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II
PUPIL NEEDS IN THE SEVENTH GRADE, DOUGLASS JUNIOR HIGH SCHOOL

The problem of facing a new situation in transferring from
elementary school to junior high school is, in all probability,
an immense one for the pupil.

For most children entrance into junior high
school means a change in school enviromment. This
change is not merely in physical envirorment; the
academic pattern is different, and the social set-
ting changes and expands. Frequently pupils in one
junier high school are drawn from several elementary
schools. They are in consequence faced with the
necessity of forming new friendships and associa-
tions, of meeting new problems of personal adjust-
ment, acquiring status among strangers, achieving
security and satisfaction in a more complex world,
At the same time the school's program calls for
greater independence, often through variety and
consequent choice of activities, frequently by a
greater distance of the school from pupils' homes.l

The magnitude of the problem of adjustment for the students is
hardly less in size for the teacher. Particularly does this seem to
be true for the writer in her teaching experiences. Each new group
of pupils presents a challenge; produces fear of her being unable to
satisfy their needs in the light of community and school expectations;
and provokes within her a new determination to succeed in her respon-
sibility to help the beginning seventh grade students to appreciate
their English-class experience.

In the light of the following definition by Pooley, the begin=

ning junior high-school pupils had already mastered the business of
communication. According to Pooley:

g T:"nl:a Gou;i;;;g. on the English Curriculum of the National Council
o achers o h, The lish Vol. I, New York:
Appleton-Century=-Crofts, Tn %,%ﬁp. y
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Communication occurs when a meaningful signal
passes from a sender, who originated it, to a re-
ceiver, who understands it. In ordinary communica-
tion the sender transmits his message by signs, by
speech, or by writing. To accomplish his end, the
sender must have, of necessity, something to commu-
nicate and a medium of transmission. The medium, is
for all but the most elementary t of communica-
tion, spoken and written language.

However, certain improvement in the pupils' communication could
be made, and it was in this connection that a determination of the
pupil needs in the seventh grade became necessary. In seeking to de-
vise some manner by which it would be possible to determine improve-
ment in the English grammar usage of the seventh grade pupils, the
writer administered tests, had the pupils write themes, made notes
of their oral grammar uses, and had interviews with the pupils from
time-to-time. The teaching procedure in the class was designed to
permit freedom of expression in speaking and in writing in an at-
tempt to help the students become less conscious of "formal" rules
of English, This was done with the view of helping the student be-
come less inhibited in the class.

Since all instruction in usage should be based
upon the major needs of the pupils in each class, it
is important at the outset to discover what these needs
are. Tests for this purpose are called di stic tests,
and are constructed to reveal for each Miﬁ?m pupil
the number and kinds of faulty usages and undesirable
language habits which are characteristic of his speech
and writing. The teacher who possesses this information
can plan class activities which will meet the needs of
the greatest number of pupils, and can give particular
help to pupils having exceptional or peculiar difficul-

ties. Diagnostic m].y!ia ‘can be made of spoken English
and of written Eng . i

%bm C. Pooley, Teachi% English Usage, New York: Appleton-
s P .

Century-Crofts, Inc., 19
zn):ld., PP. 2h1-2h2.
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In following the procedure mentionmed in the foregoing paragraph,
the pupils were administered the "Pressey English Test For Grades 5
to 8, Form A", This test :l‘a do':iigmd to give the teacher detailed,
diagnostic or analytic :lnf;mtion with regard to each pupil's know-
ledge of capitaliution, good usage, punctuation, and sentence struec-
ture (see Appendix A). The test is based on a statistical study of
common English usages in periodiccls , newspapers, and business let-
ters, as well as other written work of both children and adults, For
convenience in mlysing the results, the sentences in the test have
been grouped, where pessible, according to the certain rules in Eng-
lish grammar which for-x;]ate important practices. This grouping en-
ables the teacher to locate the specific difficulties of each pupil
and of the class as a whole.

Table I, which appears on the following page, indicates that the
pupils in the seventh grade class to whom the test was administered,
were weakest in the area of punctuation, first; and in the ares of
sentence structure, second. However, the table indicates, also, that
the class as a whole was weak in all areas - capitalization, good usage,
punctuation, and sentence structure - therefore, whatever methodology
was employed in teaching English to the class would, of necessity,
have to cover all four areas covered by the test,

The writer recognized that the test scores alone did not serve
as a total indication of the students' abilities or lack of abilities
in English grammar. It was felt that having the students to write a
paragraph invelving their personal experiences would serve to reveal

E
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Table I

Seventh Grade Students' English-Usage Weaknesses
As Revealed On Test

Pupil Weakest Area of Performance on Test
Number Capitalization Good Usage Punctuation Sen. Struc.

—e

x
X

MM
LR

SEERERFLREBvovonswmnw i
MMM
L]

MM

22 4
x
25 %

#Pupils whose weakest scores occurred in two or more
areas; in the above Table, pupil muber 10 and

pupil number 24 made a score of "zero" in the areas
indicated.

their difficulties in language usage., The writer did not wish to
have the written work done aimlessly; therefore, she used the follow=
ing check list supplied by Bergerl in her evaluation of techniques in

writien expression as applied to the teaching of English:
1. Did it arise out of class activities?

lMax Berger, "A Check List for Self-Evaluation of Techniques in

Teaching English", The English Journal, Vol. XLII, No. L (Apr., 1953),
Pe 9o
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2. Did it provide an avenue for free expression? Did it
stimulate the imagination?

3. Was it personal?

L. Was it used as a vehicle for improving skill in written
expression?

5. Were errors corrected?

6., Was the student held to standards of acceptable form and
usage?

7. Did the student realize the importance of clear, effective
written expression?

8. Were diagnostic tests used to discover basic student weak=-
nesses in written expression?

9. Was practice provided for the improvement of weaknesses?

10, Were students encouraged to write creatively?

1l. Was written work tied up with such school activities as the
newspapers, posters, election slogans, contests, and work in other
subjects?

12, Was written work tied in with persent personal needs? With
future employment?

13. Was composition work tied in with spelling, reading, literary
appro‘ciation?

In beginning the writing experiences of the pupils at the junior
high-schocl level, the writer felt that her beginningz students would
have been told (by older students) what to expect upon entering school.
The class was asked to write what "they" (the older students) said.

Xhe ¥. R. Banks Library

S 8 .. S - d
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The following was wrilten by one pupil:
" They Said"

That the older pupils were going to stick pins in us. That
we were going to be throw to the dogs next door. That we
would be put on the hot slide and made slide down. That
girls who wore Jean would be stuck. That each day after
school, they would beat us. That the teachers would make
the children imitate us, if we talked correct English. The
9th graders were going to make the boys hug the girls when

they reached Pittman Sulluvan Park. If we refuse we would
be belted.

The writer was aware from the pupil's account above of what
"they said", that the pupil had revealed a great deal of feeling
in her repeating what had been said. What the pupil had written
invelved the "self", and therofore, the writing was actually an
"ego involved" account. In this regard, Dorothy E. Sonke states:

ese"One function often not recognized by youth-

ful writers but of importance to the teacher is the
production of satisfaction and release. Of this the

student may gradually bLecome aware, learning to 'write

out' his preblems. Freedom to write on individual and

other adclescent problems suggests assurance that such

concerns are worthy of attention; that is, the writing

dignifies the problem,l

Not all the pupils wrote on what "they said". Some of them
chose to write on aspects of their new environment, such as: "The
Main Building™; "The Home Making Building"; "Our Cafeteria"; "The
Woodwork Building"; "Gym"; "The East Side"; "A Small Strip of Land";
"Language Arts"; "Art Appreciation"; "Health"; "Sewing"; "Assembly";
and several of the teaching staff (see Appendix U).

In writing their paragraphs and themes, many words gave difficul-

‘Dorothy E. Sonke, "Growth Experience in Themewrit e Eng-
lish Journal, Vol. xui, No. 5 (May, 1953), p. 2L9. tne’s The Tng
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ty in terms of spelling. A constant stream of pupils flowed onto
the writer's desk during the writing-time to ask, "How do you spell
cafeteria?, and at least twenty-three other terms. As these words
were producing obvious difficulty, the writer made a spelling list
of the terms which the pupils wanted to use, but did pot know how
" to spell. Ilater, the words were used both as oral vocabulary and

spelling lists,

From the pupils' written work, it seemed evident that the writer
would need to try to develop competence in their writings therefore,
it became important that particular attention should be given to the
following as enumerated by Zollingerlc

Content and Crganization

l. Presenting and examining sufficient material

2. Using topic sentences to develop paragraph

3. Developing paragraphs adequately, e.g., by
example, by comparison, by details, or by reasons

he Making organization evident in paragraphs and
transitions

5. Using parallel structure for parallel ideas

6. Showing maturity of thought and expression

Te Uai:tghmct words, giving evidence of vocabulary
gro .

8. Writing effective sentences: avoiding vagueness,

unnecessary repetition, omission of words, wordi-
ness

9« Using resources for gathering data

A anc
1. ‘ﬁ'ﬁ%ﬂﬂy and neatly

2. Using ink for formal purposes

3. Observing suitable form, e.g., margins, indentions,
indorsements, bibliography

Technical Skills
1. Formulating complete sentences: avoiding fragments,

lyarian Zollinger, "Developing Co Eng
» mpetence in Writing", The lish
Jom’ Vel. ILI, No. 8 (OCt., 1952), Pe hu. i o



2. Using correct verb forms: subject-verb agreement,
tense, principal parts

3. Using correct pronouns and reference

k. Avoiding misplaced modifiers

S« Applying correct grammar and usage, e.g., avoiding

double negative or "is when" clauses
6. Spelling correctly all common words and contractions
7. Dividing words correctly at the end of the line
8. Capitalizing ccrrectly
9. Punctuating for clear meaning: end punctuation, comma,
semicolon, colen, apostrophe, and guotation marks

10, Following preferred practices in writing: e.g.,
avoiding improper abbreviations or incorrect
form for writing numbers

A plan for approachirg the above goals in writing has rested
on the assumption that the only way to learn to write is to write
frequently under good supervision., Stress has been laid on the
need for constant practice in the ordinary kinds of writing related
closely to the matters students are thinking and talking about.
These pieces of written work should be done in class where work
habits can be observed and guidance offered by the teacher.® In
proceeding in this manner, the writer hoped to see improvement in
the quality of the theme and paragraph writing.

The problems presented by the pupils in the seventh grade as
evidenced in their tests, and their paragraph and theme writing,
did not represent all the difficulties the pupils would need to
overcome if they were to represent good English-usage students. As
has already been mentioned, spelling of difficult words presented a
problem, also. This diffieulty was not to be over-emphasized, how-
ever., For as lLou LaBrant points out in the statement:

It is wise to accept as normal a considerable number

jibé.go’ Pe 3412.

28
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of misspelled words, making the correction as easy as
possible and taking for granted the obvious fact that
ability to speak and to understand words runs far a=-
head of ability tc spell them. There is no evidence
that students are spelling less well today than stu-
dents used to doj; there is much evidence that siudents
are trying to spell thorsands of words which schools
formerly never called for. Establish with the stu-
dent the habit of putting inte correct form all those
papers which he thinks worth keeping and finishing,
But do not be surprised and do not appear horrified
if the young writer makes many spelling errors on his
first drafts.l

BEvidence that the pupils could use such words as "gymnasium"
and "cafeteria" correctly, points out that their veecabularies con=-
tained words which they were not ready to spell. However, in help-
ing the pupils to become acquainted with correct spelling, the probe-
lem of aiding them to communicate more effectively in their written
work would become decidedly minimized. Too, Ogden states:

The public wants more spelling taught. The public

will have more spelling. The public schools camnot af-

ford to ignore the wishes of any major segment of the

public. Neither can the other, just as real, English

needs of students be ignored. The problem is how to

keep spelling in its place in meeting the needs of the

whole child and still satisfy the clamorous spelling~

minded segment of the public .2

The seventh grade students were eager to use their individual
dictionaries, and this proved to be an aid in the teaching of spell-
ing.

There still remained the problem of writing and speaking as re-
lated to reading. The pupils were reluctant to read, and the writer

in searching for a motivation point for the pupils, utilized the pro-

Tlmx LaBrant, We Teach English, Wew York: Harcourt, Brace and Com-
pany, 1951, p. 182,

Herbert V. Ogden, "Spelling Makes Friends", Ihe 1lish Journal
Vol. XLI, Ho. 9 (Nov., 1552), p. k68. » e B X,




cedures employed by Potter, who states:

To keep from making the reading unpleasant or
a task to be endured rather than a pleasure to be
anticipated weekly, students are not required to
make reports or keepiwg reading lists. Instead,
informal questions from time to time while the stu=
dents are reading serve to indicate whether the stu-
dents are getting something from what they are read-
ing., Many times students who wish to share their
reading with classmates or with the teacher volunteer
comments. These are not done in an organized report
but are much in the nature of a family affair, just
conversationally passing on something which has been
enjoyed or questioning about something which has not
been understood.t

The spelling and reading needs of the pupils presented problems
which could be overcome if patience, interest, and respect for the
personalities of the pupils were provided by the teacher and the
class members. In reviewing the pupil needs of the seventh grade
pupils at Douglass Junior High School, the writer became aware of
the fact that the thirty pupils (twenty-five of whom completed the
term and are used in this study) whom she must help overcome their
language-usage difficulties, were experiencing problems in the areas
of English grammar usage, spelling, reading, and writing. Accepting
this challenge, the writer began to formulate plans for the use of
the functional approach to the teaching of English as an effective

means of helping the boys and girls eliminate some of their language
difficulties.

Robert E. Potter, "Reading Unlimited", The English Journal, Vol.
ILII, No. 1 (J‘no’ 1953)’ Pe 30.
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IIx
METHODOLOGY EMPLOYED IN MEETING THE NEEDS OF THE PUPILS
IN THE SEVENTH GRADE, DOUCLASS JUNIOR HIGH SCHOOL

Although the boys and girls in the seventh grade, Douglass Junior
High School, San Antonio, Texas, had given the writer - their teacher -
an indication that their English grammar was in need of improvement,
the writer desired that their English-class experience would be a
pleasant one while learning took place. The Commission on the English
Curriculum of the National Council of Teachers of English had stated
the following, of which the writer was aware:

The traditional loading of grammar as a subject of

study upon seventh, eighth, and ninth grades ignores the

degree of maturity required for any genmuine comprehen-

sion of language relationships and structure. It dis-

regards the known lack of relationship between such study

and effectiveness in speaking and writing. It is suffi-

ciently remote from the interests of boys and girls of

Junior high school age to constitute for many a source

of deep and lasting distaste for English, thus setting

up a block in the way of the rich and zestful experience

that should take place at this period in particnhr.l

The above statement clearly points out the thing that the writer
wished to avoid - creating a distaste for English as a subject within
her seventh grade pupils. Neverthless, in meeting the needs of the
pupils, three significant principles of English usage were kept in
mind, namely:

l. the meaning to be communicated;

2. the intention or purpose of the communication; and
3. the tone or effect desired in the communication.2

1
ik The Go-nisa:l;:. on the English Curriculum of the National Council
of Teachers of English, The lish Arts, New York: leton-
Century-Crofts, Inc., 1952, pp. E% -

2

Robert C. Pooley, Teach English Usage, New York: Appleton=
Century-Crofts, Inc., 1946, ;.-55_7:.9_5 -
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These three factors in communication led the writer to conclude
that the functional approach to the teaching of English seemed advis-
able for the class in view of the fact that static procedures used
in formal grammar classes did not seem to produce the most effective
results, The fact was kept in mind by the writer, also, that in the
Douglass Junior High School, the responsibility for instruction in
English is shared by all teachers in the system, for, as Cross and
Carney state:

It is through reading, speaking, and writing
that the greater part of school work is carried on.
Even in shops for handwork, in laboratories, in
gymnasiums, and on fields for sports these means
of communication are in constant use, The modern,
progressive school administrator expects all teach-
ers to have a hand in shaping the language of the
pupils. No professionally minded teacher takes the
attitude that English is no worry of hers —- let
the English teacher take care of it. There is a
tendency everywhere to make clear expression in
acceptable English as much a part of the lesson
in a botany class as the botany itself.l

The cooperative attitude of the instructional staff made feasible
the aims or objecf-ivu of teaching English expression as outlined by
the supervisor of English as a guide for helping individual teachers
in the various schools. The objectives included:

1, The ability to organize thoughts and impressions

clearly and the habit of speaking freely and spontaneously
with correctiness and effectiveness.

2., Appreciative attitudes through a study of select-
ed literature, content studies, and enviromnment as an ade-
quate background for English expression.

;. A. Cross and Elizabeth Carney mgégé English in High Schools
(rev. ed.), New York: The Macmillan Co;puxy, 9o 5 g
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3. The power to express in writing, organized
thoughts and impressions in correct form.

ke The habit of self-criticism through the
development of an error consciousness.

5. To teach the child to read thoughtfully and
with appreciation, to form in him a taste for good
reading, and to teach it how tc find books that are
worth while,l
Vhile the foregoing objectives were not rigid, they did suggest
goals for the teacher to keep in mind. In order to help the teacher
arrive at these goals, the following methods or techniques to be used
in the functional method of teaching English were suggested, also:
l. The individual method should supplant the
class method; Each child should be given opportunity
to choose themes and forms and types of literature
to suit its taste.

2., In composition work each child should select
his own themes and forms.

3. The socialized recitation is the natural means
of conducting both literature and language work.

Lo A goodly portion of the reading in the junior
high school should be biography and history and legend.

5. The teacher should provide an audience for all
expression,

6. Some of the reading should be from current
magazines,

7+ Utmost care must be taken in criticizing
language and composition work.2

Therefore, students were encouraged to take time in class to
talk about their experiences and to give their interpretations of
&xgli:h materials. Talking provided an opportunity for the verbal

1qunrodmzoel for a mimeographed sheet passed to teachers of
English in the San Antonio Public Schools, by Murrill Bisho
s Oy Py
Supervisor of English,

“Loc. eit.



expression of the pupil's "self", as well as a constructive analysis
of what he said by his classmates and the teacher. Opportunity to
talk of the experience was followed by an opportunity to write about
an experience which the pupil had undergone. In the writing of the
theme, the teacher was able to pick out the grammar errors and help
the pupil and the class to recognize the acceptable grammatical form.
Talking followed by writing and reading, repeatedly, is the function-
al approach to the teaching of English grammar which the writer em-
ployed.

It has been mentioned previously that punctuation needed to be
taught in the class. In the functional approach to the teaching of
English as it involves punctuation, "It is writirg and the writer's
practice of using graphic devices to mark off units of his writing
which are the objects of the teacher's considoration.'l The writer
felt that written work when read aloud would help the pupil to recog-
nize ends of statements, or pauses and changes in ideas which need-
ed some graphic device (punctuation mark) to help indicate his mean-
ing and feeling.

The pupil-needs in the seventh grade indicated that grammar-
usage as a part of the teaching material in the classroom should be
stressed, also. The functional approach to the teaching of grammar
provides an avenue for learning grammar usage through the use of

grammar rather than through the memorizing of rules. In current
educational circles,

-
Charles C. Fries, The Structure of English, New York: Harcourt,
Brace and Company, 1952, p. 12.
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Crammar is being learned without tears as
instrumental to purposeful communication. GCram-
mar, as it is being taught today, is serviceable
and hence reasonable even to the boys and girls

who lack a flair for language.
has shown which essentials are
est number of errors in speech

Because research
causing the great-
and in writing, pu-

pils and teachers are armed with the technique

for mastering these essentials

through habit-form-

ing practice at the specific point where the in-
dividual pupil's language falls below the level
of acceptable colloquial English,l

The functional approach in writing seemed advisable in view of

the fact that:

The complete freedom necessary for the life
of the creative spirit has always stood opposed
to the methodical acquisition of English skills
and techniques. Correctness has appeared the
antithesis of spentaneity. That a more careful
analysis of these antagonisms is needed has been
deeply felt by many persons dealing with young
children. That a more constructive synthesis

could be made of these apparently d%a,lrate ele~
ments has been our guiding premise.

The guiding premise, as referred to in the foregoing paragraph,

has led to the functional approach to writing. The National Council

of Teachers of English states:

If the English teacher can contrive means of
"following" them (the pupils) out into these situa-
tions (real experiences) and connecting up the
school work in English with the actual scenes in
which English is employed, she will widen her class-

room to community dimensions.

This can be done in

much the same way as is indicated above. The pupils
can be led to take note of their own and other's

The National Council of Teachers of English, (English Monograph
No. 8), Condneti‘gg:xparioncet in English, New York: D, Appleton—

Century Km, s w, p.m.

zllvim T. Burrows, and others,
Prentice-Hall, Inc., 1952, p. 193.

They All Want to Write, New York:




uses of language and to report successful and un=
successful exampleSe ..t

Added %o these thoughts is the following by DeBoers, Kaulfers,
and Hillers
Every writer should lmow why he is writing and
for whom, Iet the students write for their class-
mates; they will have a single aim and kmow what it
iss The assignment, made 2 week or two in advance,
can be to write an original story., Each student
will read his own story to the ¢lass, The only re-

quirement for mechanics and form will be that the
author must be able to read his own writing. The

story is the thing, It will be judged by the stu-

dents as they hear it read. The ieacher may never

see the pmroz

In helping the boys and girls in the seventh grade English class
to improve their writing, spelling, punctuation, capitalization, and
grammar usage, in accord with the funetional approach to the teaching
of English, the teacher (the writer) encouraged the pupils to read.
Help in this direction was provided by the school lLibrarian who was
interested in orienting the new pupils to the library of the school.
Experiences which they had talked about in class, followed by their
writing about them and reading them aloud in the classroom, were
carried through still further by their reading something about simie-
lar experiences available in material form from the school's library
or from the books available in the teacher's library, The following
represents the functional approach to the teaching of English for
the writer's seventh grade pupils,

¥hen the class met the teacher for the first time, the students

Tjational Council of Teachers of Engli hv (“nglish Monograph No.
L), An %ﬂam Curriculum in ;h_:_gliog:g lo: Torks Ap;Iechry-

8y . » Pes D¢ i
%john J. DeBoer, Walter V, Kaulfers, and Helen Rand Miller,
Mgg Seco: English, New York: McGraw-Hill Book Company, Inc.,

9 Pe €08
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seemed a bit inhibited. This was natural, for the new experience
produced new feelings which may not have been pleasant, In order

to help the pupils feel less strained, the writer asked them to

talk about things they had heard regarding the school before they
came from elementary school, and to mention some of the things in
Douglass School which were different from their former school (ele=
mentary level). Among some of the things mentioned were, "They Said"
(referred to earlier in this paper, page 26), and the cafeteria at
Douglass Junior High School. lany pupils mentioned the cafeteria

as being different from their former school's lunchroom. The writer
suggested that perhaps they would like to write about the cafeteria.
One student wrote (see Appendix C) about the Douglass Cafeteria as
he experienced it, and the writer commented on his paper. The cafe-

teria-writing exercise showed the need for spelling such words as:

cafeteria attendant
food~choices monitors
chinaware boisterousness
allowance dessert

The writer was amazed that the pupils had used the term "bois=-
terousness" in referring te the noise made by the students in the cafe-
teria during meal-time; however, it did point out the fact that the
pupils! vocabularies were not limited to the term "noisy". The para-
graphs or themes written on the cafeteria led to a discussion of foods
served therein, and this discussion led to the topic of Spanish foods
which were served from time-to-time in the school's dining room., Obe
viously, spelling difficulties arose at this point. However, reading
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in the library (in which the school Librarian was most cooperative),
led the pupils to read about Mexico and South America - language,
food and dance customs, and the religion of the people. Pupils re-
ferred to radio and television broadcasts which they had heard and
seen that gave them insights into Spanish ways of living., When the
interest in the subject was at its peak, the "new experience™ was
culminated with the pupils' writing another theme about the paragraph-
topic originally mentioned - the cafeteria. For an amazing contrast
in the original and the final theme, the reader is asked to contrast
a student's first theme with his last theme (Appendix C and Appendix D).
In the first theme, note:
1, -Different ideas expressed in the same paragraph.
2, Use of the small letter for the personal pronoun, "IV,
3. The form.
L. The pupil's handwriting,
5. Limited vocabulary.
In the second theme, note:
1. Only ene topic is discussed.
2. Increase in vocabulary - "tamales", "silverware”.
3. Improvement in handwriting.
L. The use of punctuation.
S5« The use of the capital "I", pefsoml pronoun,
In much the same manner was the work throughout the term productive
of this type of growth. (For examples of several themes written by the
varicus pupils in the class, see Appemdix C through Appendix T).
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However, in order to get a better perspective of the improvement

made by the pupils, and of the functional approach as an effective

method of teaching, a final diagnostic test was administered the pu-

pils in order to make notation of changes which had occurred,

The re-

sults of the test as compared with the results of the initial test are

given in the following Table:z

The Initial and Final Test Results of Pupils

Table II
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The Table which appears on the previous page lists the total
scores possible on the tests administered to the pupils in the
seventh grade in the months of Jamary and May, 1953. The test
administered, finally, was the "Public School Achievement Tests
(d) Language Usage, Form L (Crades 3 to 8)" which is designed to
reveal the pupil's knowledge of English grammar, The pupil's know-
ledge of parts of speech as represented by the function of the wordj
his knowledge of verb temse; and his ability to identify types of
clauses and sentences are revealed by the test, It is easy to score,
and is designed so that the pupil must have a knowledge of the funce
tion of words in order to determine the usage made of the words, The
tests were administered in January and May, 1953, respectively. The
tests were then scored, and the score made by each pupil was recordeds
The reduction in the mmber of errors made on the test (or the ime
provement in the test score) was used as a basis for indicating Enge
lish grammar improvement .

It is clear from the table on the preceding page that the pupils
in the class as a whole improved in their test scores, This would
suggest that they had learned during the term some of the fundamentals
of English grammar and usage which were not familiar to them when they

entered the class, In such a manner, their Englisheusage needs had
been met to a small degree.



SUMMARY AND CONCLUSIONS

It seems that the method ‘of teaching English in elementary,
Jjunior and senior high schools, and colleges in the past has not
been too satisfactory. Changes in the life-pattern and in the
i areas of cemmnicatién over the past half-gcentury have made neces-

‘ uxyachange‘inm:gliahmgs. This change should have been ace=

oomptirind by & changs i the method of teaching the subjests hews
ever, the lag which has existed in the rate of change in oral and
written grammar as compared with the teaching of the subject in

. schools has been very evident,
' Within the last twenty years, there has emerged a one~two-three
noth\od'-:- talking, writing, reading approach == which has been term=
ed the "Functional Method" of teaching English, This method seems
o be more effective in the teaching of English than was the tradie
ti;mi method used previously,

Contemporary writers and teachers of English, espeeially %hose
aware of the National Council of Teachers of English, have begun to
devote mich time, effort, and research into the functional approach
to the tnchingofilangmgo :l.nj;his nations

The writer, a teacher in the Douglass Junior High School, San
Antonio, Texas, has become aware through her teaching experiences
of the problems of reading, spelling, writing, and motivating pupils
as related to the teaching of English at the beginning junior high
school lenl.. Other teaching personnel ﬂthin the school are con=
scious of the existing problem which students have in English usap;
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and are assisting in helping the pupils within the school to improve
‘their language usage patterns. Cooperative efforts of the entire
school personnel have made the teaching of English at Douglass Junior
High School a much more pleasant experience, the writer feels, than
it would have been had English classes been the only place where the
pupils were made conscious of their grammar faults.

The beginning pupils in the seventh grade whom the writer taught
during the 1953 school session from January to June, were exposed to
the teaching of English through the functional approach. Evidence of
their improvement in English grammar usage has led the writer to the
conclusion that the functional approach to the teaching of English
grammar in the seventh grade at Douglass Junior High School, San An-
tonio, Texas, is an effective method in helping pupils to improve in
their language usage.
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APPENDIX A

.....;Age: Yramdics. Mos.Lx.... B. Usage 2

PRESSEY ENGLISH TESTS Namorr?: sl
FOR GRADES 5 TO 8, FORM A z
Published by Public School Publishing Com- idrade, . SR
pany, Bloomington, Illinois. (Adapted, 1938,
from Pressey Diagnostic Tests in English School s foee..0
Composition, for use with the Correlated
Scale.) PDate. L 20

Section % Score

A. Cap.

Scale Age

C. Punct.
D. Struet.

Mean

SECTION A
CAPITALIZATION TEST

Directions: In the sentences below, you are to draw a line
under each letter that should be a eapital.

FIOSION'R = S G00D USAGE TEST

Directions: In each group below, one of the three sen-
tences, and only one, is incorrect—contains som_ethmg
which is not good English. F'ind the wrong sentence in each
group and put a cross in the square before it.

1. Mary was absent on monday morning.

»

We like to have snow for a good time at
christmas.

My birthday is in september.
We know that doetor williams will eome.

The store is owned by mr. and mrs. 1. d. elark.

S ok W

He went to new york, the largest city in
our country.

7. The rocky mountains are higher than the
appalachians.

8. His office is at 84 main street, frankfort,
kentucky.

9. The teacher deseribed a roman house.
0. The british and the french were allies.
1. We saw some girls wearing napoleonic hats.
2

. Webster attended exeter academy and
dartmouth college.

3. Henry belongs to the anthony science club
and to the boy seouts.

4. John replied, ‘“‘no, she has not come.”’

And still they gazed, and still the wonder grew,
that one small head could carry all he knew.

6. A great novel is the last of the mohicans.
7. The last song was “‘ameriea the beautiful.”’
8. She uses royal baking powder to make cakes,
STOP! Go back over your work!

0/1/2|3|4|5|6(7]|8 9 |1011|12|13|14|15/16|17| 18

049 13]18|22|27|31|36|40|44|48|53|58|62|67|71|76] 80
Capitalization

1. [7] Helen doesn’t want to go today.
[[] They don’t care to hear the concert.
[(] Tom says that the roses doesn’t bloom.

2. [] His suit was blue, and his tie and hand-
kerchief was a match.
[1 I don’t know whether she or her sister
is going.
[[] Where have that boy and his chum gone?
3. [] No one can always prove his opinions.

[ ] When one is tired, they are easily
annoyed.

[] If anybody is noisy, report him.
4. [] In all the season there has been no games
lost by our team. :

[] It was unpleasant driving because there
were such bad roads.

[[] There is never any program on Tuesday.

[J] My sisters, who live in Elmwood, have
a lovely garden.

[] A girl who has ten dresses has enough.

[] The boys who broke the window is to
pay for it.

6. [] His trouble with the natives was in
understanding what they said.
[] The officers of the club has been elected.
[J The ten volumes of poetry are here.

7. [J The farm, with the exception of ten
acres, were flooded.
[] His employer, as well as his friends,
thinks he will succeed.

[] The boys were gone before daylight.

8. [] Each child has his meals well planned.
[J All the boys dropped their work when
the fire engine went by.

[C] Somebody has left their
desk.

S.Jl

pencil on my

(Go to the next page.)
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9. [ ] A fawn must run to keep with the herd. 20.

[] A pupil must go to class regularly.
[] If you have a friend in trouble, you
should help them.

10. ] No man or boy should break his word.
[] Either Jane or Lucille will have their
picture in the paper.
[] Bill and Jack are taking their tests.

11. [7]' This car has been run thousands of miles.
[] 1 gave you too much change this morning.
[] Have you ever rode on a camel?

/12. [[] I seen many snakes around here.
[[] Many trees have grown along the river.
[] He went home after they had gone.

13. [[] His father was born in Italy.
[[] When he appeared, the crowd cheered.
[7] Mary came in just after you had went.

14. [ ] She jumped up and screamed for help.
[[] Lucy asked for more chalk.
[] The deaf man seem to understand us.

15. [] The cat brought in the rabbit that she
had caught.
[] The bear attackted the man when he
shot the cub.
[[] The train drowned out other sounds.

| 16. [] You ought to a seen her face when she
heard it.

[[] She realized that her mother needed her.

[] If we had known, we would have helped.

/1. [] Did I leave the water running?
[] Let him figure it out for himself.
[[] Leave your brother go if he wants to.

18. [] The cots should be set far apart.
[] Can the baby set up alone yet?
You may set the table for four people.

19. [] If he would lay down, his head would
stop aching.
{_] That old coat has lain here for years.
[] I think he will lay the carpets today.

21.

23.

24.

25.

217.

29.

[[] May we hear from you soon rega :
this bill? a

[C] You ean ask John about it if you

[] I may go if I can get the money.

[] There are two answers to that questa
[] Let us plan to go to Boston soon. ;
[[] You need not go, but I have too. '

. [[] The right to choose is theirs. 3

[] They’re son is always getting into
culties. -
[] Thereis the boy who carries their pap

[[] The books and magazines are an addi
attraction in our room. f

[[] He ordered ham an eggs for breakfa

[T} He has sold an automobile to Mr. Bl

[] The prize winner is sure clever.
[ ] Studying is easy if you work care
[] She appears very delicate.

[] The four children played long and nox:

[] She sang his favorite song very well.

[] The author seemed modest and
suming.

. [J You do most good by doing your

work well.
[C] His work is done as good as his broth
[] I feel good after my exercise.

[] Only John and him were given t
[] The chairman asked him and me to sex
[[] The money should be sent to them ox

F

. [] How can you blame us boys for that

[] The doctor said we men were ill.
[] Is that card for we girls?

[J] All except Frank and me were aslee '
[J I am not quite so angry as him.
[[] The Smiths have more money thany

. [[] For whom was the big party last ni

[] Has he told you yet who is comingr
[ The visitor did not know who to aslc

STOP! Go back over your work!

Number
Correct 0|1|2|3|4|5|6\7[/8|9|10{11(12|13|14|15|16|17(18(19|20|21(22|23|24|25|26|27 |28
Percent
Score 0]1383|7)10|13|17|20|23|27|30|33|37)|40|43|47|50|53|57|(60|63|67|70(73|77!80|83|87|90]|93

o

Good Og
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ECTION O
PUNCTUATION TEST

irections: The sentences below do not have punctuation
arks—except the period at the end of each sentence.
ou are to write in all further punctuation, changing
eriods to exclamation points or interrogation marks
here necessary, and inserting quotation marks. Do not
unctuate so as to form new sentences.

1. Is the train on time;

2. Dr, Charles Brown told Miss,Ryan her arm
was broken.

3. The new store is at 86 Walnut Street
Muncie Indiana.

4. Theyll count those who eant go.
5. He said Be ready to start early.

6. Mary waited for the bus
. walked.

7. Ry)A,Hardy and M;S Benson are candidates.

the other girls

8. Columbus discovered America on Oectober
12 1492.

9. She likes skating swimming and tennis.

. Their grades run as follows 98 93 86 79.
. That boys sled is longer than mine.

. The train arrives at 10 41.

. James Kennedy the secretary read the
minutes.

. The title of my last theme was My Summer
in Camp.

. His coat hat and gloves were stolen how-
ever his watch is safe.

. We won. We won. Oh how glad I amn,
. Changing her mind she destroyed the letter.
. Strikebreakers are called scabs.

STOP! Go back over your work!

er
rreet 0]1 3) 5[6|7]8|9|10[11|12(13[14|15|16[17| 18

0]6]11 17|22|28(33|39|44(50|56|61/|67|72|78/83|89/94 100
Punectuation

SECTION D

SENTENCE STRUCTURE TEST
Directions: In each group below, one of the three state-
ments is not well written—is poor in sentence structure.
You are to find the poor statement in each group and to
put a cross in the square before it.

1. [[] The house caught fire while the family
was at church.
[] Bill was a fine fellow. And well liked
by everyone.
[] The school seemed very quiet after the
children had gone.

2. [[] The box was so heavy that we could not
lift it.
) ["] He saw the storm, so closed the windows
so the rugs would not get wet.
[] Since the clouds had blown over, we
hired a boat and went fishing.

3. [] Here is the place where the fire began.
From a pile of rubbish it spread to a
storeroom, then caught under a stair-
way, and soon blocked all way of escape.

" [] We drove down to the old mill, and then
picked wild flowers, and played ball with
the Jones twins, our neighbors, the ones
who found your book, the one I gave you
last Christmas.

[J As we passed through the little village

I saw Mary Smith, a little woman with
red hair, who once taught the sixth grade
in our school and later became the prin-
cipal.

4. [[] When the dog barked, the birds flew in
all directions.

I [] He shook the tree, and nuts fell to the
ground all about him.

[] Helen told me an exciting story yester-
day, and it was about a thief who robbed
his own home by mistake.

5. [] Be very careful, the sidewalks are cov-
ered with ice.

[] You must hurry; you are late now.

[ There is your letter. It has Just come.
(Go to the next page.)
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11.

12.

Page 4
6. [[] Those books are their best sellers, which 13.

they have the largest supply.

[] Locusts are sometimes blown a great
distance from land.

[] They would like to go fishing, but the
sky is too cloudy.

. [] Where did he leave it?

[[] They thought that they saw a way out
“of the cave.
[[] They wouldn’t hardly have had time to
reach the station.

. [[] The trees will soon be bare.

[] The aviator flew low over the city.
[[] The wheel, as the car turned the corner,
it came off.

[C] He lost his hat, but this minor accident
did not trouble him.

[[]'As he ran into the house he surprised
his mother, which made her seream.

[[] The board fell into the lake and water
splashed upon everyone.

[0 Johnny laughed once, but he tried to
keep a serious expression.

[[] He swims awkwardly although he spends
much time in the water.

[] He stutters badly although he has made
it his purpose to conquer it.

[] As the man stopped his car, he saw that
his friend was asleep.

[[] While Jane was talking with her, she
discovered that she had torn a large hole
in her dress.

[[] Whenever the old man comes to visit,
he gives the boy a book.

[] There is his knife, which he lost last
summer.

[] He is a queer old fellow, who rarely
speaks to anyone.

[] There comes my uncle’s car, who took
me to New York last summer.

14,

15.

16.

17

18.

19.

20.

[C] When he jumped, he bumped his It

[] Stumbling at the door, he broke
handle of the pitcher. ‘

[] Playing in the haymow, a nest
eggs was discovered.

[[] The noise was caused by falling timbe
[] The bridge was old, due to floods.
[[] He makes money because he works h

[[] When taking a test, I like to write ¥

a pen.
[[] While T was waiting, the tide came.
[] While at the window, the parade passé

[[] Having carefully parked his car ,
safety zone, the policeman arrested hil

[C] After looking through the mail,
. postmiaster handed my post card to m
[] Having seen our accident, he telephomns
for a doctor. l

[] John both speaks English and Germ

[] They not only left him sitting the
but even hid his hat.

[C] She likes either apples or peaches.

[C] The box, which was marked fragile, %
smashed to pieces.
[[] She slipped on the old stone ste
~ smoothed by many feet.
[(] The man did not see the post, h
for the station.

[[] The man was milking the cow with
spotted nose.

[] Suddenly he struck the man with
insulting remark. ‘

[0 He heard the water flowing steadily.

[_] He found in the woods the flowers whi
he was carrying.
[[] He jumped when the bear appeared g
shouted. '

[J He lost the hat, which he just bought
STOP! Go back over your work!

Number -

Correct | 0|1]|2|3)|4|5|6|7|8 10/11(12113 14|15 16|17 18|19 | 20
Percent g g |

Beore 0|5]10]15(/20)|25(30|35|40|45(50|55 60|65|70 75 80'85 90| 95| 100

Sentence Structure
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PRESSEY ENGLISH TESTS FOR GRADES 5 TO 8, FORMS A, B, AND C
by S. L. Pressey and Others

(These tests are especially adapted for use with the Public School Correlated
Attainment Scales.)

Grade or Class Behool st e s
City. State
Examiner. Date

DIRECTIONS FOR FILLING OUT RECORD CHART

For the convenience of the teacher in analyzing the
results of the eclass, the diagnostic record chart on the
inside pages of this folder has been prepared. This will
be found easy to fill in if the directions below are care-
fully followed. Use a separate record sheet for each grade
(yearly or half-yearly) and for each class.

(a) The name of the first pupil should be written under
““Pupil’s Name’’ on line 1. Suppose that this pupil had
correct the sentences numbered 1, 2, 3, 4, 5, 8, 9, 10, 12,
and 14 of the Capitalization Test, or ten correct, with a
percent score of 44. Check marks should be made in col-
umns numbered 1, 2, 3, 4, 5, 8, 9, 10, 12, and 14, and his
percent score of 44 recorded in the ‘‘Percent Score’’ col-
umn. This percent score of 44 is equal to a scale age of 11
years and 5 months according to the ‘‘Table for Determin-
ing Scale Ages’’ in the Manual of Directions, and ‘‘11-5”’
should be recorded in the ‘‘ Secale Age’’ ecolumn.

(b) Each pupil’s results on each of the four tests should
be recorded in similar manner.

(e¢) The mean (or average) of each pupil’s percent
scores on the four tests is recorded in the column at the
extreme right of the chart headed ‘‘Mean Attainment on
Four English Tests.”” Thus, if a pupil had percent scores
of 76 for Capitalization, 53 for Good Usage, 33 for Punctu-
ation, and 55 for Sentence Structure, his mean attainment
would be 54, and this mean would be recorded in the eolumn
just mentioned. The scale age equivalent to 54 is 12 years
and 5 months, and ‘“12-5’” would be recorded in the ‘‘Scale
Age’’ column.

(d) After all the pupils’ results have been thus en-
tered, the number of marks in each column should be
counted, and this total entered at the bottom of the record
chart in the ‘‘Total right for each exercise’’ row. Evidently
the rules for those exercises which the fewest pupils had
right need most class drill. The rule numbers for the ex-
ercises are given in the rows below, and the rules themselves
appear at the bottom of the chart. These, rules may form
the basis for class discussion and individual study.}

(e) Now find the sum of the scores in each of the ‘‘Per-
cent Score’’ columns, as well as in the column ‘‘Mean At-
tainment on Four English Tests,”” and place each sum op-
posite ‘‘Sum of Pupils’ Scores.”’” Divide each sum by the
number of pupils in the class, and the quotient is the mean.
Record each of these means opposite ‘‘Class Means.”” These
class means are converted into scale ages by again referring
to the ‘““Table for Determining Scale Ages’’ in the Manual
of Directions.

(f) The Correlated Scale, given at the extreme left of
the chart, covers a range of ten years from seven to seven-
teen and is divided into ten parts, every part representing
one-tenth of the full attainment that should be made to
master the subject of study as it is now presented. Thus,
a pupil in the middle of the seventh grade (7.5) should
have a percent score of 55. The Capitalization Test does
not cover the more difficult phases of instruection and there-
fore the table at the end of the test extends only to 80
percent, instead of to 100 percent.

* For a further discussion of these rules, see the Student’s Guide to Correctness in Written Work and the Teacher’s Manual, by 8. L.
Pressey and F. R. Conkling (published by the Public School Publishing Company; sample set, 10c).
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RULES COVERED BY TESTS

CAPITALIZATION TEST

1. Capitalize the first word of every sentence.
Capitalize also the first word of every line of
poetry, and the first word of a direct quotation.
However, if the quotation is indirect do not use
the capital.

2. Capitalize the names of persons, with their
titles: however, do not capitalize titles when
they are not part of a name.

8. Capitalize the names of countries, states,
cities, streets, buildings, of mountains, rivers,
oceans, or any word designating a particular
location or part of the world; however, do not
capitalize the points of the compass, or such
terms as street, river, ocean, when not part of
a4 name,

4. Capitalize the names of business firms,

schools, societies, or other organizations; how-
ever, do not capitalize such words as company,
school, society, when not part of a name.

5. Capitalize words derived from the names
of countries, places, organizations or persons.

6. Capitalize the days of the week, the months
of the year, and holidays; however, do not cap-
italize the seasons.

7. Capitalize the first word, and all other im-
portant words, in titles (and sub-titles and head-
ings) of themes, magazine articles, poems, books,
of laws or governmental documents, and the
trade names of commercial produects.

GOOD USAGE TEST

1. A pronoun should agree in number with its
antecedent, and a verb with its subject. Few
mistakes will be made if the following points
are kept in mind.

(a) Two or more singula;
require a plural verb and
or or nor, singular verbs

be used.

(b) There is or there =
cording as the subjeet ths

or plural.

(¢) Intervening wot:da- i
must not be allowed to af
pronouns or verbs.

(d) Each, every, eithe

one, and other similar

Pro:

(e) Doesn’t or don’t g3
ing as the subject is sin

(f) A singular noun
to refer to a class is also

2. Be careful about the

(2) Do not leave off th,
participial forms of regunig
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PUBLIC SCHOOL ACHIEVEMENT TESTS

(d) LANGUAGE USAGE, FORM 2
(Grades 3 to 8)
By JACOB S. ORLEANS

Name Age
Grada il School Teacher,. SLSE e N el
City State Date

Part I

DirecTiONS: Look at this sentence,
He (isn’t—ain’t) a good boy.
The word 4sn’t is right and the word ain’t is wrong. Draw a ring around
the word isn’t because it is the right word.

In each of the following sentences draw a ring around the one of the two
words in the parentheses that is right, just as in the sentence above.

623-4p

k6



Cofitinia

 Aan WMM&W

,wu/tlu b2V ,w{/:u/r

J.Ovv( J&'Jnluum A .

QUL Loetn A& //}cf
,d,wmw L AJL /&muf;éf

/(/r\/)

of v Az Dy
W/f’ L‘

uac.b@x do
Ao M/?L}A
WM 2
7L //"‘— /O/JCL
2% ceigd 2l edon Lo D

S B2 ued gnd
v d oo




2 r oy e s i

dolond., W,.,Nx.w;, s, treudhs, fm.a,.g,g
dpirsad athon ok, Oodisis bt oS
ok J,l:u.?!.a..“ M s oy ar0n %S‘Mm#h ackeal st
duds st _Rant It o Lunas oClc‘w X p iy |
lr;?\/‘vmﬁ,w}!\'i.w.,' L ool ta b ealifinn o
Al :%,q,‘,-.,u.-.~.'g.ff-'/1.4, AL s FBSra 2aR },u.z C;».'
qj,om -fl_.»&-_/“"_, x\'.,,’c ~j\ X ,b—‘ux“r.i);'m O O
st L iad , H s sant ot ,f:,im.r Lo s akoaukat
. WA*T&.)\ I\)J; A I VN & cfi‘h, fA'nM,ﬁMJj.L
) %uwlixi In‘nfaw,ﬂxmw" 'YMA.MQ ',{,‘; ’,u’ pui
m»uﬂ:k ) YNNI p UL ) AN s ’[)%.f,o.u“(g
ko oad ot bicauan sk an du. 2he Biarkn.
Oglcu?lw,g iy Awtnd endal do bl GLR :
ol ot aubpoly 0B alun Lk all oy Qonhora ]










%‘ﬁf‘ ,.4«&.4-1_/44, ;
w.-.¥,

au{m.i,ZAJé/%‘ . ,éuu:a/&‘?a,.’éw W :
/&x&utf /(—{«

o 2o g1 2o e Wi yﬁut
mi“i, v < i e

) U L.
o A
i g2 %f Al e

f&l’z/ A he X y
D ﬁ‘“@w 7
i e Tl Fotte 4.




!

b—— —

e %ﬂm C()M 3% =i LS

«}r»«— - —— - —_

’ N y o
4 ,;.4_,QA,‘JC.2. 44101." v 0l Zigss. alitde @ ois ".JJ/)'?LLJLC/—ILL o
_Vmaw Su tinse dfirpur oo 2 ;M-')rJdi;'a,c..,c, ANy e
& ; , e F o, v A i >
M M———*w—‘ 1

MJ@JMM Mzﬁ*ﬁ.ﬁaﬁl e
p ';) § ) { : i v /

~

v

B L
{ ‘,—‘:u e e et~ of | 1._$._L.._..___. sissen

/1 g 2 / . g 5
’ M—Ml&““* o M/);M
7 4




f 4."'-5//4., .. u»?/%,j;,‘é 5 R sl
%M«ﬁ'/ﬁj ,fw, ’w)"'//{(-g‘dfléﬁh

. all ,J/,{ /ﬂﬁf ’ﬁ-f(f”f'\fc‘.
A _slliy . ‘11[("

mﬁﬁ%mﬁ



Ot Lot amclat Vaiplasi Uiy Kawtive



leloze
¢7-1

#LA /

—l .Z/L{ [4":,4/ o ag/%d
T

| t/

s Deiosy ook iisrspriend aciBh,

ln M Myl .//m.,m./u?z
%‘%@L‘u{( et . /v Ctea (rl,d/ﬂ(‘«f
2 : 4&(,/474 ﬂarlﬁ_‘ﬂ( Mﬂml-f&

ol a-'n é«a“ ié{%

‘[n?m ;:7??/2‘« .17/ gz ..,4»w

=N Zdoca

. ,u.'-(;, /%%M j[;/../ ;
z;/ N, L A&MKWA‘%M ,




|

y / ff.zf c:é/w:c./e LZL{M— ;J:

4

,_(7(-_7;’4:.-/?44‘ i iy

RN <

— et e ——— e

o e e 5 T
V/ MAZM-_Z— M./. Vad ...(_/ & dacgean oIS N




_,a,_, Lze/L../

| Mu/tc m/—/dz/fm o
M,@7f—.¢%%

/z%;/a /Z:a___/‘:::‘:;}‘«,

. 7 "'
= a® Z /»y-x.vc/c',/ Z:,.. e




Wy A
o

Dol g bitir ool 3

':“






APPENDIX O (cont'd)



















_._J_._hwh &LJJJZ(AAM &Wﬂm :
: AWM ”-LU{ Q ,4/:(1 ?‘Mq“,@ﬂau‘. ;
4 bt Aty oo i id nallhraiu sudad A2
Mw,éw‘lf Lt s . m gulaidle B M‘é‘.za[]lm&y
| _,_, % w/ S Wb Aé'f.l.u_&wﬁ&,w/
B _

;- ALl iy M b .»4-,4114{ /.J-ALAJ-J?M
MJ,&‘..‘L ught ng. D sliad i /44 LAL@,L'#JL.&‘M

%ﬁlu. 7‘-—* ul 2 -»'/vénq, *(4;: rlou Loiids
) Abrmdds s -&,’ Uhs Lok [ ﬁ& AL M/%

- 1A —4"./0 1..¢ W .‘-4«/.— f&"/ 71w A}\/ /4(/415( /—r’ :".4.1

»-_}étz:l Hui‘;'... “;/z bl .4:{4( .&u,
| Mrn{ PR P Iery ///éz ) A ;/., A

M/é . ( A 3 .J'M& M(‘ﬂ Mq //ﬂ ‘ﬂ/;
o Tt)l-ll’\-( M@L b 2z 'f.{/ _r‘ uhvﬂf% ) 75 /,/, /./Jw é.i'
,‘/J{{JL //:l‘{l‘ I.l» "’u A L [ Miak RO ist ./ et .u./ —(dx.t,,ﬁ.ﬂ-

= | ,
rd S ,z,“, 217 il ./.&'bf;,;:ul/bn a L O arnd

M %1 4[:‘.(/ Nl ./‘l%'.,..‘l.ﬂ/../:' Ly, A< j!..’ .A/.jlduﬂ;
4 / 4mu M& e

N/

e ——

— Y C ~4 NRSSRREY SRR e




APPENDIX T

-
Ry Mﬁ# o Afujéwja Ve
Mﬁ@ %%EZZ wfu& ML,,

ESURDROTNY FRINRIERE o c 8 - BT,
e | i




68
APPENDIX U
sor

7A ENGLISH ORAL - WRITTEN-READING-EXPRESSION
MILK

Taken from a report by Sallie Mebane, Mark Twain Junior School.
Edited by Merrill Bishop

The following has been reproduced with the permission of Mr. Marrill
Bishop, Supervisor of English, San Autonio Public Schools, San Antonio,
Texas :

7A Language Arts

At the request of a teacher newly transferred to the field

of English, the supervisor taught a class in 7A English for
one week., On Monday, after had and the children had exchanged
friendly greetings, he engaged them in conversation regarding
their activities. With the objective of developing a main
theme for a unit of work in English, he mentioned breakfast

of that morning,.

The children could see no relation between breakfast and Englishi
In answer to his question, "What did you pass to your mother at
breakfast this morning?, one child volunteered milk. It then
became the topic for discussion.

The supervisor led the class into oral discussion by question-
ing where milk came from., The children's contributions mainly
centered about "bottles, cans, milkman, dairy, farms". Finally
some child, in an embarrassed manner, offered "cows",

As the discussion continued, words used were placed on the board
for spelling study and use. Even such earthly words as udder and
bull eventually came to be used without snickers. Pasteurized

and homogenized began to be more than just words on
tops.

The children were led into writing a compostion about the parti-
cular phase of milk to which the pupil was accustomed. They used
their imaginations to develop interesting titles and topic sentences.
Some children read their papers before the class. All papers were
collected and read by the sponsor, then later in the week returned
to the children with comments and suggestions for improvement.,

On one day the discussion centered about animals other than cows
which produced milk, There was interest in the knowledge that
milk production was not the same in all countries.



APPENDIX U (cont'd)

Library work as well as classroom reading and discussion were neces—
sary in solving the problems brought up about milk. Some children
read and reported to the class on lLouis Pasteur, others on Animals
Valued for Their Milk, still others on Pasteurization or Homogeniza-
tion. One boy who was loathe to read, made a beautiful drawing of
a milking machine on the board and explained it.

All of this development and beginning of the project, the sponsor
did in five lessons. The class continued about three more weeks
on the project. The spelling, oral work, written work and reading
were related to th: subject, milk.

After the original basic subjects, the reports took many
different angles. Some members of the class visited a
creamery and made both oral and written reports on this
visit. The Livestock Exposition was an incentive for some
to read and report on the relative merits of different breeds
of dairy cattle.

The subject of cheese led some children into research. One
boy learned for the first time just what butter is and how it
is made. Others investigated ice cream making.

The field of material related to the original subject, milk,
seemed limitless, so lest the project become burdensome, it

was brought to a close. Each child assembled his work into

a booklet in which he had illustrations that were related to
his work. Some were original drawings, others pictures col-
lected from various sources.

It was required that the booklet have an attractive cover, a
title page, table of contents, the main body of work, and a
bibliography.

Most of the clss seemed to feel satisfaction in their com=
plete work and realized that it was truly English, although
one little girl entitled her booklet, "English That Is Not

&lgli!h °
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APPENDIX V

DOUGLASS JUNIOR SCHOOL
318 Nebraska Street
San Anteonic, Texas

SUBJECT; A VISIT T0 OUR NEW GYMNASIUM

Introduction:

After carefully inspecting the new gymnasium and seeing a

health and physical education class in action, the 7B reading class
made the following contributions to the story that followst

Most of the incorrect statements were corrected by them,

but the teacher had to do quite a deal of prompting to draw many of
the statments from them,.

I.

Objectivess

A. To create an interest in reading by creating a background
on pupile interest level.

B, To develop curiosity for finding out things through library
uaigment- and other activities.

C. To help orient new pupils.
1, Field trip
2. Oroup Story Based on Trip

Activities:

We visited our new gymnasium today. It is a very pretty builde
ing. The framework is made of steel and mortar. Prisks cover
the cutside. The {loors are made of hardwood. The ceiling is
asbestos which makes it fireproof. Twenty-Tour bright ts

Ve o

Besides being a physical education tmilding, our gymnasium is
a health building. There are two sets of twelve showers each for
the girls and boys. Cleanliness is a part of the health program.

A full-gized basket ball court, divided inte two halves, is

thoﬁr-tthingmmmnyonontorthobuwm. Basket ball
is played by the boys and girls. Other games played are: volley

bnl,pingpag,mmbnn,mﬂwothou These games help
to build strong bones and muscles.

III. Hew Words:

1. Gymnasium S. hardwood
2. framework 6. asbestos
3. steel 7. showers

k. mortar 8. kick pin
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APPENDIX V (cont'd)

I~
I

LIBRARY ASSIGHMENTS

After new words have been developed, pupils pass to

library to find out:

.

Ve

Vi.

1. ¥eaning of new words.
2. Where and how materials used in building were made.

Drills:

A. New words used in other sentences orally to acquaint

with usage.
B, Use in simple written sentences and record story and

sentences in note books.
Outcomes ¢
A, CGreater interest in library work is seen.
B. Pride in enriched vocabulary is evidenced.
C. Pupils feel a closs relationship to their scMol.

Next part of the same unit will be Physical Education, an out-
growth of the Gymnasium unit.
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This booklet was compiled by the
seventh grade English Class, 1953,
as the result of themes written
about things that had happened to
them at Douglass Junier High School
since they had entered. Typing,
mimeographing, and assembling of
the material were executed by ‘he
pupils with the guidance of various

. teachers.
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The Main Building
The school is facing north. It is a very large
building. It is a three-story building made of
yellow bricks.
It has 14 rooms four rest rooms one boiler room
and an auditoaun, counsellor's office, library
principal's office, & book room,

OUR CAFETERIA

The cafeteria is made of yellow bricks.
It has 16 large tables. There are 1l chairs
at each table. It will seat 224 children.
There is a steam table to keep the food hot.
The fountain is near the cash register. It gives
us cold water.

The cafeteria has a rubber tilt floors

There are five workers, the manater and the cooks.



THE HOME MAKING BUILDING

The homemaking building is facing north and it is
made of yellow brick., In the home making building
there are 4 rooms and a hall. Two rooms are in
the cookin department, one is for sewing, and one
is for the c¢linic. In the cooking room there is a
safe. On the safe sits a flower vase and a clock.
In the cooking room there are L stoves, 3 tables,
15 chairs, 2 sinks, 2 cabinets, and 1 refrigerator.

In the sewing room there are 3 black boads,
and 4 sewing mechines. In the sewing room there
is 1 big table. At the big table there are 1l chairs
up against the wall. There are 5 chairs, 6 desks,
and a chifforobe and curtian. Behind the curtain
there is a Mirror.

In the clinic there are chairs, a cot, and
labatory. _chi]dren who get 11l go the clinic
to lie down.



THE WOODWORK BUILDING
The woodwork building is made of yellow brigks.
It has large windows in the front. The woodwork
teacher's name is Mr Chretien. The building is
on the south west side. It is facing east. In
my class we are makeing a little wooden girl
that holds matches.

CYM
The gym is a yellow brick fuilding facing south.
It has three rooms, one room is for playing basket-
ball, The other two rooms are for dressing. The
teachers in charge for each room are: Mrs. Clark
and Mr, Morris.



THE EAST SIDE
On the east side of Douglass most of the
children play or watch the boys and girls play
basketball., The ground around Douglass on
the east side doesn't have any gress. It has
has rock sand, and gravel. On the eastern side
there are a basketball court, bicycle reck and

water fountain.

A SMALL STRIP OF LAND
On the west side of Douglass, between the
mechanical drawing and wordwork shop, is a
narrow strip of land covered with grass and trees.
It is very important strip of land. Some-—
times we use it to run and play on. Sometimes
We box and turn flips.



LANCUAGE ARTS

I have a very nice teacher, Her name is Mrs.
She gives us work that we understand.

Benson.

She helps us to understand. She gives us easy
was to study. It helps us lots. We study words.
That helps us a lot too. After we have finished,

we wirk on cur handbook.

ART APPRECIATION

I go to art appreciation at the third period.
My art appreciation teachers, names are Mrs.
Benson and Mrs. Harrison.

Every day we have to sing songs and do the
dance when we sing. We hear stories and make
up plays about them. We have hear the story
told by the teacher. We look at pictures and sing
while we are looking. We had a little play about
Samson. The children pontomimed the play. It

was very nice.



Health
I go to health at the fifth period. My health

teacher's name is Mrs. Clark. Our dressing room

is for the girls to dress in. We have lots of
fun. We do not go out on Tuesday. We stay in
and write about how to play volleyball, horseshoes,

and baseball. Mrs. Clark calls our name to see

if we have our guymn suits and are clean. We are

supposed to go in to the new suymn new guymn next
week sontime.

Assembly
On Friday we have assembly. It useally takes place
at the Sth or 6th peried.

We have had 2 Assemblies since the 7E's have been
over to Douglass. First, we had a talent show, next
we had a play by the 9B's, and later we had music
by Douglass Band. When the new pupils came over to
Douglass, most of them didn't know the teachers. So
the 7B's. The first Friday, the teachers gave a
program and all the teachers, speeches were recorded
on a record player. Each teacher introduced himself
and tell what subject was tough by him, As each



teacher heard his voice on the record, he got up

and stood.
The 7B's also recorded song, "Indian love call".

MRS. ALEXANDER
I'm writing about Mrs. Alexander here full

name is Mrs. Helen Harrison Alexander. She was
born in San Antonio, Texas, and went to Wiley
College. She majored in education and English.
She is Married and has no children. She tought
at Dunbar High School in Temple, Texas.

She doesn't have a hobby she belongs to
Independent A.M.E,
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