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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED

Traditionally the American school was an institution designed to
train those of unquestioned ability. The purpose was to develop these
“scholars™, as they were popularly known, to hold positions of leadership,
usually as statesmen, ministers or teacherse. Frequently the teacher and
the minister were one and the same. The highly selective manner in which
scholars were accepted in schools of these early days resulted in groups
which were characterized by a high degree of homogeneity. Instruction
was provided in an atmosphere that was avowedly competitive. It is ob-
vious then, that in schools of this type, there was little need to
reckon with the problem of individual differences.

The twentieth century has brought a change in the social philoso-
phy of America. Ottol attributes this change to:

1l. Changing educational philosophy

2. Research in child growth and development
3+ Changes in culture

This change of philosophy is further reflected in a widely-

8cclaimed report of the Educational Policies Commission® when it says

that

The purpose of education is to develop the abilities necessary to
successful living, and that these abilities evolve four major
attainments on the part of every individual.

1 Henry J. Otto, Elementary School Organization And Administration
(New Yorks: Appleton-Century-Crofts Ince, 1944), Pe

2 Educational Policies Commission, Purposes of Education in
Avericen Democracy (NEA, 1940), pe L7




These attaimments are namely:

1l. Self realization

2. Human relationships

3. Economic efficiency

. Civic responsibility

This inclusion of the term, "every individual® immediately creates
for the schools of America the problem of individusl differences. The
homogeneity of the early school is supplanted by the heterogeneity of the
masses. There is a tremendous spread or variation in abilities as well
as in interests, attitudes, physical make-up, emotional stability and
socio=economic levels.

The competition of the early school which has already been mention-
ed, often acted to facilitate dropping out on the part of slow pupils.
But with the acceptance of America's new social policy, drop-cuts de-
creased. Pupils of limited ability, or at least varying degrees of
mental ability remained in school throughout the elementary grades, and
an increasing number enrolled in high school classes. Vocational
Agriculture departments began to receive many of these students. Some
chose the study of vocational agriculture voluntarily. Others were
guided into it because the guidance person held the ill-conceived notion
that little mental ability was necessary to master the subjects offered
in vocational agriculture. Other students were in small schools where
the study of vocational agriculture was a requirement.

Whatever the reason for their being enrolled in vocational

8griculture classes, the fact that they are there provides the setting



for this investigation.
I. THE PROBLEM

Statement of the problem. It is the purpose of this study to
determine the following:

1. What differences exist among the students of vocational
agriculture in Freestone County?

2. What differences are most common at each level of instruction?

3. To what extent do teachers of vocational agriculture recognisze
these differences? .

L. To what extent do teachers of vocational agriculture provide
for these differences when planning and giving instruction?

S« What kinds of differences receive the most provisions?

6. Is there any correlation between provisions made for individual
differences and the financial status of the district?

Mrtanoe of the study. With schools on all levels seeing an
annual increase in enrollment, it is to be expected that individual
differences will increese quantitatively. Schools must make provisions
for these differences if they are to make possible for every individual
& meaningful practical education. Moreover providing for individual
differences may well be a defense mechanism which the schools may use to
¥ard off much of the abuse which they are now receiving from the laity.
Thus the problem is important both from the standpoints of scope and
timeliness.

From the standpoint of instruction, the problem is of dual im-



portance. Vocational agriculture instructors will be interested in
knowing what others in the field are doing instruction-wise to provide
for individusal differences, and administrators will be interested in
kinds of differences which exist among vocational agriculture students,
and what techniques are being employed to adjust instruction to these
differences.

Freestone County was chosen as the setting for this study because
the writer served as vocational agriculture instructor in that county
for a period of ten years, during which time he developed a lively
interest in individual differences and im providing for differences in
instruction. Presently he is serving as superintendent in the same
district, and his interest in meeting individual needs has deepened with
the change of positions.

The size, geography, population, number of vocational agriculture
departments, number of vocational agriculture students, tax evaluation,
and farm diversification of Freestone County make it comparatively
representative of Central East Texas Counties. There are few if any
statistics which are unique. Hence the findings from a study of
vocational agriculture departments in this county might reasonably be
accepted as being more or less typical of Central East Texas.

II. DEFINITIONS OF TERMS USED

For the purpose of this thesis, these terms are defined as follows:
Individual Differences. Individual differences are those charac-
teristics which render one person unlike another. Primarily they may be



social, physical, emotional, mental, economic, or ethnological in
nature. There are further differences in the areas mentioned above and
these are indicated by variations in interests, aptitudes, abilities,
attitudes and achievement.

Instruction. Instruction shall be interpreted to mean the im-
parting of knowledge, or the stimulating or guiding others in the
pursuit of knowledge.

According to Phipps3 s instruction in vocsational agriculture mey
take such forms as planning, supervising, discussions, reports, leader-
ship activities, field trips, shop work, farm visits, tours, follow-up
and evaluation. Instruction may again be defined as an act aimed at

helping students.

Vocational Agriculture. Vocational Agriculture refers to that

Part of the school curriculum designed to train present and prospective
farmers for proficiency in farming. Obviously this includes three
groupsl, Namely:

1. In school farm youth preparing to farm

2. Out of school young men engaged in farming

3. Adult farmers fully established as operators, either as
owners or tenantse.

3 Lloyd J. Phipps, Handbook On Teaching Vocational Agriculture
(Danville: Interstate Printing Company, 15%; p. 151

h Ibid‘, p. ]-h




III. ORGANIZATION OF THE REMAINDER OF THE THESIS

In chapter 2 of this thesis, sources of information, materials
used, and scope of the study are discussed. The seven vocational
agriculture departments being studied are described, and facts about
Freestone County are presented. Methods of collecting data are explained
also. Chapter 3 includes a compilation and an analysis of findings, and
a discussion of their implications. Chapter L, the final chapter, is

concerned with summary, conclusions/"/and recommendations.
IV. REVIEW OF THE LITERATURE

There is no dearth of literature in this area of interest. The
recognition of individual differences has given impetus to the thinking,
research and action of psychologists, psychiatrists, labor leaders,
executives, physicians, school administrators, supervisors, classroom
teachers, and lay people for ages. The importance of dealing with in-
dividuals in the light of these differences has increased with the pass-
ing years. This is to be expected in a society such as ours. As Hemlin5
sayss

In a country where individuals are prized there is more attention

in the schools to individusl differences than in countries where the
individuals are less important.

The study of free association by quantitative methods as outlined

by Sir Francis Galton in 1883 and the establishment of the first experi-

—

5 Herbert M. Hamlin, The Public And Tts Education (Danville: The
Interstate Printing Company, 1955) P+ 55




mental psychological laboratory by Wilhelm Wundt in 1879 were based on
the recognition of individual differences and an appreciation for their
importance in pedagogical proceduresb.

Millard/! refers to individual differences as a "Challenge to
Teachers™, and insists that good teaching is done only when teachers
meet this challenge by recognizing that individual differences are
normal differences.

Referring again to I-Imnlin8 s it may be noted that he holds that
there is little disagreement about adapting instruction to individual
needs. He says:

Educators know that what is done in schools should be related
to the backgrounds of their students and to their out-of-school
experiences. 9

ReederlO supports unqualifiedly the adjusting of instruction to
individual needs. In listing the advantages of individualized instruc-
tion, he lists first the fact that it permits the slow learner to go at
his own rate and thus get better and more thorough results. By the same
token, he holds that it allows the more gifted child to go ahead and use
his extra power upon work of his own cholce. This is clearly implying

6 C. C. Ross and Julian C. Stanlsy, Measurement In Today's
Schools (Edgewood Cliffs: Prentice Hall, 195L) pp 30-31.

T Cecil V. Millard, Child Growth and Development (Boston: D. C.
Heath and Company, 1951) p-28

8 Hamlin, Op. cit. pe 12

? Ibid.o, Pe m

- Ward G. Reeder, The Fundamentals of Public School Administra-
Yion (New York: The an Company, Pe .




the adjustment of instruction to individual needs or differences. He
feels that in some cases group instruction can best be utilized to meet
individual differences, and has this to say on that score:

It permits the slow learner to get something from the more
rapid learner and it also enables the fast learner to learn his
material better through the experience of explaining it to the
slower pupils.ll

The development of all measuring devices is predicated on the
premise that men differ. Curriculum changes and emrichments, guidance
services, and the formation of special education programs are also
predicated on the knowledge that men differ.

The recent National Defense Education Act of 1958, popularly
known as Title 3 and Title 5 was passed because individual differences
among students are being highlighted and the public is becoming more
conscious of the fact that the contributions that citizens can make to
their country will be greatly determined by the extent to which their
individual differences aré recognized in the scheme of their educational
Programs.

This is by no means an exhaustive report on available literature
on this subject. It does however, give a cross section of opinions
about individual differences and the adjustment of instruction to these
differences. Much available literature treating individual differences

is comparatively new. Ottol2 estimates that during the last twenty
Years more time and effort in educational research have been devoted to

the study of individual differences than to any other single topic.

—

11 1pi4., p. kOO

2 6tto, op. cite pe 160


https://pupils.ll

This within itself reflects a trend in this regard.

It should be noted that all literature reviewed here has had to
do with the recognition of individual differences and the adjustment of
instruction to the same, but nothing has been reviewed that deals
directly with individual differences among wvocational agriculture stu-
dents and techniques being employed by vocational agriculture instruc-
tors to provide for these differences. Indeed, if such a study has
been made, it was limited to the extent that it did not include Freestone
County. Therefore this investigation will be the first recorded study
done on wocational agriculture students in Freestone County.



CHAPTER II
MATERIALS USED AND GROUPS STUDIED

As the subject of this thesis indicates, this study is concerned
with providing for individual differences in instruction only in the
area of vocational agriculture, and only in vocational agriculture
departments in Freestone County.

Freestone County is located in East Central Texas. More spe-
cifically, it lies between the Post Oak Belt and the Blackland Area. It
has an area of 862 square miles.l According to the 1950 census, it has
a population of 15,696 which gives an average population per square mile
of 18.2. Of its 187,520 acres of land, spproximately 83 1/3 per cent is
farm land. The average farm is 240.70 acres in size. There are 1900
farm operators of which 847 are Negroes. The remainder of the farm
operators are white.

There is a variety of soils in Freestone County including black
land, sandy loam, and dark loam. There is both bottom land and prairie
land,

The scholastic population of Freestone County shows a slight de-
crease since 1940. In 1957, the figure stood at 3,236. The county has
ten school districts, five of which are common and five of which are
independent. There is a gotal of 17 schools, seven of which are high

Schools. Four of this number are Negro schools and three are white.

1 Dallas Morning News, Texas Almanac, 1959 (Dallas: A. H. Belo
Corporation, 1959) p. 563




Each high school maintains a vocational agriculture department.

Enrollment of vocational agriculture students according to year
and race is given in Table I which is discussed in Chapter III. The
state and county tax valuation for 1958 totaled $11,879,005. For the
school year 1958-1959, the total Average Daily Attendance for white
students was 1292, and for Negro students it was 1162.

It is significant to note that of the seven vocational agriculture
departments in Freestonme County, only one operates in an absolute rural
setting. The other six are located in small towns whose populations
range from 1200 to 3,000. This naturally creates a situation in which
many people are only part-time farmers, and many vocational agriculture
students come from nonfarm homes.

The Wortham District, which includes the town of Wortham with a
population of about 1,200, operates two vocational agriculture depart-
ments; one for Negroes and one for whites. Wortham lies in one of the
richest farming areas in Freestons County.2 Cotton, corn, grain sorghum,
truck and livestock are raised in abundance. Most of the projects
carried by boys in this district fall either in the category of livestock
or field erops.

The Teague School District includes the town of Teague, which is

the largest town in the county having a population of approximately
3,000. This district also maintains two vocational agriculture depart-

ments; one for whites and one for Negroes. Like Wortham, its chief farm

—

2 N.F.A. Ch tine District, The New Farmer (Vol. 1,
° ° @“rs’ Pales s
No. 1. Elkhart: Elkhart Printing Co., 1953) Pe 1h.




products are cotton, corn,truck, small grain and livestock. Unlike
Wortham, however, Teague boasts of some noteworthy industries.

These include railroad shops, a mattress factory, a hatchery, and
a brickyard. Since it is served by a railroad and its neighboring town,
Fairfield, is not, it is important as a marketing center.

The Fairfield District includesthe town of Fairfield, which is
the county seat and has a population of approximately 1,800, This
district, too, maintains two vocational departments; one for each racial
group. Much of its economy is related to the county and city governments.
It also has a wood-work factory, but its major enterprise is farming.

The seventh vocational agriculture department being studied is
located in a typical rural community. It is twelve miles from Fairfield,
twenty-two miles from Palestine, and fourteen miles from Oakwood. This
department serves 16l families of which 142 are farm owners. Total
acreage owned by these families is 7,94li. In spite of its pastoral set-
ting, many of the families in this, the Butler Commmnity are part-time
farmers. They find supplementary employment in industries in near-by
tomns or in lumber mills or gravel pits in the community. Still another
Segment of the population of this community carries on a part-time farm-
ing program by growing only truck and vegetables which can be harvested
early and then going to the northern or western section of the state to
éngage in the harvesting of cotton.

While there is much to be desired in the way of farm equipment,
many of the homes of the district have such modern conveniences and

@ppliances as freezers, television sets, washing machines, automobiles
and radios.
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There are many churches throughout the county, and each community

with which this study is concerned has a sufficient number to meet the
religious needs of its citizens. Lodges also play an important part in
the lives of both adults and young people in each community, but there is
a marked lack of organized recreation for all groups.

In collecting the data for this thesis, the writer made use of a
questionnaire. A copy of the questionnaire used is shown in the appendix
of this thesis report. Each vocational agriculture teacher in Freestone
County was provided with a copy of this questionnaire and was asked to
execute the same. Six teachers made complete returns, and one made no
returne.

Since the questionnaire used is available for examination by the
interested reader, it will not be discussed in detail. Suffice it to
say that Part I of the questionnaire is concerned with three general
aspects of the vocational agriculture student's life. Namely:

1. Individual intelligence as revealed by standard tests.

2. Social and emotional maturity and adjustment as noted from

school and home activities.

3. Economic and social status of the boy and his family.

Part IT aims to discover how vocational agriculture instructors
Provide for individual differences in youth, in young farmers, and in
adult farmers. It further aims to determine to what extent such pro-
visions are made.

Certain materisls from the files of vocational agriculture
teachers were made available to the writer. These included lesson plans,



1
Chapter histories, minutes of meetings, records of organizations and

reports of evaluative activities.

The area supervisor of vocational agriculture also cooperated in
supplying pertinent information. Data pertaining to in-service training
were secured from his office. Records revealing the nature and extent of
local chapter participation in district and area activities were also
made available.

Finally, the writer was able to draw on his perscnal experience

in the acquisition of material for this study. For ten years he served
a8 an instructor of vocational agriculture in one of the vocational
agriculture departments in Freestone County. During that period, in
addition to teaching the regular prescribed courses in vocational agri-
culture, emphasis was placed on leadership development through various
NeFe.A. activities on all levels, and on adult education. The latter was
implemented largely by a network of community orgenizations. Through
Plamning and working with groups of all ages with different interests,
and different purposes, and different levels of ability, the writer has
seen the verification of some opinions, the establishment of some trends,
and the evolution of some problems. Because of his tenure and the
veriety of his activities, he felt that many of his experiences provided

valid data for use in this thesise



CHAPTER III
ANALYSIS OF STUDY FINDINGS

In Chapter I, it was stated that one of the purposes of this
study is to determine the major differences that exist among students
of vocational agriculture in Freestone County. The determination of
these differences is of prime importance in the teaching process.
Traxlert feels this very keenly and says:

The only effective training for citizenship in a democracy is
democratic living. The facts concerning each individual's
potentialities, his interests, the things to which he responds
with emotional satisfaction, his skills, his rate of development,
and his major points of strength and weakness must be accurately
ascertained and assembled as objectively and dispassionately as
possible, and out of the whole picture he must be led to evolve
for himself a satisfactory level of living and at the same time
maintain a balance between his own welfare and that of the group.

It is well and good to recognize that individuals in any group
differ, but recognition alone is not enough. Before provisions for
these differences can be made in the instructional process, one must
know the following:

1. What types of differences exist ?

2. In what areas do the differences exist ?

3+ What differences are most common at each level ?

e What is the extent of the existing differences ?

Tables I through V which follow reveal information of this type.
While the present study is not based primarily on racial involvements,
Such factors must at least be recognized for they represent a signifi-
cant difference .when one looks at the over-all picture. Many other

——

1 prtbur E. Traxler, Techniques of Guidance (New York: Harper &
Brothers, Publishers, 1945) Pe 13
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differences, especially those of economic, social, cultural and edu-
cational nature are influenced frequently by racial identity.

Table I shows that fewer white boys than Negro boys are enrolled
in courses in vocational agricultuwre in Freestone County. It should be
borne in mind that one white school did not respond to the questionnaire.
Even if it had, the total number reported would not have been sufficient
to reach 161 which is the total for Negro students. :

This imbalance may be the outcome of more varied curricula in the
white schools. Since many of these schools offer elective courses, such
as foreign language, typing, short~hand and a variety of sciences, the
white student has an opportunity to acquire sufficient credits for grad-
uation without taking agriculture. This situation is often in the
reverse in the Negro Schools. There are few or no electives, hence
numerous Negro boys study vocational agriculture as a requirement.

Referring again to the table, it may be noted that the second
year classes in both races are smaller than the first year classes. The
third year class is the largest in the Negro schools, but is the small-
est in the white schools. In this situation, the factor of election is
Probebly asserting itself again.

Table IT reveals some interesting and significant data. It was
intended to reflect differences in imtelligence, both verbal and per-
formance, differences in aptitudes, differences in interests and differ-
ences in achievement. Actually, however, its greatest significance is
found in the fact that it shows that very little is being done county-

wide to assess these types of differences in vocational agriculture
Students,



TABIE I

ENROLILMENT OF VOCATIONAL AGRICULTURE STUDENTS
IN FREESTONE COUNTY

17

NEGRO SCHOOLS VeAo I|V.A. II|V.A. IIT {TOTAL
Butler High School n 12 12 35
Booker T. Washington High School 9 9 20 38
Dogan High School 15 k) 31 59
Wheeler High School 12 8 9 29

TOTAL L7 L2 72 161
WHITE SCHOOLS
Teague High School 23 1 9 1)
Fairfield High School 19 20 5 Lk
Wortham High School DID NOT REPORT
" TOTAL L2 3L 1 90
GRAND TOTAL 89 76 % e
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No vocational agriculture instructor in a white school indicates

that either intelligence tests, sptitude tests, achievement tests, or
interest inventories had been given to a single student of vocational
agriculture. Yet, only one of the four Negro schools reveals this com=
plete lack of testing practices. No Negro school, however, had admin-
istered any type of interest inventories, and only one had given aptitude
tests. All four Negro schools had given achievement tests, and two had
given intelligence tests. One had given an intelligence test that
Yielded both a verbal and a performance I.Q.

Another finfling, portrayed by this table that is worthy of note,
is that the percentage of students taking any kind of standard test is
greater in the first and second years than in the third year. This is
probably a reflection of the renewed interest in testing which is
Presently being evidenced in schools throughout the nation. It may
indicate a trend at least in Freestone County that schools are begin-
ning to mske efforts to develop some kind of testing program.

The writer questions the validity of the findings as revealed in
One aspect of this table. Apperently, there is a discrepancy. A study
of items 6 and 7 shows that only one child of the eleven tested (See
item 5) had a higher performance than verbal I.Q., and that only one
child of the eleven tested had a higher verbal than performance I.Q.
While this is possible it is highly improbsble, for it would mean that
tine of the eleven boys tested had verbal ability and performance ability

in perfect ratio. Traxler? recognizes the rarity of this phenomenon

TS e
Ibid., pp. 190-191.
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TABLE

II

NUMBER OF STUDENTS TESTED ACCORDING TO RACE AND YEAR

19

ENROLIMENT IN VOCATIONAL AGRICULTURE PERCENTACE IN VOCATIONAL AGRICULTURE
ITEM £ 4 IIT TOTAL GRAND Ié II 111 TOTAL GRAND
TOTAL TCTAL
N |[W|N |VW N w N |W N N jLI— N |W N |w v
1. Number having taken intelligence test 23 0 |22 0 2l 0 (69 0 69 HhB.9 52s3 |0 |33.3 |0 42.8 |0 27.5
2. Number having taken achievement test 23 0 |22 0 2L 0 |69 0 69 il48.9 52.3 |0 |33.3 |0 k2.8 |0 275
3. Number having taken interest inventories 12 0 8 0 9 0 |29 0 29 P5.5 19.0 [0 [12,5 |0 18.0 | O 11.5
li. Number having taken aptitude test 21 (o j17 o |29 |o |67 |o 67 o7 40.5 |0 [hoe3 |0 | M1e6 |O 2647
5. Number having taken tests yielding both 1n |odl2 |o |22 Lo 33 |o 33 234k 28,5 |0 [16.6 |0 | 2045 |O 13.1
performance and verbal I. Q.

6. Number having higher performance than verbal I. Q. 0 031l 1 0 0 0 ) 0 1 0 2.3 |0 0 (6 2.3 |0 0.39

7+ Number having higher verbal than performance I. Q. 0 03] 1 0 0 0 1 0 h ¢ 0 2.3 |0 0 0 2.3 |0 0.39
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when he maintains that, "A study of test data generally reveals a group
of students whose achievements in various skills 4re so uneven that they
apparently need special help in certain areas but not in others.®

It is also difficult for the writer to reconcile the finding that
there is a total lack of use of standard tests in the white schools.

One feels drawn to mention the possibility that perhaps tests were giwen,
but the results were not made available to the agriculture instructor,
or he did not choose to make these results a part of his records.

The use of standard tests generally in vocational agriculture
departments in Freestone County is negligible. lLess than one half of
all Negro students and slightly more than one fourth of all students of
vocational agriculture have had either intelligence, or aptitude, or
achievement tests. Only 18 per cent of the Negro students and 11.5 per
cent of 'all students have had interest inventories. Recommendations re-
garding this situation will be found in the final chapter of this thesis.

Table IIT represents another srea in which students differ. In-
dividuals differ in their interest in and participation in leadership
activities. They differ in kinds and amounts of leadership ability. In
this area there are some significant differences between the racial
groups, but little difference is noted from class to class, within each
racial growp. A meaningful figure to note is that 78.9 per cent of
Negro students volunteer for leadership activities while only 56.6 per
¢ent of white students do so.

White students appear to be more susceptible to encouragement than
do Negro students. 26.7 per cent of the white boys will accept leader-
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ship responsibility if encouraged, but only 16.1 per cent of the Negro

students will respond to encouragement. On the other hand, a higher
percentage of white boys will refuse to participate in leadership
activities. The figure here is 16.1 per cent for whites as over against
L9 per cent for Negroes. Negro students are more active in programs
not sponsored by the local chapter than are white students. The statis-
tics show that 70.8 per cent of the Negro students are so engaged, while
the reading for the white students stands at 62.2 per cent. Further
support is given this statement by the fact that 16.7 per cent of white
students participate in no leadership activities at school, while the
figure for the Negro students is only 7.4 percent. This apparent
narrowing of activities by white students and the corresponding expan-
sion of activities by the Negro students might be accounted for when

one considers that by and large, the school provides for the Negro child
his greatest medium of self expression. The white students generally
have other mediums to draw upon.

The statisties related to the last two items on this table are
Probably not valid for as the motation shows, one instructor indicates
that he does not have the information elicted in item 7, and two in-
Structors reacted similarly to item 8. It might be significant however
o note that the percentage of Negro boys in both instances is higher
than that of white boys.

Percentage wise, more boys on the second year level in both races
Plan to follow agriculture as a vocation than do boys on the other
levels. mhe same holds true for white boys plamning to follow agribusi-

ness,
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ENROLIMENT IN VOCATIONAL AGRICULTURE

PERCENTAGE IN VOCATIONAL AGRICULTURE A

ITEM I II 111 TOTAL GRAND 18 II 11X TOTAL GRAND
TOTAL TOTAL
N w N| W N L N W N w N W N L N L.
- —
1. Number who participate only in activities n| 8| 7|7 |17]| k|35 |19 5L 23l | 1940 [Lhe9 | 2046 [2346(2846 |2167 | 2161 | 2145
sponscred by the local chapter
2, Number who participate in other leadership 36 |29 |30 |17 48 |10 |11k |56 170 7646 | 6940 [TLely | 5040 [666T|TLels |T70e8 | 6262 | 6707
activities also
3¢ Number who participate in no leadership activities 0| 5 5 |10 7 012 |15 27 0 119 119|294k | 97| O Tols | 167 | 1067
b+ Number who volunteer for leadership activities 37 |26 |32 |15 58 |10 |127 |51 178 7867 | 6169 (762 | liliel [BOeS|T1els [ 7849 | 5666 | TOe9
5. Number who accept leadership roles if encouraged 9 | 11 7 9 10 h |26 |24 50 191 | 2662 [166 | 2665 (1369|2846 (1661 | 2667 | 1949
6+ Number who refuse leadership roles 1| 8] 3 |10 h| o| 8 |15 23 261| 1169 | Tel | 29el| 565/ O Le9 [1666 | 96l
T+ Number who plan to follow agriculture as a vocation 1y |12 (16 |10 | 16 1| k6 |23 89 2947| 2846 [3840 | 29614(2242| 7ol |2846 | 2565 | 354k
8. Number who plan to follow agri-business as 1 6 |12 5 2l 1|50 |12 62 298| 13 (2866 | 1heT|3303] Tel [31e0 | 1303 | 2he7
a vocation ) ; ‘
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But in the case of Negro boys, the highest percentage planning to follow
agri-business is to be found on the third year level.

That agriculture students differ in the area of economics is un-
deniable. Such matters as the amount of the family income, and how the
income is earned are important factors. Not only do they affect the
physical well being of the student, but they profoundly affect his soc-
ial status, and emotional adjustment. The type of home which a child
shares with its conveniences and sppliances or lack of them influences
his personal development and contributes many characteristics which make
him differ.

Table IV gives statistics in this area. The percentage of white
students coming from homes with incomes from $3,000 to $5,000 or more
annually is greater than the percentage of Negro students in the same
income bracket. This is true on all three levels of instruction. In
the income bracket from $3,000 to below $1,000 amnually, the figure for
the Negro boys is in the ascendency. Most families in both groups fall
within the $1,500 to $3,000 bracket.

Almost all homes have electric service. The percentage for the
total is 98.) with the homes of white students being served 100 per cent
by electricity. The percentage of Negro homes being served by electric-
ity 1s 97.5.

Fewer homes have television sets than have electricity, and still

fewer have the convenience of running watere

The percentage of Negro families owning cars is consistently

tgher than the percentage of white families owning cars, bub the per-
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centage of white students owning personal cars is greater than the

percentage of Negro students who own cars. White students on all levels
own personal cars, but only Negro students on the third year level have
such possessions. The ownership of an automobile in our culture is
still considered as an index of prestige. Hence many times, a Negro
family may purchase a car for social reasons even though its economic
status may not justify the move. The fact that white students on all
levels own personal cars, indicates the probability that they get more
financial aid from their families or find more lucrative employment than
do Negro boys. That car ownership among Negro boys is deferred to the
third year leads one to assume that these boys have to earn their own
cars and that time and maturity are significant factors in earning
ability.

More than 50 per cent of each racial group own their homes, and
this also maintains on all three levels of instruction, except for the
first year Negro boys where the figure stands at a close 48.9 per cent.

The percentage of part-time farmers is almost twice as great
among Negroes aq‘it is among whites. It appears that more part=time
farmers supplement their income by working in industry than by working
on other farms. This figure however cannot be absolutely trusted for
One school did not report on these two items.

In connection with this table, it should be pointed out that
there was some confusion on the part of the vocational agriculture in-

Structors in interpreting items 1 and 2 on the questionnaire. In some

instam“’ they did not consider the student as "owning a home" nor did
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they consider him as a tenant in the home of his parents. Consequently,

the total of both of these items does not approximate the total number
of boys included in this study.

The percentage of white students from non-farming families is
more than twice as great as the percentage of Negro boys from such
families. This is probably due to the fact that job choices are more
restricted in the Negro group. More non-farming families are represented
in the first year group of both reces. This is no doubt reflected as a
part of the present trend for young parents to follow non-agricultural
pursuits.

Millard? Says that, "Families are almost as personalized as indi-
viduals and are the most i@ortant factors in personal-social develop-
ment®. Wilesd uses almost the same words when he says, "One of the most
important differences which should affect teaching is home background."
The type of home from which a child comes largely determines his manners
and his general behavior pattern. These in turn, determine to a large
extent the groups to which he can and will belong. Whether a child ex-

Periences conflict or acceptance, frustration or success at school is

often pre-determined by the feeling of security or lack of it which he

knowa at home.

Speaking further on the influence of the family, lﬁllard5 says,

ne=
"The number of sisters and brothers is also very important and may co

‘—T—an’ 22. 2&0 Ppo 218‘220-

ar
ools (Englewood Cliffs:

Pre . Kimball Wiles, Teachinﬁ for Better Sch
ntiee-Hall, Ince., 1959 Pe 5
i ¥illerd, loc. cit. The W. L. Banks Library
g prairie View A. & M. College
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ECONOMIC STATUS OF FAMILIES ACCORDING TO RACE AND YEAR

TABLE IV
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ENROLIMENT IN VOCATIONAL AGRICULTURE PERCENTAGE IN VOCATIONAL AGRICULTURE
ITEM i1 | 1 | vome GRAND I 11 | 111 TOTAL GRAND
TOTAL | 1 TOTAL

N W |N| W N| wW| v | W ¥ | wi|w |Bwiniwiln|w

ls Owns home 23 |28 |24 |19 | k2 |11 | 89 |58 147 LBe9| 6666[57+1| 58.8(58e3|78e5| 5563 | Slieli | 5846
2, Tenant 20 | 18935 | 5 |12} 11k |1 Sk 12e5| 2433567 | 1he7|1666] 71| 29s1| 78| 2145
3. Part-time farmers 18 | 9 |20 | 7 [ b3 ] 5] 81 |21 102 38e3| 21ls{h7e5| 20.6|5947|3547 | 5003 | 23e3 | L0.7
Lo Works partly on other farms 12 | 19118 | © |19 | ol ko | 2 50 25.5| 243|42.9| 0 (26 4] O | 30ek| 1e1| 1961
5. Works partly in industry 18 | o8436 | 1 | 23| 11557 | 2 59 17.0] O [38.0| 249|31.9| 7el| 35| 242 | 2365
6+ Non farmers 16 128 | 9| b | 16 | 6 | k1 |48 89 34.0| 6646{21ah| h1.1[2242[42e8| 250 | 5303 | 35.k
7+ Owns family car 4o |35 |32 | 28 | 56 91133 |2 205 85.1| 8343|88.0| 8243|777|6ke2 | 8246 | 80.0 | B1l.6
8+ Students owning car o] 1®1 6] 3 i e N e I 16 0 2.3] 0 8e8| 947|357 | Le3|6262| 63
9. Electricity in the home L7 |42 |40 |34 | 70 [ 1k |157 |90 247 10040/100.0| 9542 |10040{973100.0 | 975 [100.0| 98.k
10. Running water in the home 25 37 126 |29 | 51 |10 [102 |76 178 53.1| 8840[61.9! 85.2|70.8]724l| 63.3 | Bhals | 70.9
11, Television set 43 |39 |36 |33 | 65 | 1 [1hk |86 23k 91.ki| 9248[8547( 9740 90.2&00.0 89eli| 9505 | 9342
12, Annual income $5,000 or above 61 881 1.1 ¥ 6| 2|19 |19 38 12.7| 1940[1646 | 264k 8.; 12| 1168 | 2141 | 15.1
13, Annual incoms between $3,000 and $5,000 7112 | 812 |10]| 2|25 |26 51 14.9| 2865/19.0| 3502| 1e3|1he2 | 1545 | 2848 | 2043
1. Annual income between $1,500 and §3,000 21 |16 |21 |11 | ko | 10 | 82 |37 119 llie6| 3860/5000] 3263{5565]71eli| 509 | hlel| LTk
15. Annual income between 31;000 and $1,5000 8| k'] 6} 2 | 1] 0]28 | 6 34 17.0| 945|1he2| 5e8{19:kL| O | 17e3| 646 | 1345
16. Annual income below $1,000 s 2]lol o SR e A 9 1046| Le7]| O 0 | 247/ 0 be3! 22| ‘3.5
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dition and color relations with peers®. I’iles6 speaks blandly on the

subject of family life when he says, "Social position of families affects
the school work of children ... Another significant background difference
is the culture level of the parents".

Reviewed within this frame of reference, Table V represents an-
other important area of individual differences.

Item 1 reveals that the percentage of white students coming from
broken homes is greater than that for Negro boys on levels one and three,
but the reverse is true for level two. 17.5 per cent of all boys included
in the study are from broken homes. Children from such homes are fre-
quently characterized by feelings of insecurity, or acts of aggression
or withdrawal.

White families on all levels tend to be smaller than Negro fami-
liess This is significant when one notes that 10 per cent of all the
white boys come from homes having only one child, while only 8.6 per
cent of the Negro boys come from homes of this type. 76.6 per cent of
the white boys come from homes having less than five children, but only
530k per cent of the Negro boys represent families of comparable size.
In the bracket of families having more than four children but less than
eight, the percentage of Negro students exceeds that of the whites on

levels one and two. The reverse is true for third year students. The

total percentage of Negro boys in this bracket is 27.9, and that for

hite boys is 23.3.
No white boys come from families having

e 5~y

8, 220 E_j;'_b_o pom

eight children or more,
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but Negro boys from families of this size are enrolled on all levels of

vocational agriculture. For first year boys, the reading is 12,7 per
cent; for second year boys it is 11.9 per cent, and for third year boys
it is 2643 per cent. Of all Negro boys enrolled in vocational agri-
culture classes in Freestone County, 18.6 per cent come from homes in
this bracket.

In the matter of parent education, at least one significant aspect
is revealed. Item 6 shows that a greater percentage of Negro boys have
at least one parent who has attended college than do white boys. The
figures stand at 9.9 per cent for Negro boys and at 7.75 per cent for
white boys. Nine and one tenth per cent of the total number of boys
fall in this group. As surprising as these data appear, the writer
accepts them as being valid for he knows personally that in one particu-
lar community the number of parents who have attended college is
exceedingly great.

Among first and third year students, more white boys than Negro
boys have at least one parent who has finished high school, but the
Teverse is true for second year students. The figures shift again at
item 8, and show that the percentage having at least ome pirant yhe

only finished elementary school is greater among Negro boys. The same

trend continues in item 9 which shows that the percentage of Negro boys
¥ho have at least one parent who did not finish elementary school is
Ereater than the count for white boys.

In studying this table it is well to bear in mind that there is
in a11 probability some over lapping in

Wight fall in one category and his mate £all in another,

this area. Since one parent

some boys are


https://111.Le.ut
https://re-veal.ad

29
of necessity counted twice. This results in a total figure which is out
of harmony with the total number of boys included in the study.

There is no marked variation between the reces with regard to
church participation by the family. For first and second years boys,
the figure for Negro students is slightly higher than that for whites.
The third year shows a reverse of this situation. The overall picture
shows 75.7 per cent of the Negro boys and 75.5 per cent of the white
boys come from families who participate in church activities.

In the number of vocational agriculture students who participate
in church activities, the variation between the races is noteworthy. On
all levels the percentage of Negro boys is greater than that of white
boys. Moreover the perticipation by Negro boys tends to increase with
the years. In the case of white students, the level of greatest par-
ticipation is the first year. There is a slump during the second year,
and a significant rise during the third year. For the total number of
boys studied, 80.1 per cent of the Negro boys and 6li.li per cent of the
white boys work in the churche

The foregoing tables and discussion are concerned with identify-
ing ang locating differences. The next three tables and the discussion

related to them are concerned with manifestations of these differences

and methods employed by instructors to provide for these differences

&mong three major groups of students. These groups are:
1. In-school youths
2. Young farmers

3« Adult farmers
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ENROLLMENT IN VOCATIONAL AGRICULTURE “ PERCENTAGE IN VOCATIONAL AGRICULTURE
ITEM I II 111 TOTAL CRAND R | II 111 TOTAL GRAND
TOTAL TOTAL
N| W |[N| W N |W| N | W N W | N W IN W N W
1. Number from broken homes () 7 8 5 15 3129 |15 hk 1267 | 1666(1960 | 1467|2048 | 21els | 18.0| 16e6] 1745
2, Number from families having only one child 11 &8 | 6| S5 Tl Ak -9 23 21| Le7[1he2 | 1e7| 9o7 | Lhek | 8o6| 100} 940
3. Number having fewer than four siblings 27 |33 |22 |26 |37 (10 |86 |69 155 57eli | 785(52e3 | T6els|51e3 | T1eki | S3eki| 7606 61e7
lio Mumber having more than three and less than seven i | 9 (15 8 |16 | b |k |22 66 2948 | 21el1|3567 | 2365(2262 | 2845 | 2769 | 2363 | 2642
siblings :
S+ Number having more than seven siblings 61 M | 5|0 |29 |o] 0| o 30 12,7 0 [11.9| 0 [26s3| O |185| O 11.8
6. Number having at least one parent who attended 6| | 6] 2 K13 17 23 127 | 965{1he2 | 568 5e5| Tel| 99| ToT| 909
college
7. Number having at least one parent who finished 23 |22 (23 |16 |31 | 8 [7h |L6 120 1869 | 5243 [5he7 | LT767[L360 | 571 [ LS9 | 51el | LT748
high school
8. Number having one parent who only finished ok R (13 | 8 |y 1|8 |15 9% 5740 | 11e2[3009 | 23456161 | Tel| 5063 | 166 | 3862
elementary school :
9. Number having one parent who did not finish 1% | 6 0 8 |o|2 | 1 26 23 | 263|1he2 | 0 [11.1] O [ 1565 | lel | 1043
elementary school
10. Number from families who participate in 37 [32 [36 [25 | L9 (11 [122 |68 190 7847 | 7661(8547 | 73456860 | 7845 | 7567 | T5e5 | T507
church activities
11. Number of boys who work in church 33 |28 |35 (21 |61 | 9 |129 | 58 187 7062 | 6666 (8343 | 6147|8LoT | 6lie2 | 8061 | bliek | The5
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A knowledge of what to do, skill in doing it, and capital to make
it possible are three of the most important prerequisites for a success-
ful farming program. Part two of the questionnaire used in this study
has a dual objective. First it seeks to determine the extent to which
instructional adjustments are made to meet individual differences,
thereby imparting knowledge and developing skills. Second it seeks to
determine the degree to which certain specific factors affect the ac-
quisition of necessary capital.

It is considered expedient to point out here that as an instru-
ment of diagnosis, the questionnaire used poses & weakness because of its
high degree of subjectivity. The vocational agriculture imstructors
were asked to indicate their amswers by using the terms "None","Little",
and "Much®. These are highly abstract measures of quantity, and "Little"
in the thinking of one man may be "Much" according to the definition of
another. But in spite of this weakness, an analysis of the findings re-
veals certein problem areas, the frequency with which the problems oceur,
and the general trend being followed in their solutione

Tables VI, VII, and VIII project information regarding In-School

Y°“th': Young Farmers, and Adult Farmers, respectively. Table VI shows

Some extremes in the instructional process. Three of the six teachers

Teeponding make “Much® provision for individual differences when plan-

Ring instruction, but one teacher makes Wpone" in this area. All

teachers make some provision for individual differences when planning

mak:
I“d"rship activities and during class discussions. Two teachers e

rs
B0 provisions when making shop assignments, but the other four teache



EXTENT OF PROVISIONS MADE BY INSTRUCTORS

TABIE VI

FOR INDIVIDUAL DIFFERENCES
AMONG IN-SCHOOL YOUTHS

NONE LITTIE MUCH
ITEM
= =FN W | TOTAL | N LETOTAI%; N 1] W L TOTAL
1. Provisions when planning instruction 01l 1 210 2 211 3
20 Provisions when planning leadership activities 040 0 2411 3 2l 1 3
3+ Provisions when meking field trips 2 12 L 110 3 1§0 1
ls Provisions in making shop assignments 0}2 2 ojo 0 Ljo b
Se Provisions when making supervisory visits 0111l 2 110 " ! 381 L
6+ Provisions when making tours 111 2 354 1 A 04{0 0
7+ Provisions when evaluating instruction L |0 L 0o 0 0|2 2
8+ Provisions when making assignments 21410 2 153 1 2 1 1 2
9. Provisions in class discussions 01}o0 0 14 1 2 39 1 L
10. Provisions when grouping i 2 3 010 0 2 31 3

49
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reported that much provision is made at this time. Four of the six

teachers make no provision when making field trips and when evaluating
instruction. This table shows no significant variables between the
racese

Table VII reveals some interesting practices employed in the
teaching of young farmers. For example, all Negro teachers make some
provision for individual differences when planning instruction, when
evaluating instruction, when making class assignments, when holding
class discussions, and when grouping. No white teacher makes much pro-
vieion in any phase of instruction being offered to young farmers. In
five instances, 21l white teachers answered under the "None" column,
which literally means that no provision is made for young farmers at
these points.

No Negro teacher describes as "much" the provision he makes when
giving assignments, and in making tours. All describe their provisions
with respect to the assignment as being "little". Two respond similarly
in the matter of making tours, and two others make no provisions for in=-
dividual differences when making tours.

No teacher describes as "little® the amount of provision he makes
for individual differences when making supervisory visits. The two
white teachers give it no consideration at all, and so does one Negro
teacher. The other three Negro teachers give the matter much attention.

Table VIII is concerned with meeting individual differences among
adult farmers. A glance at this table reveals some meaningful figures.

Again the white teachers answer no questions under "much", and only four



TABIE VII

EXTENT OF PROVISIONS MADE BY INSTRUCTORS

FOR INDIVIDUAL DIFFERENCES
AMONG YOUNG FARMERS

ITEM

NONE

LITTLE

MUCH

=

TOTAL

=

=

TOTAL

=2

=

TOTAL

1l. Provisions when planning instruction

2, Provisions when planning leadership activities

N

3+ Provisions when making field trips

Lo Provisions in making shop assignments

5. Provisions when making supervisory visits

6. Provisions when making tours

LA J T~ T T | R |

T+ Provisions when evaluatiniinst.ruction

8. Provisions when making assignments

N = e W W W W
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9. Provisions in class discussions

10. Provisions when grouping
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under "little®. This means that in 60 per cent of the situations listed

no attention whatever is given to the individual differences of the adult
farmer, and that in LO per cent of the situations in the teaching process
only little provision is made.

All Negro teachers make some provisions for individual differences,
when making tours, holding class discussions, and forming groups. Three
out of four report that much provision is made in planning imstruction,
making shop assignments and in making supervisory visits. Two Negro
teachers make no provision for individual differences when planning
leadership activities and when making shop assignments to adult farmers.

These figures tend to show that Negro teachers make a greater
provision both quantitatively and qualitatively than do white instructors
in their work with adult farmers.

In comparing these three tables, it is extremely interesting to
note the "much* column. White teachers use it only in Table VI where
in-gchool youth is concerned. Negro teachers use it in all three tables,
and the frequency with which it is used increases with each new table.
Answers under the "none"™ column are consistently greater among the white
teachers. This is true even though the Negro teachers out number the
whites two to one.

White teachers list fewer answers under the "none" heading on
Table VI than on either of the other two tables, thus indicating greater
provisions for in-school youth. Negro teachers show more answers under
"none" on this table than on anmy other. This could indicate a reverse of

lehuia °



TABLE VIII

EXTENT OF PROVISIONS MADE BY INSTRUCTORS

FOR INDIVIDUAL DIFFERENCES
AMONG ADULT FARMERS

NONE LITTIE MUCH
ITEM
N | W | TOTAL | N | W | TOTAL | N | W | TOTAL
1. Provisions when planning instruction 0}2 2 110 1 3160 3
2, Provisions when planning leadership activities 2:11 3 i 2 13 0 1
3. Provisions when making field trips 112 3 1510 1 210 2
o Provisions in shop assignments 158 2 3 0}o 0 30 3
Se Provisions in making supervisory visits 132 3 0}0 0 3]0 3
6. Provisions when making tours 0] 2 2 ojo 0 Lo L
7. Provisions when evaluating instruction 1.11 2 111 2 2160 2
8+ Provisions in making assignments 212 l 110 3 § 110 1
9. Provisions in class discussions 0f1 1 01 1 L Jo A
10. Provisig_gs whs__é_goupir;g 01l 2 011 1 Lio L

9¢
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The following tables IX, X, and XI are related respectively to

in-school youths, young farmers, and adult farmers. They project data
having to do specificially with finance. The importance of capital in
in agricultural pursuits has already been mentioned. The writer
expressed his regard for its importance by including in the questionnaire
a section dealing with problems of individual differences connected with
securing finance.

The day is far spent when farmers attempt to operate without
credite The creation of private and govermment lending agencies not
only gives sanction to, but encourages the borrowing of capital. It is
important then to note the factors which affect an individual's borrow-
ing power. It is equally important to kmow the measures which are being
employed by vocational agriculture instructors to counteract factors
which are negatively operative.

In Table IX it is noteworthy, that no white teacher finds the age
factor significant, while half of the Negro teachers find it so. All
Negro teachers face a problem with respect to collateral. No white
teacher finds that family reputation poses a problem, but three of four
Negro teachers report this as a problem area. The reputation of the
individual also poses a problem for three of four Negro teachers, but
only one white teacher encounters difficulty on this score. All Negro
teachers find that the type of enterprise has significant bearing on the
borrowing of money, but only one white teacher shares this experience.

Not only do Negro teachers experience more problems in this area
than do white teachers, but their efforts at control meet with less



TABLE IX

EXTENT TO WHICH PROBLEMS IN FINANCE AMONG IN-SCHOOL YOUTH

ARE MET AND CONTROLLED BY INSTRUCTORS

ITEM

&
8

LITTLE

:

:

TOTAL

3
z

1. Is age a significant factor in securing
financial aid ?

2. 1S collateral significant in
the abowve ?

3. 1s family reputation significant
in the abowve ?

bo Is individual reputation significant ?

N W W = (=

5. Is type of enterprise significant ?

6. To what extent is the age factor controlled ?

LU P (WO (W R [T

- To what extent is the factor of
® collateral controlled ?

N (= = D W e

8. To what extent is the family reputation
factor controlled ?

N

9. To what extent i8 the factor of enterprise
controlled ?

» To what extent is the factor of individual
reputation controlled ?

N
2
0
) §
X
0
0
1
1
0
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success than do the efforts of the white teachers. In only one instance

does a Negro teacher indicate that he is able to offset "much" of the
influence of a negatively operating factor. Three instances are recorded
in which Negro teachers have no success in this attempt.

Success of white teachers in offsetting negative factors tends
toward the two extremes. Either they record much success or none. The
majority of answers from Negro teachers fall under the "little™ heading.

Table X is concerned with the same problems as Table IX, but here
the statistics are for the young farmer group. The findings here ine
dicate a reversal, since the white teachers face more and varied problems.
Only the age factor poses no problem here and only one question is
answered under the "mmch® heading. This indicates that all other prob-
lems have "1ittle" significance. In only one instance is a white teacher
able to offset much of the unfavorable bearing, and in $wo instances they
can offset none. It is evident then that the other answers fall under
"little®.

Statistics for Negroes as revealed by this table tend toward the
extremes. In five instances they record no significant problems, but in
eleven instances, they describe the significance of their problems as
being much, and in four instances they refer to the significance as being
little.

In the matter of control or offsetting negative factors, most Negro
teachers described their success as little. Two answers were listed under
“none" and no answers were giwen under “much".

Table XI gives statistics regarding adult farmers. Similar to



TABIE X

EXTENT TO WHICH PROBLEMS IN FINANCE AMONG YOUNG FARMERS

ARE MET AND CONTROLLED BY INSTRUCTORS

it

Ep————

NONE LITTIE MUCH
ITEM
e e = N | W | TOTAL | N TOTAL { N | W | TOTAL
l. Is age a significant factor in securing
financial aid ? 332 L 2 10 2 0]0 0
2, Is collateral significant in the above ? 0jo 0 2 |2 N 2 1o 2
3. Is family reputation significant in the above ? 110 iL 01l2 2 310 3
4. Is individual reputation significant ? 110 i 01]2 2 3 {0 3
Se. Is the type of enterprise significant ? 110 " 8 0 ]2 2 310 3
6. To what extent is the age factor controlled ? 0jo 0 2 {0 0 0o 0
Te To what extent is the family reputation
factor controlled ? 10 1 211 3 Ol 1 ) |
8. To what extent is the collateral factor
controlled ? 110 0 312 0 0}o0 0
9+ To what extent is the enterprise factor
controlled ? 1411 2 211 3 0}]0 0
10. To what extent is the factor of individual
reputation controlled ? 15t 1 2 231 3 010 0

on



Table X, white teachers report more problems here. They report no
significant problems in only three areas, namely, age, collateral and
family reputation. All other problem areas are reported as having lit-
tle significance.

Two Negro teachers report that age is no factor in securing fi-
nance, and two report it as having little significance. The problem of
collateral is the most poignantly significant for Negroes. Problems
relating to Family reputation, individual reputation, and type of enter-
prise share equally in importance for second place. All four of the
Negro teachers report some degree of significance in the matter of
collateral, and three out of four indicate some difficulty in the areas
of family reputation, individual reputations and type of enterprise.

As is revealed by the preceding tables, Negro teachers experience
little success in offsetting negatively operating factors. This applies
with adult farmers as it does with young farmers and in=-school youths.
Only two cases were listed where the degree of success was described as
“much*. Fowr answers are recorded under 'none'and the remainder appear
under "little".

In comparing these three tables, it is of value to note that
age is generally not a significant consideration in the securing of
finance. This is true of both races and of all three of the groups.
Collateral is always a major problem for Negroes. The type of enterprise
has no great significant bearing on the securing of finance where whites
are concerned. The same may be said of individusl reputation, but they

have implications for Negroes. For white students, family reputation



TABLE IXI

EXTENT TO WHICH PROBLEMS IN FINANCE AMONG ADULT FARMERS

ARE MET AND CONTROLLED BY INSTRUCTORS

ITEM

NONE

LITTIE

=

=

TOTAL

1. 1s age a significant factor in securing
finance ?

2, Is collateral significant in the above ?

3+ Is family reputation significant in the above ?

4o Is individual reputation significant ?

S. Is type of enterprise significant ?

6. To what extent is the age factor controlled ?

o |Oo |Jo |Jo M N

o o | |0 | |jo

7+ To what extent is the factor of collateral
controlled ?

F lo = Ik |~ |lo

o

©o o M N 1IN o (o
Q = M M N

Hol= W W W lw o

olew v jw w o

8. To what extent is ghe factor of family
reputation controlled ?

w

9. To what extent is the factor of individual
reputation controlled ?

]

10. To what extent is the factor of enterprise
controlled ?

meoowwuwrg




has no significance among ineschool youths, but it rises to slight
importance among young farmers and adult farmers.

Generally speaking, the three tables show that Negroes face more
problems and face them with greater frequency than do white farmers and
instructors. Moreover, the extent of success which Negro vocational
teachers achieve in solving problems related to the securing of finance
is much less than that experienced by white wvocational teachers.
Problems, regarded by white teachers as being significant, tend to clus-
ter and are concentrated among young farmers and adult farmers. The
extent to which they can offset negative factors is indicated by a fair-
ly general spread under all columns.

It should be noted that in Part II of the questionnaire, vocation=-
2l agriculture instructors were asked to indicate the degree to which
they mede provisions for individual differences. It should further be
noted that in cases where the answers were "little" or "much", they were
asked to tell “how" these provisions were made. The type of information
thus given does not lend itself to tabulation, but it does warrant some
treatment in this analysis of data.

Techniques mentioned most frequently as being used to provide for
individual differences in the instructional program are as follows:

1. Grouping according to interest

2. Grouping according to ability

3+ Individual conferences

L. Individual assignments

5. Providing extra work for brighter students

6. Providing success experiences for all pupils



7« Fitting responsibilities to abilities

8+ Providing manual projects for dexterous students

9« Using student tutors
10. Allowing each student to report on his work

In the area having to do with the securing of finance, the tech-

niques most frequently mentioned were:

1. Placing the responsibility for borrowing and paying on the boy
2. Keeping comparative records

3+ Encouraging saving

e Giving much consideration beforechoosing an enterprise

Se¢ Paying obligations promptly

6. Showing collateral

7. Paving the way for the boy (in-school youth) by contacting
the agency before the client applies for a loan

8+ Providing close supervision of projects
9+ Helping the student feel that, "He can do"

The analysis of the findings revealed by the six returned question-
naires which comprises the content of this chapter, has led the writer to
draw certain conclusions. These along with his recommendations are given

in the next and final chapter of this thesis.



CHAPTER IV
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
I. SUMMARY

Education for democracy has become the social policy of America.
This makes the education of every individual a matter of increasing ime
portance. But individuals differ, therefore techniques used in education
must differ according to individual needs. This thesis is based on this
premise. Vocational agriculture was choseam as the field to study, because
of the writer!s intense interest and years of service in this area.
Freestone County was chosen as the locale because the writer is presently
employed there and has been for ten years.

There is much literature on individual differences, but nothing
has been discovered that has to do with providing individual differences
in instruction in vocational agriculture. Groups included in this study
are the vocational agriculture departments of the seven high schools of
Freestone County. Material was gathered chiefly through the use of
qQuestionnaires. Questions were asked regarding three groups of vocational
agriculture students, namely, In-School Youths, Young Farmers, and Adult
Farmers. Seven questionnaires were distributed to as many vocational
agriculture teachers. Six were returned complete.

Other sources of information include the office of the area
Supervisor of vocational agriculture and the files of vocational agri-

culture teachers. The data collected from these sources are compiled
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and the results are shown in the eleven tables in Chapter III of this

thesis.

Certain aspects of these data are worthy of consideration in the
sumary. It is clearly indicated that the use of standard tests is ex-
tremely limited. This restricted use may be due to one or more of the

| following factors
1. expense of tests and testing
2. lack of testing personnel

3¢ lack of professional attitudes toward testing on the
part of the administration

k. failure of vocational agriculture teachers to secure
and use test results.

Whatever the cause, whenever teachers do not fully utilize standard
tests, they deprive themselves of basic information regarding the dif-
ferences of individual students.

The fact that so few boys have indicated vocational choices and
that few teachers have been apprised of choices made points to the need
of vocational guidance. The same factors mentioned above as probable
reasons for weaknesses in testing practices may also be the factors which
are operative in the area of guidance. Certainly wocational guidance can
be more profitably administered if it is based on individual differences.

Among Negro students, large families and low incomes are signifi-
cantly related. It is not known which is the cause and which is the
effect, but the ratio is meaningfully highe

The findings further show that problems encountered by Negroes in
Securing financial aid are greater in number and are more varied in
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nature than are those experienced by white instructors and students.

Members of the white group are able to solve their financial problems
with greater effectiveness than are Negroes. Major factors which in-
fluence this differential are collateral, reputation, and type of
enterprise.

In the adjustment of instruction to individual differences, white
teachers place more concern on in=school youths than they do on young
farmers or adult farmers. The reverse is true among Negroes. It is
possible that the provisions made for white students while they are still
in high school, render it less necessary to make similar provisions when
they become young farmers or adult farmers. By the sames token, perhaps
the lack of such provision among in-school youth of the Negro group
creates a great need at the young farmer and adult levels.

There is no great variety in techniques being used by vocational
agriculture teachers in Freestone County in their attempts to provide
for individual differences. This uniformity of action is to be expected
Since all of the teachers are exposed to the same type of in-service
training, employ the same teaching aids, follow the same scheme when
developing their Long-Time Supervised Farming Program and Annual Teaching

Plans, and use much of the same textual and supplementary material.
ITI. CONCLUSIONS

After a careful analysis of all findings, the writer has reached
the following conclusions:

l. The use of standard tests is being woefully neglected in
all high schools in Freestone County.


https://pro"fi.de
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2.

3.

b

Se

6.

Te

8.

9e

That vocational agriculture students of both races are in
need of vocational guidance.

That vocational agriculture activities provide a greater
medium of self-ocxpression for Negro boys than they do for
white boys.

That Negro students tend to come from larger families with
lower incomes than do white students.

That Negro students of vocational agriculture of all three
groups face more problems regarding finance and face them
more frequently than do white students of vocational
agriculture.

That Negro vocational agriculture teachers are less success-
ful in their efforts to offset negative factors regarding
finance than are white teachers.

That Negro teachers tend to make more provision for individual
differences among young farmers and adult farmers than they
do for in-school youths.

That white teachers tend to make more provision for individual
differences among in=school youths than for young farmers and
adult farmers.

That there is great uniformity in the techniques used by

vocational agriculture teachers of Freestone County, to
meet the individual differences of their students.

ITI. RECOMMENDATIONS

In the writer's opinion, the conclusions reached warrant the

following
1.

2.

3.

recommendations:

That guidance services be made available to all in-school
youth in Freestone County who are studying vocational
agriculture.

That all schools in Freestone County plan and activate
testing programs.

That all test results be made available to the agriculture
teachers and that these results be used in providing for
individual differences.



L.

S5e

6e

Te

8.

9.

10.

L9

That agriculture teachers work with the administration, the
home, and community agencies to determine individual
weaknesses and strengths

That stress be placed constantly upon the worth of each
student's individual contribution to society

That vocational agriculture teachers and all other teachers
encourage the acceptance of individual differences

That all work be so planned that it will be difficult
enough to challenge each child, but simple enough for him
to experience success

That cooperative effort be employed in securing financial
aid for the farming program

That Negro teachers make greater effort to provide for
individual differences among in-school youths

That white teachers make greater effort to provide for
individual differences among young farmers and adult
farmers

That emphasis be constantly placed on the building of
ethical character


https://determi.n8
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APPENDIX ®A®

Prairie View A and M College
Prairie View, Texas

June 22, 1959

From: Frank J. Robinson, Superintendent
Butler Independent School District
Route 2
Fairfield, Texas

To ¢ Vocational Agriculture Teachers in Freestone County, Texas

I am attempting a study of providing for individual differences
in instruction in wocational agriculture in Freestone County. As you
know, I worked for ten years as a vocational agriculture teacher in
Freestone County. Throughout that period I maintained an increasing
interest in provisions that were being made to meet the differences of
individual students. As an administrator, my interest is more inclusive.

I cannot adequately make the investigation as planned without
certain data which only you can supply. I am therefore asking that you
will kindly complete the enclosed questiomnaire. Return same to me at
Post Office Box 89, Palestine, Texas

Thank you very kindly.
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AFPENDIX "B"

PROVIDING FOR INDIVIDUAL DIFFERENCES IN INSTRUCTION

IN VOCATIONAL AGRICULTURE
IN FREESTONE COUNTY

QUESTIONNAIRE

How many students have you enrolled
according to classification ?

52

ViAo I

V.o IT

VeAo III

2,

How many students have been given
intelligence tests ?

3.

How many students in each level have had
achievement tests since entering high
schoel ?

k.

How many students in each level have
taken interest inventories ?

5.

How many students on each level have had
aptitude tests ?

6o

How many students on each level have
taken an intelligence test yielding both
a verbal and performance I.Q. ?

Te

What is the intelligence spread of
students on each level 7

8.

How many students on each level have a
higher verbal I.Q. than performance I.Q.?

9.

How many students on each level have a
higher performance I.Q. than verbal I.Q.?

1.

How many boys on each level participate
in leadership activities other than
those sponsored by the chapter ?

2.

How many boys on each level participate
only in leadership activities sponsored
by the chapter ?

3.

How many boys participate in no
leadership activities ?
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L.

How many boys in each level will
voluntarily accept leadership roles ?

53

[Veko I |V.Ae 1T

V.A. I11 |

Se

How many boys on each level will accept
roles of leadership if encouraged ?

6.

How many boys on each level refuse to
accept leadership roles ?

Te

How many boys plan to follow agriculture
as a vocation ?

8.

How many boys pian to follow
agri-business as a vocation ?

1.

How many boys come from homes where the
income is $5,000 or more annually ?

2.

How many boys come from homes where the
income annually is between $3,000 and
$5,000 ?

3.

How many boys come from homes where the
income annually is between $1,500 and
$3,000 ?

Lo

How many boys come from homes where the
income annually is between $1,000 and
$1,500 ?

5.

How b come from homes where the
m&cgg is less than $1,000 ?

6.

How many boys come from homes where the
farm is sel% owned ?

Te

How many boys are from tenant families ?

8.

How many boys come from families that
own a family car ?

9.

How many boys own their own cars ?

10.

How many boys come from "part time"
farm families ? :

How many boys come from non farming
families ?

12.

How many boys come from families where
part time work is dore on other farms ?
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13.

How many boys come from families where
part time work is done in industries ?

S5k

VeA. I

Vehe IT |VeAe 111

1.

How many boys come from homes where
there is running water ?

15.

How many boys come from homes where
there is a T.V. set ?

16.

How many boys come ffom homes where
there is electricity ?

1.

How many boys are from broken homes ?

2,

How boys are from families of
one child ?7

3.

How many boys are from families having
fewer than four children ?

'

How many boys are from families having
more than three but less than seven
children ?

Se

How many boys are from families having
more than seven children ?

6.

How many boys are from families where
one or both parents attended college ?

To

How many boys are from homes where one

or both parents only finished high school ?

8o

How many boys are from homes where one
or both parg:ts only finished
elementary school ?

9e

How many boys are from homes where one
or both parents dropped out of school
before finishing elementary school ?

10.

How many boys come from families that
participate in religious activities ?

How many boys participate in

religious activities ?



1.

2,

3.

QUESTIONNAIRE

Part II

55

You will please execute Part II of this questionnaire in the fol-
lowing manner: Indicate your practice or experience by checking under
the proper heading in the columns to the right.

Do you provide for individual differences in
planning instruction for:
‘. i.n"SOhOO]. youth ? oo vs000de00ROOOOEORLROLOOROLES

None

Little

Much

be young farmers 7 @evesesnseressssenesnesesen e

c. adult fmrs ? GeooecvenevvovesDPOCOONOLOOOOLS

If your answer is little, or much, please
indicate briefly just how it is done.

a2« in-school youth ?

be young farmers %

c. adult farmers 7

Do you take into consideration individual
differences when encouraging leadership
activities among:

2« in-school yout\h ? cesesrssessssscsssssssacene

b' young fmrs ? R N I N R I R

Co .dult fmrs ? TR R I R I )

If your answer is little, or much, please
indicate briefly just how it is done.

a. in-school youth ?

be young farmers ?

Ce adult farmers ?

Do you provide for individual differences when
Yyou make field trips with:

-1 in-schOOI youth ? @eePoscenosbvRsccsseRBRERIBORNLS
b. YOung fmrs ? R R R R R R N R

c’ uﬂt fmrs? E R EEEE R R
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ke

45.

6.

If your answer is little, or much, please
indicate briefly just how it is done.

a8+ ineschool youth ?

56

None

Little Illuch

be young farmers ?

ce adult farmers ?

Do you provide for individual differences
in assigning shop work to:

a° in-schoolyouth? GO0 00O OBSOLOLOECENIOOOEPOEOROOROOPOROS
b. yomg fmrs ? o000 00OCGOLOOOCOPOPLNOPLIOEOOPLOLOROROD

c° Adult rmrs ?‘........0....................

If your answer is little, or much, please
indicate briefly just how it is done.

8. ineschool youth ?

be young farmers ?

Ce adult farmers 7

Do you concern yourself with individual differ-
ences when making supervisory visits to:

a8, in-school youth i sttt inisisattessbenbsent
b‘ young fmrs ? 00 0000000000060000000000800600

c. adult rmrs? TR R ERE R RN NN NS N EENREEERENRNNENRNEREN]

If your answer is ylittle, or much, please
indicate briefly just how it is done.

a8+ in-school youth ?

be young farmers ?

ce adult farmers 7

Do you consider individual differences
when making tours with:

e in-«ichot’l youth ? eo00c0se00e0s000000000RRBO0
be young farmers 7 ccccoceccscscsccsssccscsssccse

c‘ ‘dult fmrs ? 0P 00C00CRNOPOOROOOLOODRLOOOEOEOSRDLS
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Te

8.

9o

If your answer is little, or much, please
indicate briefly just how this is done.

8o in=school youth ?

57

iNone ILittle lnuch

be young farmers %

Ce adult farmers 2

Do you take into consideration individual
differences when following and making
evaluations of instruction gven to:

8o in‘-schml youth ? 0000000000000 0c000000000008
b. young fmrs ? e00cecOBObOCOOOOOOOOECEOEOOOBROOOROOTS TS
e' adult fmrs ? oo o000 O0DOOCEOLESOOLOLOIOLOCGEOOOOOROOOD

If your answer is little, or much, please
indicate briefly just how this is done.

8. in-school youth ?

be young farmers ?

Ce adult farmers ?

Do you provide fof individual differences
when making assignments to:

8o in=-school youth ? 0evcosccecscsccccccccescnse
be young farmers ? o‘nooooccoooo-ocooooooooo.oooc

c. adﬂt fmrs ? 0000000000000 000COCLPOONGCOIOIBOIOERODS

If your answer is little, or much, please
indicate briefly just how this is done.

ao in=school youth ?

be young farmers ?

ce adult farmers ?

Do you take into consideration individual
giiif:{erences when conducting class discussions
:

a0 in-school youth ? eccscccscccscccsccccssccccoe
be young farmers 7 eccecccccscccscccosccccccccsce

c. adﬂt fmrs ? Goe0000C0COOOOOIOOROOOOOOROLOOODS
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10.

125

If your answer is little, or much, please
indicate briefly just how this is done.

8o in-school youth ?

58

l None [Little |Huoh

be young farmers ?

co adult farmers 7

Do you take individual differences into
consideration when grouping for

instructional purposes :

a. in-school youtnh ? cececvccscscsccsscssseccnse
be young farmers ’ 060 00000000000000000000060608

c. Mult fmrs ?’ @0c0000OLPLOLOIOOOOOOOORDREOOROODS

If your answer is little, or much, please
indicate briefly just how this is done.

a8, in-school youth‘ ?

be young farmers ?

co adult farmers ?

Is age a factor in securing financial aid for:
a. in"schOOJ. youth ? @000 0000c0O0ROOOOOORROROOOOS
b. young .farmrs ? 'YEEREEEEER R R AR R NN R RN NN NN N

Ce 8dult farmers 7 ecccccssceccscscsccssssscssccos

If your answer is little, or much, please
indicate briefly just how this is done.

a. ineschool youth ?

be young farmers ?

ce adult farmers ?

Is the evidence of collateral a factor in

Securing financial aid for:
a, in-school yﬂuth ? ecccsccccscccsccsscscccccse

be young farmers 7 coccccscescesccsccccsccscssce

c. adut famrs ? Pecvoe00O00OOONIOOOOOROOROREOOIONCOOS
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| None l Little | Much

If your answer is little, or much, please
indicate briefly, just how this is done.

ae in-school youth ?

be young farmers ?
ce. adult farmers ?

13. Is the family reputation a factor in
securing financial assistance for:

a. in=school youth T didensssesicesssorvncesies

b. young fmrs ? @0000c00000080OOCOOOCOOOIOOOOOES

c. adﬂt fumrs ? @0 0000 OOCOGOONOOOOOOCOOOOOCOROOES

If your answer is little, or much, please
indicate briefly just how this is done.

a. in-school youth ?

bo young farmers ?
Ce adult farmers ?

lj. Is the reputation of the individual a factor
in securing financial aid for:

a. in-school youth ? ecccoscscccccccccccncenccns

b. yonng fmrs ? @000 00RO ROOPCEOROEOROOOONERLLEDS

c. ad‘ult fmrs ? 000000000 CRLECECEOPOIOORNOINOOCEROROSONDS

If your answer is little, or much, please
indicate briefly just how this is done.

&+ in-school youth ?
be young farmers 7
Ce adult farmers ?

15. Is the type of enterprise being financed a
factor in securing financial assistance for.

ae in=school youth T ccecscscsscscccnccscctccne

be young farmers8? ecccccceccecscsccsccccacsccace

Ce 8dult farmers? ececcseccccceoccccscccecscscccce
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16.

17.

18,

If your answer is little, or much, please
indicate briefly just how this is done.

a. in-school youth ?

60

I None l Iittle Illuch

be young farmers ?

ce adult farmers %2

To what extent are you able to offset the age
factor when it operates negatively for:

ae¢ in=school youth Thsbssivncsvsassererenscsabae
be young FErmarYB. T ssssiseconvasvsiossessssssonon

Ce adult farmers 7 ececececseo0occo00tsetn0o0e

If your answer is 'little, or much, please
indicate just how this is done.

a. in-school youth ?

be. young farmers ?

ce adult farmers 7

To what extent are you able to offset factor of
collateral when it operates negatively for:

ae¢ in=school youth 7 ecccccccsccccccsesssccccce
be young F£armers 7 eecccccsccsscccsccscsccccsece
Ce 8dult farmers 7 ececcccccoccccscccccscscscscsce

If your answer is little, or much, please
indicate briefly just how this is done.

&+ in-school youth ?

be young farmers 7

c. adult farmers ?

To what extent are you able to offset the
factor of family reputation when it
operates negatively against:

ae in-echDOl youth 7 ecccccosssescccccecccscses

b. young farmrs ? XXX EEEEE R R R R R R R AN R R AR RN

Ce adult farmers 7 cccececcccoccecscccccsccsccsce
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19.

20.

If your answer is little, or much, please
indicate briefly just how this is done.

a. in-school youth ?

61

|Nom I Tittle luueh

be young farmers ?

c. adult farmers 7

To what extent are you able to offset the
factor of individusl reputation when it
operates negatively against:

a. 1n-80h°°1 yonth ? ®0cesvsceosoccssccesencsse
be young TRPNEYE T Sossenioniesensssnsnssbassses

c. .du.lt fmra ? o000 stOOOPOOOCOOCEOOEBOROIBNOEROANRTSE

If your answer is little, or much, please
indicate briefly just how this is done.

a. in-school youth ?

be young farmers ?

Co adult farmers 7

To what extent are you able to offset the
factor of type of enterprise when it

operates negatively against @

ao in-school youth ? cecccccsscccccccsccnccccns
b. yomg fmrs ? 0000 QOOILIOOOOOINROROLOONOOICRORNINLOS
Ce 8dult FArmers 7 ecvcccccccccoccccssescccccce

If your answer is little, or much, please
indicate briefly just how this is done.

a. in-school youth ?

be young farmers ?

Ce adult farmers 7
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