidance program

will be organized at Dunbar High School within the near

future,

because the new Dunbar High School which will be

opened in September, 1951 is conducive to good guidance

work.

On the basis of the findings of this study, the writer

wishes to make the following recommendations:

1.

2.

3.

b

5e

6

7.

8.

9.

10.

That an adequate %uidance program be organized at
Dunbar High School,

That accumulative records be maintained for each
student enrolled.,

That a personnel folder be provided for every pupil
in the school,

That a testing progran be instituted as a regular
part of the school's guidance program.,

That an in-service training program in the guidance
field be instituted.

That all classroom teachers, homeroom sponsors, and
advisers be encouraged to take courses in homeroom
guidance and some other types of guidance.

That a guidance committee be organized and operated
on purely democratic principles.

That the guidance program provide all the vocation-
al services usually performed by guidance personnel.

That the pupil activity program be expanded and im-

proved so as to provide greater opportunity for
student participation,

That adequate provisions be made for continuous re-
search in all phases of the guidance services with
a view toward improving the effectiveness of each
service and of the program as a whole, and to aid
in adapting these to changing conditions.
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APPENDIX "A"
SAMPLE COPY of QUESTIONNAIRE
A SURVEY OF THE GUIDANCE PRACTICES OF THE HOME-
ROOM SPONSORS AT THE DUNBAR HIGH SCHOOL,
LUFKIN, TEXAS

DIRECTIONS: In the parentheses( ) at the right of each item

NAME
(Person filling in Questionnaire)

of the check list, rate yourself as a homeroom
sponsor by recording the numerical score for
whichever of the five terms best describes your
practice on the respective items,

Always-4; Usually-3; Half-the-Time-2; Seldom-1;
Never-0.

Answer Yes or No to items number 1 to 9 inclu-
sive.

DATE 19

HOMEROOM GROUP

SCHOOL ADDRESS

1.
2,

3.
L.
5e

6.

7

8.

Do you have an effective homeroom organization?

yes or no
Have you developed time-saving techniques for handling
the administrative routine of your homeroom?

yes or no
Do all members of your homeroom know every other member
by name?

yes or no
Do the citizenship attitudes developed in your homeroom
tend to promote school unity?

yes or no
Do all the members of your homeroom have a thorough
understanding of their school environment?

yes or no
Do the members of your homeroom regard you as a trust-
worthy friend to whom they may go when in difficulty or
in need of advice?

yes or no

Have you a sense of humor in handling your homeroom
problems?

yes or no

Have you checked over each of your students!' educational
and vocational plans to see that they are in keeping
with his interests and abilities?

yes or no




9.

10.
1l.

12,

13,

14,

15,

16,

17.

18,

19.

20,

21,

22,

Do you occasionally use inter-homeroom contests as a
means of motivating homeroom work?

yes or no

I. Organization and and administrative details
of the homeroom

Is your homeroom ready to start its program on time?. (

Do your homeroom officers assume their responsibi-
lities seriously and efficiently? sceeeesccosesssccnsl

Do you hold regular meetings of your homeroom execu-
tive committee? ...0..0.......‘C...............0.....(

Do you give individual instruction to your officers
and prog¥am chairmen in order to improve their per-

formance R O RN

Do you give ydur homeroom officers extensive respon-
sibilities for carrying on the work of the group? ...(

Do your homeroom officers and members know and ob-
serve the fundamental principles of parliamentary

procedure? LI B BN IR B N B B I B IR B B R A N NN

Do you insist that every student in your homeroom
carry out the responsibilities assigned to him? .....(

Do the members of your homeroom assume their respon-
sibilities Willingly‘? ooo-ootooo-oooocooooooooooooooo(

Is your homeroom so organized that your students may
carry on an effective meeting in your absence? eeseesf

Do you carefully and promptly prepare all homeroom
reports asked for by the principal, directoy or
superViaor? ooooocooooacotocooo.oooooco‘ooo.cooooocooo(

Do you use the time of your homeroom period primarily

for guidance, keeping administrative routine to a
minimum?

LA R R R EE EE R EEEEREESE REEENE R EREEREREE RIS IR

Is the physical environment of your homeroom satis-
factory, or at least as good as you can make it?.....(

Would you be content to have the work of your home-
room serve as a model for other homerooms?

LA R R R
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23.

2.

25,

26,

27.

28,

29.

30.

31.

32,

33.

3k,

35.

36.

37.

38,

Do you make available to other guidance workers in-
formation regarding the members of your homeroom
which may be helpful in solving student problems? ...(

II. Building and maintaining homeroom morale

Do you consider it of paramount importance to provide
in your homeroom a wholesome and ha{py environment,
conducive to the realization of real life values?.esel

Do you give constant attention to the development and
maintenance of a strong homeroom morale? ..eceseeesesl

Are your students sincerely interested in their home-

TO0M WOTK? scevecvecncseccssassessossssccosssnctsnssscnns

Is the atmosphere of your homeroom one of cheerful-
ness, friendliness, and good Will? seeceeecacccsonneel

Does your homeroom provide an atmosphere conducive to
the development of OriginalitY? oooooooooo-oooooooooo(

Is your homeroom characterized by a spirit of whole-
some respect and courtesy for each member? .....e.eeesf

Do your students make it a special point to see that
new members are properly received into the group, and
assisted in making satisfactory adjustment elsewhere
in the 8Ch°°1? 0.0..0!.0l...‘....l."..........00...0.(

Do your homeroom students know how to receive guests
graciously and how to make them feel welcome? .....«sf

Do the members of your homeroom consider visitors as
interested friends who are to be treated as guests?,.(

Do you encourage the members of your homeroom to as-
sist one another with their problems? ...ceeeseecssssl

Does a spirit of democracy exist among all members of

your group? D R RN )

Do you endeavor to keep before your students at all
times desirable ideals and habits of citizenship?....(

Do “your homeroom activities tend to promote altrusim
rather than selfishness? ;ooc-ocao.aoooooo.ooooooocoo(

Do you give a positive, rather than a negative,empha-
sis in discussions of school citizenship? .s.eeesessesl

Do all members of your homeroom show an attitude of
respect for school property and property of others?..(
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39.

L1,

L2,

43,

L5,

L6,

L7.

49,

50.

51.

52,

534

Do the members of your homeroom support and take part

66

in the activities sponsored by the school? s.eceseceel )

Do the members of your group have a sense of humor? .(

Do you provide a homeroom which will encourage and
help students to enjoy a satisfactory emotional life?(

Do you constantly keep before your students the value
Of the homeroom? .olo..ooooo.'oooctooooooooooo.oo..’.(

Do you develop in your students a respect for proper-
ly constituded AUthOrity? eececsscscsccscccnssssnsnsel

Do the members of your homeroom feel that what is be-
ing done is worthy of their attention and effort? ...(

Are the discussions of your homeroom characterized by
open-mindedness and tolerance? ....esseesesesssssssssl

Are the members of your homeroom encouraged to ex-
press their own sincere opinions in regard to matters
being considered? ooooooooooo.oooooto-ooeooocoooooooo(

Do you occasionally hold a meeting devoted to the
problem of improving your homeroom? ecessscsscsssscsel

Have you a definite plan for discovering your home-
room problems and providing for their solution? es.ssf

Is the scholarship achievement of your homeroom in
keeping with the ability of the group? ssessesvessansl

Is the presence of your homeroom felt as a wholesome
influence in the school? 000'0.000000000000.00-000000(

ITII. Planning and carrying out homeroom meetings

Does each program or meeting of your homeroom show
evidence of careful preparabion? oo-ooQuooooo.oocoooo(

From the materials provided for your homeroom, do you
systematically select those which are most suitablo

to your students and to the 0cCasion? ceeeceecccscsssnsl

Do you make your homeroom materials a chellange to
your students? #4000 % s 0 de eI TR v i bendnibnsesl

)

)
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Do you keep notes for evaluation of your homeroom
meetings, with a view toward improving the materials
the next time they are used? esessssscssssssesssssnasl

Do your homeroom students have sufficient interest in
homeroom work to initiate good meetings not provided
for in the regu13r ﬂaterials? o-o-oc.oooooooooooooooo(

56.Do you adjuat the materials of your homeroom meetings

57+

58.

59

60,

61,
62,

63.

64,
65.
66,

67.

68.

to your students! abilities? cooooooo-oo-c‘oo-oo-ooou(

Do you have at least one definite objective for each
homeroom meeting? .oonoocootoooooooooo.oocooooooooooo(

Do you make it a point to inform your students re-
garding the objectives of the day's homeroom meeting?(

Are your homeroom lesson plans made sufficiently in
advance to permit proper preparation? c.ecesesssscsesl

Do you plan your homeroom meetings in such a way that
the students feel they have had a share in the

planning? oooo-ooooooooonooo.ooootoooooooo-coooooootl(

Do you carefully motivate each homeroom program? ....(

Do you require your students to put aside all other
work during the homeroom period and give undivided
attention to the activities at hand? eeeeecscessccnssel

Does every member of your homeroom have an opportuni-
ty to serve as leader of some part of the homeroom
program occasionally? cooooc.o-oooo.oooooooooooo.looo(

Does every member of your homeroom participate in the
meeting in some manner Occa81onally7 o.oooooooooooooo(

Do you make specific provisions to encourage partici-
pation on the part of the backward students? eeevsecssl

Does your homeroom provide opportunity for students
to experience the satisfactions of accomplishment? ..(

Can you justify your procedure in homeroom activities
on the basis of its contribution to student develop-

mﬁnt? AR R R R AR R R R N N Y R R R R R

Do you apply the best teaching procedures to your
homeroom work? ooooooo-ooo.odooooooooo-oo...oooocoooc(
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69.

70.

71.

72,
73.
Ths

75

76.

77,

78.

79,

80.

81.

Do you consciously provide variety in your homeroom

work? ......'......I.l..................‘............

Do you make use of practical illustrations, stories,
current events, or personal experiences to vitalize
your mccting3? ..anbooc.oo.oo-......oo.00000...-0--.(

Does your homeroom offer opportunity to practice the
civic standards and patterns discussed? seecsscesscsssl

IV, The spon's personal qualities, actions, and
procedures

Are you able to secure the good will and cooperation
of every member of your homeroom? sesescscsssssscscss(

Do you have an understanding and a sense of appreci-
ation of each of your students? seescssccessssssesccnl

Are your habits of speech, self-control, and courtesy
a good example for your students? ssesecsccessescocnsl

Are your methods of workmanship and of handling rou-
tine duties wgrthy of emulation by the members of
your homeroon' 60'00000000000oooo-oooocooo..ooooocooo(

Yo you make it a point to see that every student in
your homeroom is engaged in some tyge of purposeful
effort while under your supervision? siceecscccssscce
Are the members of your homeroom placed in circum-
stances which require the development of self-reliance
and 1n1tiative? oooooooo-cooooooco-ooc.oooooooooooooo(

Do you attempt to interest and encourage partici-
pation by your homeroom members in school activities?(

Do you keep before your students the importance of
maintaining the good name of your group by giving

gacgful eriticism and deserving commendation whenever
ue

LR R R R R I R I O N R BN O TR R B T B SR NN A R

Do you insist that each of your students carry his
full share of responsibility in the activities of the

group? ...‘........0.00.0.......0...........O........(

Do you plan to develop in your students efficient
habits Of work? ‘....?....Y.'...'.l.'..‘.......‘O....(
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82.

83.

8L,

85,

86.

87.

88,

89.

90.

9l1.

92,

93.

9.

95

Do you provide activities which lead to the develop-
ment of habits of self“direction? ooouoooo.ooocoocoo'(

Do you insist that members of your homeroom make
their contributions in such manner that they may be

69

clearly heard and understood by all present? ..eceessl )

Do you participate properly in the homercom discus-
sions and business meetings, that is, neither too
much nor too little? oo.aooo-ooooo.-o-ooooo-oooooooo.(

Do you constantly study the membership of your home-
room with a view toward anticipating maladjustment
and Other prOblemﬂ? .‘.......I’........'....'.....'..(

Do you have some contact with, or information about,
the home environment of each of your students? seecesl

Are you doing individual work with each of your pro-
blem students? .oo-o-oo-oooooo.ooo.o.cooooocc-oooocco(

Are you constantly on the alert to discover the
latent talents of your students? .secesssesscssssenaal

Do you rate the members of your homeroom at regular
intervals on citizenship attitudes or personality
development? o.o.oooaooooooooooooo.ooooo.ooooocooo-oo(

Do you make use of student-interest questionnaire for
your homeroom members? on-oooooo-ooooo..oooooooooocoo(

Do you keep records on your homeroom students which
will be helpful in solving their future problems? ...(

Do you study the whole development of thc~student as
well as his development along specialized 1lines? .eeaf

Do all members of your homeroom take pride in their
personal appearance? scssscssssvcsesescsssscsscssssenl

Are good physical attitudes of attention, posture,
and poise, observed by the members of your homerocom?,(

Do you make available to other guidance workers in-
formation regarding the members of your group which
may be helpful in solving student problems? ..ceceses



96,

97.

98.

99.

100,

70

Do you confer with the classroom teacher involved in
connection with scholastic or other difficulties
which concern students in your homeroom? c.cevesscscs( )

Do you ever seek help from your suparvisory officers
or ask them to visit your homerocm? seceseecssssscesssl

Is your homeroom alert te the good programs and ef-
fective methods used in other homerooms? seesesesscsel )

Does your homeroom occasionally invite members of
other homerooms to appear on your programs? es.eeseses{ )

Does your homeroom occasionally invite the entire
membership of some other homeroom as its guest for a
homeroom meeting? ..oooo-o'o.-c-oooooocoooooooo.c.aoo(
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