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Statement of Problem
The problem of this thesis ls to prove that the organization of the program of study in the Colored Elementary Schools of Goose Creek is not sufficient to meet the

needs of children in the fourth and fifth grades of today.
Scope of the Study
This study includes the fourth and fifth grades of the
fourth and fifth grades of the Colored Elementary Schools
of Goose Creek.
Several important factors contribute to the need for
curriculum study and adjustment in the Colored Elementary
Schools of Goose Creek .

An

analysis of modern life re-

veals new problems education must face.
mode of the modern social order.

Change is the

New conceptions of the

responsibilities of education in social progress are evolving.

An

expanding science of psychology and a more :ru.nda-

mental philosophy of education contribute to greater efficiency in educational procedures.

This program of

study, proposed for the fourth and fifth grades of the
Colored Elementary Schools or Goose Creek, is a response
to the recognition of these needs.
The striking contrast between the attendance of white
and Negro pupils, is as great as the difference in the
buildings used by these two races.

The program of the school is gravely in need or revision, unification, and enrichment .

The use of visual

education offers a splendid opportunity for pupil growth
and plays a very important part in the instructional pro-

gram of today's ·modern elementary school.

Much of the

progress of the school depends upon adequate facilities.
This phase of the program has been greatly neglected.
Literature
In a study,

"Problems Centering Around the Elementa-

ry Teacher and Her Needs,"

Dr. Joy Lacey found that, es-

sentially, the same conditions and problems exist all
over the country.

It was found that educational leader-

ship is more needed than ever before.

"Post-War Plans for

the American Elementary School, a study by ·R. Reber
Richards, stressed some of the main topics of discussion
today.

Three of the more important areas to be concerned

within the post-war planning are (1) the curriculum,
(2) the building facilities, (3) personnel.
Technique of Investigation
After carefully planning and designing the questionnaire, the writer personally interviewed 50 principals,
then secured all available material related to the study,
from the office of the administrator.

The findings were

analyzed and compiled.
Source of Data
The data for this study was secured from the following sources:

(1) Questionnaire, (2) The Report of a Sur-

vey of the Goose Creek Independent School District,

(3) From Reports and Bulletins in the Office of the Superintendent of the Goose Creek Independent School District,
(4) Pamphlets or the united states Office of :Education,
(5) Books, and (6) Magazines.
Findings
l. The necessity for adjusting the curriculum.
2. A need for providing physical facilities.
3. Need for revising cumulative record.
Conclusions
l. That teacher turnover is great.
2. That buildings are far below standards, and playground apace is inadequate.
3. Testing program is insufficient.
4. To have a school that would meet the needs of the
colored children and the adult members of the community would involve extensive changes and improvements in the auditorium, cafeteria, library,
and other facilities essential to a modern school.
Recommendations
1. That salaries be paid teachers commensurate with
the cost of living.
2. That Colored Elementary schools share equitably in
the program of expansion to be inaugurated.
3. That all elementary teachers be required to have
at least twelve hours of elementary education.
4. That specified integrated units be used for the
fourth and fifth grades.
5. That a supervisor and teacher be assigned to the
guidance program of the elementary schools.
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CHAPTER I
INTRODUCTION
Several important factors contribute to the need for
curricul um study and adjustment in the Colored Elementary
Schools of Goose Creek. An analysis of modern life reveals new problems education must face .

Change is the

mode of the modern social order . New conceptions of the
responsibilities of education in social progress are
evolving • .An expanding science of psychology and a more
fundamental philosophy of education contribute to greater
efficiency in educational procedures. This program of
study,proposed for the fourth and fifth grades of .the
Colored Elementary Schools of Goose Creek, is a response
to the recognition of these needs .
Statement of the Problem:

The problem of this

thesis is to prove that the organization of the program
of study offered in the Colored Elementary Schools of
Goose Creek is inadequate to meet the needs of children
in t~e fourth and fifth grades of today.
Purpose of the Study:

The purpose of this study is

to evaluate the present program of the fourth and fifth
grades of the Colored Elementary Schools of Goose Creek,
observing the weakness carefully, and presenting a proposed program; one which will serve to promote better
teaching, by offering certain teaching techniques , that

2

will include more pupil ac-t ivity, will serve the whole
rather than part, and thus rectify the shortcomings of
the present program.
Scope of the Studz:

This study includes the fourth

and fifth grades of the Colored Elementary Schools of
Goose Creek, Texas.
Source of Data:

The data for this study was secured

from the following sources:

(1) Questionnaires, (2) The

Report of a Survey of the Goose Creek Independent School
District, (3) from reports and bulletins in the office of
the Superintendent of the Goose Creek Independent School
District, (4) Pamphlets of the United States Office of
Education, (5) Books, and (6) Magazines.
Methods Employed in the Study:

After carefully

planning and designing the questionnaire, the writer personally interviewed 50 principals, then secured all available material relative to the study, from the office of
the administrator. The findings were analyzed and compiled.
Definition of Terms:

The term "program" in this

study shall mean a brief plan of work. The term "proposed"
shall refer to suggestive.
Survey of Related Literature:

In a study, "Problems

Centering Around the Elementary Teacher and Her Needs,"
Dr. Joy M. Lacey, Professor of Education, Indiana State
Teachers College, Terre Haute, and Director, Division of
Elementary Education, Indiana State Department of Education, found that, essentially the same conditions and

problems exist all over the country. At least, we can be
reasonably sure that they persist in the Midile West area
among the group of states represented at the Conference on
Current Elementary school Problems.

Some of the problems

are:
(1) the shortage of well qualified teachers to
fill the vacancies that are occurring almost
daily 1n the elementary schools,
(2) the small number of students being trained, to
become future elementary teachers,
(3) the heavy load carried by teachers, principals,
and supervisors,
(4) the inconsistencies that exist between stated
goals and actual practice in the classrooms,
(5) provision for in-service training and field
supervision from teacher-training institutions and the State Department of PUblic
Instruction,
(6) provisions for helping beginning teachers and
those returning to the field on emergency
permits, and
(7) the apparent lack of vision or creative ability
or moral courage or stamina to lead the public
to realize that the welfare of children is as
vital as the war itself. 1
Will it mean continued progress in curriculum con-

struction; better techniques or t~ach1ng; better instructional materials, or will it be a grim holding on to prevent backsliding?

these problems?
1

What can the supervisors do to meet

What can anybody do?

Joy ~. Lacyi, "Problems Centering Around the Elementary Teacher and Her Needs," Education for Victory,
Vol. 3 (March, 1945), pp. 17-18.
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It was found that educational leadership is more
needed than ever before. But conditions today have created a kind of timidity and something akin to inferiority,
on the part of many classroom teachers, having first
hand contact with children. It is hard to understand and
deal with the many problems that teachers and educational
leaders are struggling with today. What can supervisors,
state, county, or city do to help the classroom teacher?
Answer:

"Very little can be done to improve classroom

instruction immediately."

Much can be done to improve

classroom instruction 1n the way of co-ordinating the
work of school, home, and social agencies, supplying
adequate and new instructional materials, keeping up the
morale of teachers, and interpreting the school needs to
the public.

Dr. Joy M. Lacey brought in outstanding educators
from various parts of the country at the expe~se of the
board of education to discuss problems related to curriculum, teaching, and personal qualifications of good
teachers. The group recommended the pre-school conference
as a means of giving teachers new techniques, of helping
them to find answers to their problems, of providing a
better feeling of security, and of lifting the morals of
a teacher preparatory to school opening. Another sugges•

tion for in-service education was represented in the use
of the workshop. The third method which received special

5

connnent is that of direct supervision.
"Post-War Plans 'for the American Elementary School,"
is a study by R. Heber Richards, Assistant Professor of
Fducation , Teachers College of Connecticut, New Britain,
Connecticut . He stresses some of t he main topics of discussion of today. World Viar I was fought to make the
world safe for democracy. World Viar II is being fought
by the United States for the survival of the American
Way of living. One hears predictions that World War III
may be a necessity if education fails in its major purpose. This purpose is to help every American to understand t~e basic principles of democracy and intelligently participate in its improvement. Three of the more important areas to be concerned within the post-war planning are (1) the curriculum, (2) the building facilities,
and (3) personnel. 2
The curriculum of the post-war school must be reorganized and redirected. The curriculum of most elementary
schools is still widely separated from the life of the
community. In many places the curriculum consists of a
body of subject matter to be learned and a number of
skills to be acquired without an intelligent application
of either to community problems. Skills are exceedingly
11

R. Heber Richards, "Post-War Plans for the American
Elementary School," National Elementary Principal, Vol.
XXIV, No . 4, (April, l945), pp. 6-9.

6

important when related to larger purposes, such as; an
understanding of the community, organization of the materials of the conmru.nity for study, and active participation in the community in order to better understand its
.function."
Teachers need to give thought and study as to how
they can prepare them.selves for the requirements of the
post-war school. Many are not prepared to guide a learning program, such as, the one indicated above. However,
education must .function as it has never functioned before
if World War III is to be prevented. The curriculum must
be reorganized and redirected. Buildings and other facilities must be improved.
"In Wartime and Post-War Needs of Elementary School
Children," a problem analyzed by Josephine Kremer, Elementary Supervisor, Austin, Minnesota, the question arises:
"How Can these War-time and Post-War Needs of Elementary
School Children best be met?" Supervisors, teachers, administrators, parents, and other citizens are the persons
primarily responsible for determining the needs of children; both now, and in years to follow the war. If such
efforts are successful, educational programs can be challenging, stimulating, and effective in solving the genuine
problems of boys and girls.•
"Ibid • , p • 9 •
6
Josephine Kremer, 11 In Wartime and Post-War Needs of
Elementary School Children, 11 Education for Victory, Vol. 3,
No. 18 {March, 1945), pp. 9-10.

7

This observation was made; that the achievement of
any worthwhile good is by way of dual process, namely;
the school's service extending into the everyday living
of the family, and the family participating actively with
their children, in the life of the school. The possibilities and the extent of family participation are in a large
degree dependent upon the school plant, therefore, we see
the need for adequate facilities. Adult Education is a
need that many schools can meet with little modification.
Shops, libraries, visual-aid-rooms, gymnasiums, and homemaking rooms can serve all age groups with small amount
of added equipment; those to be used at hours when adults
can benefit from them. School people must help the community to see ultimate values of extended service program
so that funds will be available from local, state and
federal sources. Miss Kremer gave a list which states some
of the means by which this cooperative effort of school
and home can be brought about. The following were offered:8

(1) To succeed any cooperative effort must be planned
in detail by representatives from all groups
concerned, including youth groups.
(2) Cumulative case histories, including all such
items as; child health, family data, child
interests, school success, and school-home contacts are basic for guidance in carrying on educational development.
(3) Full use must be made of local community talent

8

for all phases of child , family and school
participation.
(4) Several approved school services now fall
short of full values becaus e of lack of parent
co-ordination.

9

CHAPTER II
ANALYSIS AND INTERPRETATION OF THE PROBLEM
Historical Background of the Problem:

The elementary

school, as a unit of the public school system of the
United States, has undergone a long period of development
and its organization is still in a state of flux. It is a
development in which children were taught merely to read
and to understand the elements of religion, It developed
independently as a "common school" for girls, as well as
boys, in colonial New tngland, and subsequently was adopted by all of the states after the Revolutionary War. 1 From
the time or the Revolution to about 1840 the terms "elementary school" and "ungraded district school" were synonymous. With the introduction of grading during the latter part of the first half of the nineteenth century, the
period of elementary education ~ecame very generally fixed
at eight years. Prior to the introduction of grading, the
length of the elementary school was usually determined by
circumstances, such as, the ability of the teacher to offer instruction beyond the rudiments, the distance of the
school from the homes of the pupils, and the economic
status of the district. During the colonial period the
amount of free schooling received by an individual was
usually very small.a
1william C. Reavis, The Elementary School, p. 1.

a~.,

p. 2.

10
The United states BUJ:'eau of Education has estimated
that the aggregate days of schooling of American citizens
was about 80 days in 1800, a little leas than one semester of schooling today. By 1840 the average had risen to
208 days, and by 1870, the date which marks the general
adoption of the graded system of practically all school
systems in the United States, the average had increased
to 582 days. 6
By 1890 educators began to take stock of the character of the instruction of the elementary and secondary
school levels. The reorganization needed, was the forum
of educational discussion, for the ensuing decade (19001910). In 1911 there was another type of organization
set up. Since 1911 many school systems have undergone
educational reorganization. In 1912 departmental organization was the solution to reducing failure. The platoon
type of school began in 1908 and in 1929, there was a
total of 850 platoon schools in 154 cities in 38 states.•
Traditional schools prepared children, at least theoretically, to enter contemporaneous society. They were
prepared to enter the fixed social institutions of their
day. Patriotism, blind faith, capitalism, rugged individualism, and kindred topics found much support in the
8
6

Reavis, QQ• cit., p . 3.
John T. Wahlquist, The Philosophy of American Education, p. 86.
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traditional schools ot America . F"or many centuries educat ion has been viewed by the vast majori ty of educators
as the preparation of the child for adult life. The child
wh o lived in the present was forced to cast aside this
immediate concern, at least during school hours, and live
in a remote world of adult education. The traditional
schools proceed more or less on the mechanistic theory ot
learning, at lea~t in teaching skills, and consider subjects
in more or less sequential and logical order, according to
a more or less rigid time schedule, relying mainly on
printed courses of study and subject matter tests .
It was the custom for a number of years to include
long lists of general objectives in each course of study.
In too many cases these objectives were stated as though
they were to be mastered during that part of the work or
during that grade . Actually, such lists made little difference in the teaching that was done . There is an increasing realization that education cannot be built up like a
brick house by adding brick after brick in grade after
grade. It is a process of growth through gradual development each year. Until the present ideas of education were
put into practice, the main purpose of teaching was virtually the memorizing of facts, and acquiring of skills by
practice and repetition. Materials and subject matter were
prescribed and textbooks were provided. The traditional
curriculum includes material fundamental to both individu-

12

als and group welfare. Some who still think of the curriculum as specific content, will be troubled at seeing it
here called a process of living. This shift from the static outlook of process is but part of a very inclusive modern tendency permeating the d evelopment of thought for
nearly three centuries. 8
The decade between 1930 and 1940 saw more radical
changes in the socio-economic structure of American life
than any other similar period in American history. The
depression which followed the financial crash of 1929 had
far-reach ing results. The Roosevelt administration, which
came into power early in 1933, distinguished itself by
endless experimentation based upon new concepts of the
functions of our Federal Government. 8
Alarmed at the rapid spread of the totalitarian doctrine of government in Eu.rope and Asia, the American people became increasingly sensitive to the need for preserving our democratic ideals and for keeping the United
States free from any untangling alliances with foreign
countries either in peace or war. The outbreak of the second World War aroused the American people not only to the
problem of national defense, but to the greater problem of
preserving the ideals and practices of democracy in the
8william Heard Kilpatrick, Remaking the Curriculum,

p. 45.

6

Robert Hill Lane, The Teacher in the Modern Elementary School, p. 13.

13

face of danger from without and dissension within. Our
people have been greatly concerned, therefore, with the
need for ma.king the public school the major agency whereby
democracy may be safeguarded and perpetuated. All of these
changes have left their effects upon our schools. No consideration of public education in the United States today
would be complete which does not include some of the prevailing trends in current American Life. 7
From the standpoint of education, it is well to remember (1) that the American family, in spite of many reports to the contrary, is still a going institution and a
force to be coped with; (2) that the family possesses assets which should be capitalized upon in any effective
program of education; (3) that a sound knowledge of the
factors which affect family life today is an essential
part of the teacher's fitness for her job; and, (4) that
no mental hygiene program or scheme for personality development in our schools can be carried on with any hope
of success, which does not recognize the emotional background of the child in so far as it is colored by happiness or discord at home.
Informational Analysis:

Bagley had the evidence that

in 1931 informal procedures (socialized recitations and
project teaching) were used much more frequently in town

7

~.,

p. 15.
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and city elementary schools than were formal recitations
based on textbook assignment.
To gain an understanding of the Gestalt, or organismic
view of learning, one needs to grasp its basic principle,

"that the whole is more than the sum of its parts . " To do
this, the student of education needs to rid h imself of the
idea that wholes get their meaning from parts. This fundamental principle is applicable to and supported by the nature of the growth and functioning of the human body. Evidently, the individual considered as an integrated whole,
is the unit in education.•
The survey staff wishes to present certain facts and
observations pertaining to conditions in the schools which
are available to Negro children residing in the Goose
Creek District . No detailed comparison between the schools
of the white children and those for Negro children will be
made, for there a.re not enough connnon elements in the two
types of schools. 9
Differences are quite similar to those in most of the
school communities in Texas; and in the other seventeen
states and District of Columbia where separate schools are
maintained for Negroes. However, effort will be put forth
to contrast the differences as found in the white and

8w . A. Saucier, Theory and Practice in the Elementary
School, p. 44.
9
The Report of a Survey of the PU.blic Schools of the
Goose Creek Independent School District .
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Negro schools. 10
The average length of school term for Negro children
is gradually approaching that for white children. By 19411942, school terms 1n States with separate schools for

white and Negro pupils averaged 171 days for whites and

156 days for Negroes. The averages conceal the fact that
~

in half of the States--Delaware, Kentucky, Maryland, Missouri, North Carolina, Tennessee, Virginia, West Virginia,
and the District of Columbia--school terms are at least as

long for Negroes as for whites. The difference in average
length of term cited above is largely due to the much
shorter terms for Negro than white children in Arkansas,
Louisiana , Mississippi, and South Carolina. Even in the
states with average terms for Negroes equal to or longer
than those for whites, Negro children attend school fewer
days on the average than white pupils . This tends to emphasize the importance not only of availability of educational opportunities, but also of the extent to which
those opportunities are utilized.
below.

Table I shows this

16

TABLE I.

AVERAGE NUMBER OF DAYS ATTENDED BY WHITE AND
NEGRO PUPILS IN 17 SOUTHERN STATES, AND
THE DISTRICT OF COLUMB1t, FOR
SPECIFIED 'YEARS

,' Average number
,of dazs attended,
tWhite
Negror

',Average number of
,dais attended
tWhite
Negro

'

Year

1

128

1931-1932'

133

1933-1934

134

1929-1930

97

'
'

103

'

'
'

Year

'

1935-1936 '

136

113

1937-1938

141

120

144

128

'
'

'

111' 1941-1942'

The striking contrast between the attendance of white
and Negro pupils, is great as the difference in the buildings of white and Negro pupils . In the survey these buildings were condemned.
The survey also showed that in general, the Negro
population centers are to be found within a zone or area
near the white population centers, Baytown, Goose Creek,
Pelly , and Highlands. The total population of these four
urban centers is about 30,000, and of this number about
2,200 are Negroes. The approximate 2,200 Negroes are distributed in the following centers:

Pelly, 800 to 900;

Baytown, 600 to 700; Pinegrove, 200 to 250; McNair, 600 to
700 (McNair is an exclusively Negro population center).
There are relatively few Negroes in Goose Creek. 1 a
11

Bienn1al Survey of Education, 1938- 1940 and 19401942, 1 i· 36.
E. A. Archia, "A Ten-Year Follow-Up Study of the
Sixty Graduates and Ninety-Two Dropouts of the George
Washington Carver High School--Goose Creek, Texas, 11
Prairie View College, Texas, Unpublished Master's Thesis,
1942 .
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The first school for Negroes in the present Goose
Creek district was the George Washington Carver School,
e s tablished in 1921. This school was first maintained in
one of the churches in Pelly . The present twelve-year
Georg e Washington Carver School is located near Pelly,
about equal distance from Baytown and Goose Creek, in a
one-story brick building consisting of six rooms, and
three temporary frame structures on about an acre of
ground. The other school established for Negro children
is the Harlem Elementary School, in the center of McNair,
about nine miles north of Baytown, Goose Creek and Pelly.
This Negro community was developed in the open country,
primarily, for Negro workers by the Humble Oil and Refining Company. 13
The realtor who owned the McNair settlement donated
six acres of rich, level land to the Goose Creek Independent School District for Negro school children, and a
building to serve as a community center for both children
and adults . The first two-room unit of the Harlem Elementary School was built in 1937. In 1940, two additional
rooms were added. Two hundred pupils enrolled now in grades
one through six, inclusive, are housed in this one-story,
four-room, brick structure. There are four teachers in the
school:

three women and one man, the l atter is considered

head teacher or assistant principal. One custodian is em-

18

ployed on a half-time basis. Enrollment is not equally
distributed, and two rooms are badly crowded. The site on
which the Harlem building is located is quite adequate
for the present program, but before the property adjoining the present campus is utilized for other purposes at
least four additional acres should be obtained for future
expansion purposes by the board. Only a small space is
utilized for playground purposes. Equipment for physical
education is inadequate. 1 •
The program at the Harlem School is gravely in need
of revision, unification, and enrichment. The health program is inadequate and the only outlet for individual talent is through music, which consists, in the main, of
group singing. The present program, however, could be rendered much more efficient, if such special rooms, as auditorium lunch room, library and gymnasium were provided .
The one brick building and three temporary fra.nestructures at George Washington Carver School house the elementary, junior high school, and senior high schools. Needless to say, the buildings are crowded on too small a site
--one acre of ground . The playground space needed for
children in the elementary school is taken up by the temporary buildings now used for the high school . Although
one wall between two rooms in the elementary building is

1944.

i•The Survey of the Public Schools of Goose Creek,
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equipped with folding doors, all assemblies and large
group meetings are held in a church across the street
from the school. The George Washington Carver School was
not planned . It has grown up as has the surrounding community. In the development of the elementary school plant
it is necessary, first, to determine the nature and function of the building, and to consider car&£ully the factors that determine its type and character. All school
buildings must be conceived as factors in facilitating
the instruction process , and should receive stimulus from
educational objectives and the methods for satisfying them.
The function of public-school building is to develop in
permanent form the best architectural expression of the
curricular needs at the time of construction and to stand
as an inspiration, both to the child and to the community,
of the ideals of public education. 18
In Table II

we see the need tor improving physical

facilities. The problem of providing more appropriate
buildings and other physical facilities for elementary
schools is particularly critical. There has been little
done along the line of building or of making expenditures
for physical facilities, other than that which has been
made possible by the War Production Board. Expenditures
for building purposes have been drastically curtailed.

18

Henry J. Otto, Elementary School Organization and
Administration, p. 570.

20

TABLE II.

PRESENT NEED FOR IMPROVING PHYSICAL
FACILITIES

Item

Per Cent
0

10

20

30

40

50

Adequate Physical Plant
Space r'or NonInstructional
Modern Health
1''ac1lities
Space for Miscellaneous
Service
Well-Equipped
Playground
Partially
Equipped
Playground

Although federal aid has been of marked assistance
the needs according to Table II, remain insistently critical. Most plants are inadequate. The sites are not large
enough to permit expansion of the buildi ng to meet future
needs, and to provide adequate playgrounds, athletic, and
parking facilities. 16 These sites should have been well
drained and graded suitably for adequate landscaping. It

18

J. B. Edmondson, Joseph Roemer, and Francis L.
Bacon, The Administration of the Modern Secondary School,
p. 129.
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has been pointed out that the building should be removed
as far as possible from traffic, noise, and unsanitary
conditions; it should be free from any and all obstructions to the admission of sunlight. The location of the
building line should be at least 150 feet from the street,
if such conditions are to be amply assured. 17
However, contrary to standards for building and landscaping, often, the elementary school is located at acertain place because some citizen has donated a plot of land
to the board of education. This, as before stated, is the
condition of the Harlem Elementary School of Goose Creek,
Texas.
Play space is especially important, and to a large
extent adequate acreage should dictate the location.
The question has often arisen, 'tvlho shall design the
Program of Study?" In Table III, the teacher has the
greatest percentage, next the principal, then the State
Board, followed by the Superintendent of Board of F.ducation, Representative Group, and last the pupils . In some
school systems, within the last few years, the teaching
staffs have been organized by the central administration
for the purpose of rebuilding the curriculum, and comprehensive reports have been published on the work of such
organization. The principal who directs the work of re17

Ibid., p. 130.
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shaping a curriculum to meet local needs can often utilize the project as a means of stimulating professional
study on the part of his teachers. Authorities on supervision and administration agree very generally that one
of the best means of improving teachers in service is to
arouse their interests in practical research problems
dealing with classroom activities. Work on the school curriculum lends itself very readily to experimental undertakings with respect to teaching materials. The wise principal can often make the reshaping of his school curriculum the basis of much productive study by his teachers,
and the school will not only derive the benefit of a better curriculum, but the teachers will have received the
training involved in working under the direction of the
principal, in carrying out the project . 18

TABLE III .

DESIGNING PROGRAM OF STUDY

Item
0

10

Per Cent
20
30

40

50

State Board
Superintendent
of Board of
Education
Principals
Teachers
Pupils
Representative
Group

1

8william C. Reavis, The Elementary School, p. 154.
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The attitudes of teachers toward the curriculum are
varied. First, some may consider the curriculum the medi-

um through which the mind is disciplined and made strong
through vigorous drill, just as the athlete is made strong
through physical activities . Such teachers are usually
drill masters, who believe in mental discipline and hold
that the purpose of the curriculum is to provide hard mental exercise. To other teachers the curriculum is childcentered; that is, the child's interest and nature are
the cues to the development of curriculum material. They
believe that the child should be free to discover and to
develop in matters intellectually. If a child is interested
in some phase of the curriculum and not in other phases,
then the school should use interests as a guide in the
formulation of the curriculum. The advocates of child
freedom are extreme opposites of the advocates of mental
discipline. 18
A third type of teacher in the elementary school may
truce the position that the course of study should be
practical and should train for practical living . This
teacher holds that the curriculum should be influenced by
the problems likely to be encountered in the light of the
use made of such material in the adult work-a-day world.
For example;

cube root is no longer considered practical

as curriculum material in arithmetic, because adults seldom
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extract cube root, they usually do it with tables and for
that reason the pragmatic teacher does not believe that
it is practical to teach cube root . The focus of the attention of the teacher is directed toward the life the
child will lead in the outside world. 20
Still other teachers believe that it is impossible
fully to foresee practical needs and that the curriculum
should therefore aim to give broad general training which
will enable the individual to adjust himself to the conditions that he will meet in later life . These teachers
would develop the child so that he will have the power to
make the adjustments which situations will require, and
consequently, it can be said that he has been properly
educated for practical living. Of course, there may be
some teachers, relatively few, it is true, who would
scarcely give the curriculum serious thought . Their attitudes are that the curriculum affords some thing which
enables them . to put in time and thereby earn a wage . Their
concern is for the wage and not the learning materials or
the child. Such teachers are a menace and should be either
improved or dismissed as soon as possible .
No single individual or type of individual can carry
the burden alone . It cannot be borne by the superintendent,
the principal, or the teacher, or even by all three working together . The task of curriculum-making nmst be recog-
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nized as a great cooperative undertaking in which the efforts of many different persons and groups are brought to
focus on a connnon problem. If properly accomplished, it
must tax to the limit the entire resources of the profession . The state legislators seem to be increasing their
interest in the curriculum. The point being made is merely
that he is totally lacking in the professional training
and experiences necessary for the discharge of this task.
Boards of education should be placed in the same category.
In so far as the curriculum is concerned, their legitimate
function pertains to the determination of general educational policy, and beyond this, they should not go . To a
very large degree, boards of education are composed of
representatives of the favored classes of society. 21
Therefore, in the formulation of policy and in the ma.king
of the curriculum, they will be tempted to use the schools
to defend the interests of these classes. The powerful
minorities in the conmrunity, in the form of highly organized and articulated groups, if allowed to function, will
modify the curriculum. 2 ~
Who then should perform the task? We shall have to
secure the services of the psychologist, the sociologist,
the philosopher, the specialist in the selection and organization of the materials of instruction, the classroom
21

Hollis L. Caswell, Doak S. Campbell, Readings in
Curriculum Development, p. 167.
22 Ibid., p. 168.

26

teacher, the expert in the appraisal of the curriculum,
and the elementary supervisor .
The Goose Creek Independent School District is not
so fortunate as. to have the services of all the above
mentioned experts . However, the specialist, classroom
teacher, curriculum appraisal expert , the elementary supervisor, and the principal participated in the study of
the curriculum and offered recommendations for improvements.
It has been said that a curriculum organized by subjects makes it difficult, if not
impossible, to adapt the curriculum. to the
interests , needs and purposes of children,
this kind of curriculum is in the Harlem
School . Thus we see the need for revision.
The belief is current that the curriculum which
is most effective educationally 1s one which
is built around the needs and interests of
pupils and is organized in such a way that
children may initiate and carry to success.:f'ul conclusion purposeful projects and
activities. Such units of work necessarily
draw their content from many fields of
human knowledge and can hardly be used effectively if the curriculum consists of
twenty or more separate subjects and children regimented through a school day of
many short periods . 23
Criticism are also raised to the effect that the curriculum of subjects is aimless, wasteful, and very untimely in that it gives so little attention to the vital problems of contemporary life.
:.,3

Otto, 2£· cit., p. 72.
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This study also considers the source and practicability of curricula used by the fifty principals, the majority used textbooks almost wholly. In selecting textbooks we should note the practicability of the material
to be used and the selection of the subject matter. In
the majority of school systems, at least the larger ones,
instructional materials such as textbooks, library books,
maps, globes, papers of all kinds and other work materials
are selected from the list approved by the board of education, and are secured from the central office through
requisitions made by the principal. Textbooks are usually
purchased by the school system on the basis of annual
requisition. They are distributed to local schools according to the standards for use adopted by the board of education, thus we see the teacher has no alternative in the
selection of the textbooks. She can select various portions of the text that will be practical in her community
or let her pupils be an important part of her unite that
will center around the connnunity 1 s needs. Much of the concern about textbooks in this country is due to their basic
importance in effective instruction in an educational system, where the standards of teacher preparation are relatively lower than in many of the European countries. 2 •
Textbooks make for a greater degree of uniformity in
the content of instruction within the different classes of

a•Edmondson, Roemer, and Bacon, 2£·

£.!!.,

p. 388.
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a school system, and they also help to develop a reasonable degree of uniformity in the scope of work in widely
separated schools. In every field, a number of poor ones
are now on the market. To ensure the selection of the
best textbooks in the instructional program are two problems that all teachers face.
Visual education has a large part in the instructional program of the modern elementary school. It includes
many kinds of instructional materials, such as:

models,

globes, specimens, museum collections, diagrams, graphs,
science apparatus, maps , charts, combinations (radiovictrola}, marionettes, movies, daily newspapers, slides,
and stereoscope .
TABLE IV.

VISUAL EDUCATION

Item

Per Cent
0

Slides and
Stereoscope
Daily Newspaper
Movies
Marionettes
Radio- Victrola
Combination

c:::J

10

20

30

40

50
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Table IV shows that the combination (radio-victrola)

.

is used less than any other device, yet it is very help.fu.l with rhythm from the music.
Compared with the traditional subjects of the curriculum, elementary science as it is thought of today is
considered new by most principals interviewed. Like every
new body of knowledge which seeks to find a place is an
already crowded curriculum, it is being scrutinized by
supervisors and administrators to determine whether it contributes sufficiently to child growth to warrant its inclusion. Throughout the country there 1s a great deal of
thought being given to selection of subject matter, methods of teaching, grade placement, and teaching objectives. In Table V, the responses show thirty-two using
elementary science as an integrative subject, twentythree using elementary science directly as a textbook and
two as a combination of laboratory and subject matter, the
greatest response shows this point definitely, when science can make use of activities in the field of language,
reading, and other elementary subjects, it 1s desirable to
do this. Such integration, if it is to be called that,
should be made as a natural outgrowth or the science lessons and should not be forced.
The presentation of accurate science information free
from animistic sentimentalities is fundamental to the
building of a worthwhile program in the el&mentary grades.
The subject matter of science should be selected from
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all the fields of science rather than merely from the
plant and animal phase. It should include such material
as will be found in astronomy, physics, meteorology, and

•

other physical-science subjects. The selection of such
subject matter should take into account the environment
of the children, their interests, and their abilities.
Over a period of years the knowledge of science subject
matter of the science experiences should finally lead a
child to the making of generalities that are concerned
with the major themes of science education. The emphasis
is shifting from the mere learning of facts to the use of
factual material in the interpretation of life and one's
adjustment to it.
Table V also shows the inadequate facilities for
teaching art, and the great percentage of unqualified art
teachers. This is caused by the wrong type of basic training. Free-hand drawing remains the basic form of art work
in most schools. Many schools offer a four year curriculum
in free-hand drawing. A few schools require a basic art
course, usually offered in the ninth grade. Like music, art
has a recognized place in the curriculum. The newer curriculum organization provide more adequately for the fine
arts. However, the fact that many pupils are enrolled in
several academic courses limits the time they devote to
fine arts activities. 25
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TABLE V.

Item
Teaching of
Elementary
Science

INADEQUATE FACILITIES FOR TEACHING
SCIENCE AND ART
Textbooks
23

Unqualified
Art Teachers
Art Program
28

Integrated with
other sources
32

Inadequate facilities for
the teaching
of art
33

Combination of
laboratory and
subject matter
2

Satisfactory
8

An educational movement which has had a profound ef-

fect upon elementary education in the United States ia the
Activity Movement. Table VI shows the persons who believe
in activity, both individual and group. Sometimes the desired results that cannot be obtained from the individual
can be obtained from the group. John Dewey, who founded a
laboratory school at the University of Chicago in 1896 was
the forerunner of the activity schools. Dewey's statement
of the philosophy behind the establishment of the laboratory offers difficulties to the layman. It may be simplified by saying that the basic idea in the school was that
since human beings learn only by and through experience,
the best school for children is that in which the children are given many and varied individual and group experiences in a rich environment, controlled by an understanding and intelligent teacher. 28
aeRobert Hill Lane, The Teacher in the Modern Elementary School, pp. 376-3 •
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The rapidly accelerating rate at which instructional
materials are developing and the growing belief of the
necessity of closely relating the work of the school to
life outside of the school presents many problems to supervisors and teachers. Table VI points out the fact that
choices of materials must be made and rigorous selection
for use is required. The selection must be made in terms
of factors which condition effective and fruitful learning.a7

The emphasis that is being placed by current educational thought on preparing children for life in a democratic society demands a different concep tion of the
functions of instructional materials than was held when
the primary objective of the school was the transmission
of the social heritage and the development of basic
skills. 28
TABLE VI.

PROVISION FOR INDIVIDUAL AND GROUP ACTIVITIES
Individual
Provision
and Group
Group Individual
47
2
1
Pupil Activities
Carefully Chosen Materials
40
7
3
Supervised Activities
43
0
7
Follow Individualized
Instructional Plan
27
13
0
The school program consists of two parts--first,
the acquisition of definite bodies of knowledge
determined in advance together with certain
skills, these are to be taught in the conventional way. Second, there are certain school
7
a28
Barr, Burton, and Bruehner, .2.P.•
~ . , p. 762.

ill•,

p. 762.

33
enterprises--a newspaper , a pageant, or a
health program, for example--in which a
large degree of pupil participation and
pupil initiative are desirable.ae
In Table VI, most of the teache~s followed the supervised
activities, which show a me.rked improvement in elementary
procedures. It was also shown in Table VI, that just over
a little more than 50 per cent followed the individualized
instructional plan. At the heart of the program of individualized teaching is the philosophy that children should
be taught in terms of their own needs and abilities. From
this philosophy has developed a well defined system of
teaching techniques, best exemplified perhaps in the systems of schools located at Dalton, Massachusetts, and
Winnetka, Illinois. Practices developed in these systems
are:
(a)

the determination of specific subject matter
goals on age and grade levels;

(b) a complete diagnostic testing program to be
given at the completion of each subject
matter assignment; and
(c) the development of teaching materials which
assist children in the mastery of the specif 1ed goals . 3 0
Advocates of the individualization claim much for the
system. Some of the benificent results claimed are:
(a) self-direction in children,
28

Lane, .2E• cit., p . 380.
°Kate v;-,nol'I'ord, Modern Education in the Small
Rural School, p. 130.
3
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(b) independence in study habits,
(c) from the teacher for creative teaching,
(d) responsibil ity in reaching standards,
(e) easily administered,

(f) allows the teacher to become31better
acquainted with the pupils .
Critics of the plan, however, point out certain difficulties as follows:
(a) the multiplicity of papers and other forms
of written work,
(b) the tendency of teachers to substitute
workbooks for teaching,
(c) the practice of teaching facts without
reference to use.
In spite of the differences in viewpoints of those
who advocate "activity" programs and those who urge the
individualization of instruction there can be no choice
ma.de of them in small rural schools . Practically, both
plans are useful and both plans are used. 82
Achievement Tests, whether old-type or new-type
tests, are designed in the main to measure two kinds of
things:

(1) the kinds and amounts of knowledge implanted

in the memory;

(2) the level of skills attained, chiefly

in language and mathematics, but in minor degree also, in
certain aesthetic and practical arts. Some tentative attempts are made in the measurement of appreciations , atti31

Ibid. pp . 130-131 •
., 2'Il5l"a. '

-
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tudes, character, traits of personality, and the like; but
in schools in general, as objectives, these are not taken
seriously. Table VII shows that most instructors use the
combination objective and subjective tests. Twelve use the
objective, one the subjective, and two do not use any
tests. Standardized tests have of late become an almost
universal means for testing learning, and progressive education has adapted these devices in spites of the fact
that its theory of learning differs radically from the one
that produced such tests.e 3
TABLE VII.

TESTS
Use

Objective
12
Subjective
1
Objective and Subjective
38
Measuring Achievement from Standardized
Tests
Partial Measurement
44
Promotion Basis
8
Do not Use Any Tests
48

Do not Use
38
49

12
6

42
2

In Table VIII, the requirements and phases that enter
teacher efficiency play an important part in the school's
program. Persons with little training and experience, cultural and otherwise, who lack emotional stability, strength
of character, drive,and determination are not generally effective teachers. There is nothing very unusual in this
statement, but it does emphasize the fact that teaching is
'"'Ibid.
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a very human understanding, and that it must be done by
very human individuals.

The knowledge of one's subject 1s

tremendously important as is

knowledge of methods of

teaching children, society, and the like, but the successf'ul teacher is one who possesses the necessary technical
training plus many specific attitudes, knowledges, skills,
all worked into some integrated pattern of behavior which
substitutes the personality.

The training program should

not overlook these individual patterns or behavior. 86

TABLE VIII.

REQUIREMENTS FOR TEACHER SELECTIOlf

Phases
College De5ree
Personalitz
Moral Character
Good Record
Su;Eerintendent or Board
PrinciEal's Recommendation
Local Preference

Number-S;[?eC1fio

NumberIndifferent

43

7

44

6

45

5

41
40
10
45

9

10
40
5

The process which the school authorities follow
in securing data concerning candidates, the activity of the oandidattts in presenting their
applications, and, finally, the appointment of
these teachers that conform most closely to the
school's standards is what is meant by teacher
selection. 88
A study of the school codes of .the various states
indicates th&~ there are four types of laws providing for the employment of teachers:
(1) those by which the board employs,
841

88

p. 183.

Ibid.
Dennis H. Cooke, rroblems of the Teaching Personnel,
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(2) those by which the superintendent nominates or
advises in the selection,
(3) those by which the superintendent hires,
(4) those by which the board may delegate this power
to the superintendent.
The largest number of states fall in group (2) wherein the superintendent nominates or advises in the
selection of teachers. 3 e
According to Table VIII, forty per cent of the teachers were selected by the superintendent. There is very
little variation among cities in the methods used in selecting Negro teachers. In 64.8 per cent of the cities
studied the Negro principal recommends the Negro teachers
to the superintendents who in turn recommend the teachers
to the white board of education which elects.
Some of the methods used less frequently are:
(1) Election by the white city school board upon the
nomination of the Negro principal.
(2) Election by the white city school board without
the nomination of the superintendent or Negro
principal.
(3) Recommendation by the Negro principal to the
superintendent who in turn recommends the teacher
to the loca l Negro committee which elects; and
(4) Recommendation to the white city board by the
superintendent who advises with the Negro principal.~7
Teachers who are teaching in their home town are frequently spoken of as home-talent teachers. Usually the
38

37

Ibid., p. 184.
Ibid., p . 185.
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home-talent teacher is a graduate of the local high school.
The home-talent teacher may not have been born in the city,
but he received his education there {high school training),
and now it is the permanent home of the family .
In the main, there are two distinct characteristics
which distinguish a home-talent teacher from an out-oftown teacher. First, the home-talent teacher attended
school in the local system sufficiently long to have the
methods and peculiarities of the local school system engrained to the extent that he is likely to teach his
classes the way in which he was taught and to imitate the
methods of those who taught him. Second, the home-talent
teacher has had sufficient contact with the local school
patrons and public in general during his career as a pupil
in the local schools to encourage undue familiarity or to
lessen his influence. The number of home-talent or local
preference teachers is considerably larger in the elementary. school than in the high school . 38
In a recent study of the employment of home-talent
teachers in the State of Texas it was found that the tendency for the past several years has been to increase the
percentage of such teachers employed. This accounts for
the percentage of local preference or home-talent . 38
Table VIII shows one of the aspects of a good teacher
is

moral character. The teacher should be of good moral
38
3 9~

Ib1d., p. 290.

~ - , p . 301.
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character because most often, she is looked upon as an example in the community where she works. If she does not
live up to the standard, then the community loses respect
for her, and once this is done she can never regain that
self-respect .
A good record is essential in securing some jobs, on
the other hand, it is not a requisite. Some administrators
feel that experience is better than a good record, for ex-

perience gives us those things that will not be recorded
in book. A folder, an envelop, or similar container should
be provided for each employee and in it should be placed
all pertinent and valuable material regarding the employee.• 0

In the study of fifty principals we find eighty-five
fourth grade teachers, and eighty-five fifth grade teachers, two teachers who teach the fourth and fifth grades,
this is attributed to pupil distribution. Most superintendents are not in favor of teaching more than thirty-three
pupils . Most effective work can be produced when there are
fewer pupils.
The period from 1930 to 1943, when the United States
entered the war, saw many changes , thus there must be changes
in the curriculum. This study reveals that almost one hundred per cent of the principals interviewed, had revised
their curriculum. This shows that they have been keeping up
with modern trends which require revision. The changes that
6

°Ward G. Reeder, Fundamentals of Public School Administration, p. 710.
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the war has brought on necessitates curriculum revision.
Curriculum building and revision should be a continuous
process .

41

CHAPTER III
PRESENT PROGRAM
The schools for Negroes are under the control of the
Superintendent and Board of F.ducation of the Goose Creek
Independent School District. All major administrative and
supervisory matters are handled through the central office.
The principal of the Negro schools, however, has been assigned administrative and supervisory duties and responsibilities. He is given considerable responsibility in selecting the teaching personnel in the two schools. This
principal has been in the system eighteen years, and is an
outstanding leader in the community. Thia sound and democratic type of cooperation is most commendable and productive of excellent results. The entire program of education
for Negroes would be greatly strengthened and improved if
the superintendent, assistant superintendent, and supervisor of elementary schools would supply more supervisory
leadership in the schools for Negro children. The final
resp onsibility for recommending teachers to the board, of
course, is exercised by the superintendent. 1

In the Harlem and Carver schools, a "head teacher"
or assistant principal assumes many responsibilities connected with his school. When the principal is away from
the school building or out of the school district, the as-

1

The Survey of the Goose Creek Schools, p. 469.
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sistant principal at Carver school serves in his place .
Both assistant principals carry a full teaching load. In
'

the Harlem school the assistant principal has charge of a
home room and at least two grades. 2
The strongest feature of the entire program for Negro
education in Goose Creek is the teaching personnel. Counting the principal , who has at least one class each day,
the instructional staff consists of nineteen teachers,
sixteen women, and three men. The principal has a Master's
Degree, the other men have Bachelor's Degrees, and have
done work on an advanced degree . Of the sixteen women, two
'

have a Master's Degree, two have the equivalent for Master's Degrees . Eight have done work on advanced degrees,
and only one does not have a degree . The members of the
faculty are able and willing, in the main, to maintain as
good a program as the community is willing to finance.
Generally, elementary schools use textbooks as the
basis of their program, instead of carefully constructed
courses of study . This is true in the Colored Elementary
Schools of Goose Creek, the textbook furnishes the basis
of the program .
The elementary schools of the Goose Creek Independent School District are divided into two parts :

Grades

one, tw~ and three, or the primary grades have been set up
on the home room plan. The various teachers of grades one,
two, and three teach all subjects excluding music, which
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is taught by the music teacher.

Grades four, five, and

six, or intermediate are organized on the same basis. Other subjects are grouped:

language arts, social studies,

science and mathematics, creative and recreative art. 8
Much of what the child needs to be taught is presented to him in print or writing. This means that he must be
able to read in order to learn what he should in arithmetic, social studies, and other school subjects and activities. In the fourth and fifth grades regular lessons are
used to help the child develop reading abilities and
skills.
Because it is quite easy for pupils to count, to memorize numbers and combinations, and to get correct answers
to problems without understanding the meaning

or

numbers,

the program in arithmetic seeks first to give pupils an.
understanding of the meaning of a number such as 7, of a
combination such as 2 + 3, of a process such as subtraction, of terms such as take away, more than, of measures
such as quart, hour, or feet, and of the number system.
The program seeks to teach pupils to add, subtract, multiply, and divide.
It is reasonable to believe that a pupil will need to
know how to spell these words he will use in writing.

He

learns to spell many words incidentally through phonics,
reading and in other ways. The oourse gives consideration
e•Home and Vocational AI-ts: Course of Studz,
pp. 72-73.
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primarily to rote or organi zed drill on words he will need
to know how to spell.
Like spelling adequate time is set aside in the daily
program for the teaching of writing . It is the aim to
teach every child to write a legible hand.
The essential purpose of the program in language is
to teach boys and girls to take part effectively in the
most important speaking and writing activities which they
meet both in and outside of school.
The main purpose of the social studies is to help.
boys and girls to understand ·and practice principles of
human relationship in a democratic society.
Music is more than pleasing sounds made with the human voice or musical instruments . The avenues through which
the school provides experiences with music are (1) singing, (2) listening, (3) playing the piano, and (4) other
musical instruments .
One valuable instrument that is being used effectively by many school systems is the standardized test. When
used as a part of the instructional program, test results
are invaluable; if used only for administrative purposes,
their real values are lost . The norms established for a
test are valuable when used as a relative measure; they
should never be used as final and applied arbitrarily. The
norm established from year to year or semester to semester
by an individual class, or system is probably more significant in determining the effectiveness of the curricular and
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instructional activities than are the norms set in the
standardized test .
For administrative purposes, the white elementary supervisor of the Goose Creek Schools, administered Form A
of the Gray-Votaw General Achievement Tests to all the
children in the fourth, fifth, and sixth grades of the two
elementary schools for Negroes . The tests, Chart I, were
administered to a total of ninety-six children distributed
as follows:

fourth grade, twenty-three ; fifth grade, for-

ty; and sixth grades, thirty- three . A report of these
tests was made to the superintendent and to the principal
of the colored schools.

There were only two children, one

in the fifth grade and the other in the sixth grade, who
reached the norm for their grades as established in the
tests. The norms indicated in the Chart that follows, have
not been established in colored schools, but rather in
Texas schools in general , including a few Negro schools.
General social conditions and educational opportunities
among our Negro pupils will hardly warrant a direct comparison with these standards, yet such criteria certainly
. forms such bases for gauging pupil progress in those
schools. 3
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DISTRIBUTION OF SCORES BY SUBJECTS
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The respective horizontal lines indi cate the tot al average scor es on
ten tests for each of the three grades. The profi l es represent the
-...i&n score3 made by each grade on each of the ten separate t est s .
is apparent that (lJ all three classes show greater achi evement in
8 9
ng (dictation) and arithmetic (both computation and rea soning) and

llit
19
t achievement
ti:•
no clre than one

in knowledge of literature, (2)i each class scorea a lityear behind its grade norm on 'total averages" and (3)
ass attained the norm in any subject area .
era ;~~ interesting and gratifying to note that these pupils, and teached. ~oat e ited a great deal of interest in this testing program and render••rae c
cooperation in every way possible . Despite certain ad~
ona they are doing some splendid work.

~itilent

Sincerely,
Roy H. Rowland ,

Elementary Supervisor
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It is apparent that (1) all three classes show greater achievement in spelling (dictation) and arithmetic
(both computation and reasoning) and least achievement in
knowledge of literature ; (2) each class seems a little more
than one year behind its grade norm on total averages ; and
(3) no class attained the norm in any subject area . It is
interesting and gratifying to note that these pupils and
teachers exhibited a great deal of interest in this testing program and rendered most excellent cooperation in
every possible way. Despite certain adverse conditions,
they are doing some splendid work.
The important phase of guiding in the educational
program is more neglected than almost any other . There is
no evidence of any type of educational and vocational
guidance program in the schools for Colored in the Goose
Creek District .
Only one bus is now used in transporting all of the
colored children . The bus makes two trips through the district in the morning to pick up the colored children and
leaves them either at the Carver Elementary or Harlem
schools . All of those picked up on the return from McNai~
were left at Carver . In the afternoon, the bus makes a
trip for the purpose of returning ~he children to their
homes.
The field of pupil accounting is concerned with the
records and special ·s ervices in locating and grouping
school children, keeping track of and reporting their in-
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dividual and school progress, and ma.king adjustments for
their favorable development . Pupil accounting pertains to
the needs of the child, the needs of the teacher, a.nd the
needs of the school . At present, a fairly complete set of
pupil accounting forms are used in the Goose Creek Schools.
These sets consist of absence slips, library records, registration cards, student location cards, teacher's classbooks, census cards, pupil's cumulative records, and the
principal's record .
The health education program in the Goose Creek Schools
is fair. It consists of one part-time colored nurse and one
white nurse, who are associated with the County Welfare
Organization. The county's program is integrated with the
state program and much good is being done.
Visual aids consist only of blackboards, bulletin
boards, and posters . Progressive education advocates
visual aids, therefore, these aids must be included in the
curriculum before it can be called modern . The principal
has been striving to get a projector and we are helping
him and hoping he will be successful. The movie has done
much for the children that the textbook never will.
There are as many methods of instruction used in the
classrooms of the colored teachers in the Goose Creek
Schools as there are teachers. Some are content, it seems,
to resort to drill day by day on textbook material that
can be assigned in terms of pages to be read, problems to
be solved, or facts to be read, or memorized. The other
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group of teachers draw from rich experiences of boys and
girls, from the community, the state, the nation, and even
from the experiences of the race . Some teachers are planning and using effectively

11

teaching units" produced joint-

ly by the children and the teacher, which present an effective learning situation in which the teacher, the children, the subject matter, and the method were so well integrated that no one was playing the major or minor role.
While one of these teachers' unit of meaningful and interesting experiences was being dramatized and relived, another teacher was intent on having her pupils read aloud a
line or paragraph in the book without mispronouncing a
single word, even though interrupted constantly by the
teacher and the other pupils. During the same period another teacher was seated at her desk, while the children raced
up to her in rapid succession, to get her to pronounce
words for them. Values derived from the unit organization
were not present in the two classes last described. Under
such conditions learning is often blocked and made impossible because there is no dynamic and vital relationship
set up and maintained between the teacher, the child, the
thing to be learned, and the way in which it is to be
learned.
True, many individual teachers have prepared materials
of superior quality for their own work, but a well-organized program for the development of adequate instructional
materials has not been incorporated in the school. Although
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some effort is made to maintain uniform standards of work
in the two schools, each teacher is given considerable
latitude in matters concerning materials and methods.
Enough flexibility is allowed to give every teacher an opportunity to exercise as much initiative and creative ability as she possesses in experimenting with better methods
or new subject matter. Most of the teachers do not make
full use of this freedom. No doubt, more leadership should
be exercised in these matters by the administrative and
supervisory personnel. Some most worthwhile experiences
have never appeared in the most comprehensive encyclopedia.
The teacher can draw upon any course as the need arises
and the interest is manifest. Yet, it is found that some
teachers strive to limit school experiences to the reading
of a half dozen books, including the dictionary. Too often
the curriculum provided by many teachers is limited to one
state-adopted book, or sometimes two. In some cases, the
books on the multiple list are supplied to the teachers in
the schools for Negroes only, after the needs of white
schools are taken care of, providing there are left overs.
Many of the teachers in the colored elementary schools
are integrating and correlating the work in all the sub•
ject-matter fields, so that the children are becoming
proficient in the tool subjects and at· the same time acquiring rich experiences in the art of living. Some of the
teachers are almost "making bricks without straw.'' Without
needed books, materials, and equipment they are contr1but-
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ing much to the sum total of happiness in the lives of
their pupils. They a.re helping children to acquire skills
which will contribute toward making them capable American
citizens.•
Attempt has been made to arrange in order of importance the major factors which enter into an effective learning situation . Hall- Quest and some of his followers insist
that the teacher is the most important single force; there
are certain others that believe that the pupil is the determining factor; the subject- matter specialist insists
that what one is studying is more important; and the methodologists contend that the way or method of approach is
the determining factor . It is not a question of which of
these four elements rank first or last; the important thing
is that the four be found in every classroom and that they
be properly related . It is impossible to separate the thing
to be learned from the way it is to be learned. 8

6

Ibid . , p. 479.

e-

1£!£. ,

p • 480 •
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CHAPTER IV
PROPOSED PROGRAM
Public schools exist for the desirable and wholesome
development of children and youth. :Educational philosophy
determines what directions the devel opment should take ;
curriculum and instruction supply the experiences and
procedures designed to achieve proper development most effectively; and school administration concerns itself chiefly with facilitating the processes used for pupil development . The first problem of any school is to determine the
major lines of development for its children and youth. It
should then seek to implement this philosophy through selection of approximate activities or curriculum, through-psychologically sound instructional procedures, and through
an administration the effi ciency of which should be judged
by the degree it aids children and youth in their growth
toward their own goals and those of society.
The curriculum of the Colored Elementary Schools of
Goose Creek should afford integrated experiences . In recent years, both experiences and procedures designed to
achieve proper development most effectively; under the
guidance of the school are outgrowths of the regular studies and occur outside the classroom. Examples of such curricular activities are; working on the school paper , raising a vegetable or flower garden, helpi ng to beautify the
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school grounds.
Much vital learning occurs within the classroom, but
is not all associated with subjects of study. The emotional
tone of the classroom; its decorations and general appearance; the attitude of the teacher toward life, toward

teaching, and particularly toward the pupil ; his habits of
life; his remarks, and even his personal appearance and
mode of dress, these and other elements of the classroom
situation play a profound part in the educational experiences of the pupil .
There should be a student council to improve social
and civic behavior since in many instances undesirable
things occur during transportation on the bus; opportunities for either wholesome or unwholesome development occurs
on trips with the team; the school cafeteria may be the
best place for learning table etiquette and other social
skills, the same applies to school parties, socials, or
dances. All of these experiences of pupils under the general guidance of the school are vital curricular activities . Whether t hey result in desirable or undesirable development, depends upon the nature of the experience and
the mode of guidance given by the schools .
The purposes of modern elementary education should be
stated not in terms of skills alone but in terms of broader
outcomes, including the development of:
(1) Ability to think straight, basing conclusions on sound
supporting evidence .
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(2) Ability to cooperate with others in planning
and carrying out activities, both in schools
and out of - school .
(3) Ability to use "three R's"and other essential
skills in as nmch as they are needed in solving
practical problems that arise in everyday life.
(4) Ability to study effectively, using such reference books and s t udy aids as are available in
the fourth and fifth grades .
(5) Mastery or. such factual information as is needed

for developing right attitudes and understandings
in all of the social studies, natural sciences and
practical arts .

(6) A lively curiosity that will lead to further voluntary independent study in many different fields
of knowledge .
(7) Willingn e ss to assume a fair share of personal
respons ibility for ma.king the home, the school,
and the community better places in which to
live; a h i gh regard for the rights of others,
stressing individual responsibility for the cs re
of public property.
(8) Intelli gent appreciation of music, art, and literature; and a love for beauty in nature, as well as
in things made by man .
(9) A strong healthy body; right attitudes toward both
work and play.
(10) Worthy ideals as shown by desirable attitudes
toward right conduct in specific situations, unselfish love and l oyalty to home and friends and
country; sympathetic understanding and appreciation of minority groups and of individuals who
differ in opini ons, dress , or home background. 1
The program of the Colored Elementary Schools of Goose
Creek should be reorganized and it is hoped that it will
serve several purposes:
1. To keep before the teacher the aims and purposes
1

Curriculu.m Bulletin, Houston Public Schools, 1944- 45.
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of the elementary school as a whole and the objectives of
the various subject-matter fields as we attempt to instruct pupils day by day.
2 . To give the teachers a means of finding and determining duties quickly and accurately with little effort
when the need arises.
3. To give the teacher

a means of the proper inter-

pretation of policies and guiding principles around which
many of her daily tasks are done.
4. To develop within the teacher a well defined consistent philosophy of education.
5 . To give the teacher, parents, and other interested
persons an opportunity to interpret policies, aims and
purposes of the elementary school.
6. To give the teacher a means of knowing many of the
activities of the school far in advance of their actuality
so that plans and preparation can be made.
The general training program will consist of two por-

tions:
(1) The basic general training. This training is for
these human qualities and abilities the need or
desirability of which is universal, evident, and
generally accepted . 2
(2) Additional opportunities or extras . These are designed to train for human activities that are not
specialized and yet not universal; for things
that appear to be relatively remote from funda-

2

Frankl1n Bobbitt, How To Make a Curriculum, p . 69 .
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mental human activities; and for things upon
which there is no relative unanimity of judgment .
The lines of training to be cared for in the basic
general program are probably the following:

(1) Reading .
(2) Literature:

short stories, drama, poetry, fic tion, myth, travel, history, dramatization, and
magazines .

(3) Social Studies relationships, and activities .
(4) Elementary Science:

Plant and Animal activities,

slides , field trips .
(5) Everyday mathematics :

numbers, processes, addition, subtraction, multiplication, division, and
decimals .

(6) Physical training :

tions.

hygiene, games, rhythmic mo-

(7) Unspecialized practical
(8) Musical

arts.

appreciation and judgment.

(9) Art appreciation and judgment.

Reading widens one's observation. In his reading one
can view human affairs in all regions of the earth and in
all ages . Reading widens the range of one's participation
in the affairs of men. Reading elevates one's thought;
reading provides observational and participative experiences of kinds needed to offer awakening the interests . 0
Reading is very important. Many pupils easily learn
to pronounce printed words and phrases , to recognize those
0

~.,

pp . 78- 79 .
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words as words they have seen before, and to get their
eyes over the page with sufficient speed and ease

without

understanding adequately the meaning of the words, phrases,
and sentences at which they look. In view of the fact that
there is no reading without understanding and that reading
is so good only in so far as the reader understands c l early and correctly the meaning intended by the writer; the
writer attaches first importance to the problem of teaching the pupil to understand what he reads.
By the time the pupil reaches the fourth and fifth
grades his reading ability and skills should be so developed that he can have specialized supplementary reading
added

to his regular reading courses. Some pupils reach

the goals set up in reading more slowly than do others,
because previous teaching has not been effective, or certain other factors such as health, absence, et cetera
have acted as interferences in learning to read. The
school is concerned and expects every pupil to apply himself in reading and to progress to the extent of his potential ability.
The writer proposes that,in the fourth and fifth
grades, effective teaching methods and procedures in reading will be applied, in order to prevent or keep those
needing remedial instruction to a minimum. It is suggested
that the reading program will include many well selected
books.

59

The program of Children's Literature, will help the
pupil to develop permanent interests in reading excellent
material of various types such as short stories, drama,
poetry, fiction, myth, travel, and history. Dramatization
and puppet shows often grow out of the work in literature.
The development of one or another of these performances
may extend over a rather long period of time if a fairly
well finished product is desired for an assembly program .

There are a few appropriate good magazines for children's
use.
The library is to stimulate children to develop permanent interests in reading various types of good literature, to provide adequate and worthwhile materials with
which those interests can be developed, to help pupils acquire effective habits of using the common printed sources
of information and other library facilities, and to develop
in pupils the proper habits of caring for library materials.
The arithmetic in the fourth and fifth grades will
place its greatest emphasis upon teaching the pupil to understand numbers, processes, and the number system, and to
add, subtract, multiply, and divide whole numbers and decimals with speed and accuracy.
Art activities should be given so as to give a pupil
an opportunity to work with his hands, with many different
materials, in order that he may know and understand the
part they play in life; to develop his sensitivity to problems of color and design; to help him acquire the ability
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to distinguish between good and inferior products ; and to
help him gain reasonable control of the skills and techniques, which he needs in order to make satisfactory art
products .
The program of spelling in the fourth and fifth grades
will be presented in the test- study method.

1 . Test on Monday on all words to be taught for the
week.
2. Tuesday study words missed on Monday's test .
3 . Wednesday test again on words for the week .
4. Thursday study words missed on Wednesday's test.
5 . Friday test on words for the week and record the
grades .
There are two ways i n which the language program will
be carried out. First , a definite period is provided in
the daily program for teaching and giving practice on one
or more items which are important to all the pupils in the
fourth and fifth grades which need to be taught, and for
providing practice on language activities . Second, a language activity taught during the drill period is utilized
and practiced further in other school work , wherever opportunities for its use arise in a natural situation .
The program in phys ical and heal th education has four
main purposes which are:
(1) To aid the child in building a s t rong body.
(2) To teach important physical skill s which the pupil
needs in order to take part in certain games and
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sports .
(3) To aid in protecting the chil d's health .
(4) To help the pupil to develop certain traits which
he needs in order t o work and play well with others .
In grades four and f i ve the program involves the study
of relationships and activities of peoples in other lands
as well as our own . The population , manufacturing, and distributing of all kinds of goods, service occupations, and
the like are studied in the social studies program. From
time to time individual pupils are encouraged to carry out
the interests peculiar to their own.
Children need to learn that nru.sic is in reality a
language used to suggest or even communicate experiences,
thoughts, and feelings about things which people see, hear,
and do in everyday life, and that the notes as well as
words of a song portray those experi ences, thoughts, or
feelings . Music will provide experiences . In addition t o
the present pr ogram , rhythmical movement , creative work,
and music reading should be added .
Elementary Science should have units on activities of
plants and animal s , wonders of plant growt h , and any nature study or natural science interest that arises .
There are various interesting activities in which the
fourth and fifth grades can take part . A cal endar program
for these grades shoul d be fornru.lated at the beginning of
the school term keeping in mind holidays , Heal th Week,
Book Week, General Assembly Programs (Patriotic, Spiritual,
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Community Singing). Parents are especially invited to assembly programs and to participate in many of its activities. The interscholastic league could be made more effective.
The writer proposes that parent-teacher conferences
should be held after school hours. Such cooperation from
the home is needed to keep interruptions to a minimum during the time the teacher is busy.
It is assumed that the modern elementary school teacher begins with the child and selects such areas of subject
matter as are appropriate to his development. From the
positive side, the curriculum is made up of all interesting and profitable things that children are to do within a
stimulating and controlled environment to the end that
they may modify thei-r conduct or behavior as they profit
by the lessons of exp~rience . With this in mind, the writer suggests a Unit on Birds for the fourth and fifth grade
level . After a long try-out period, this particular block
of experiences seem best suited for development of pupils,
at that age level. A better understanding of their own
physical and social environment, a stronger sense of their
personal responsibility at school, in their home and in
their community was developed .
In the fourth and fifth grades, the pupils through an
interesting way, became acquainted with the value of birds
to a community, the habits of birds, learn how birds overpay for damage they do to our crops by eating dangerous
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insects, weeds, and seeds, how the mother bird cares for
her young, learn the correct care of the birds and why
they migrate in certain seasons, learn why they fly in
c ertain formations, know the birds that have been domesticated and their contributions to man's needs, and as he
gradually build up additional geography concepts. He finds
out that both climate and surface influence ways of living.
To provide a well-balanced program, however, each unit
must do more than offer opportunities for exploring the
major content fields--the social studies, the sciences,
the fine arts, and the practical arts. Embodied within
each unit there must be well planned drill activities designed to established certain habits of thinking and acting and to provide for mastery of certain skills, such as
the following:
(1) Ability to observe and to find words with which to
express precisely what is seen, beard, touched,
smelled, or tasted.
(2) Ability to get along with others, observing commonly accepted social techniques when talking, working
or playing.
(3) Ability to read with understanding such materials
as are within the experiences of the fourth and
fifth grade pupils.
(4) Ability to state conclusions clearly and concisely.
(5) Ability to present ideas, either orally or in writing, observing accepted language usages .
(6) Ability to use numbers in solving such problems as
come within the experiences of the fourth and fifth
grade pup!ls; ability to get exact answers and to
put down in logical order the steps used in solving
each problem.
(7) Ability to handle materials used in construction of
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various things needed for the fourth and fifth
grade pupils .
(8) Ability to handle such means in the fine arts as

fourth and fifth grade pupils need for expressing
themselves with a reasonable degree of satisfaction .
BIRDS

GRADE V

SCHOOL Harlem

I. INTRODUCTION:
'

Can you imagine how uninteresting our community would
be if there were no birds to sing sweet songs for us?
Along with their sweet music come joy and happiness . These
make life much happier for us . The birds that sing at our
windows early in the morning let us know that it is time
to get up.
Birds are different from all other an imals in that
they have feathers . 'l'hey are the only diviaion of animals
that fly, although there are a few flying creatures in
other groups, such as bats, squirrels, and certain fish .
All birds hatch from eggs.
We are going to study together many interesting things
about birds. We shall find out why many people find it more
interesting to hunt birds with a camera than with a gun .
You will find it very interesting to study the characteristics of different birds, identifying them and actually
providing fo~ them here at home.
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II. OBJECTIVES:
1 . To teach the correct care of birds and learn
why they migrate in certain seasons.
2 . To learn why they fly in certain formations .
3. To teach the birds that are of aesthetic and
economical value.
4 . To learn the habits of local birds.
5 . To know the birds that have been domesticated
and their contributions of man's value .

III. PROBLEMS :
1. How may we rid our community of harmful birds?
2 . Classify the types of birds.
3. How does the bird ' s beak indicate its habits?
4 . Name species of birds found in your community.
5 . How can we show the relationship between the
bird and man?
6 . How does the climate and season control their
song?
7 . How does the c l imate control their visual
expressions and plumage?
8 . What is the aesthetic value of birds?
9 . What do we mean by the migration of birds?
10. What is meant by the constant temperature of
a bird egg?
11. How would you prepare a bird for an exhibit?

IV . ACTIVITIES :
1 . Make a chart showing birds having aesthetic
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and economical value .
2 . Imitate the songs of birds in your community.

3. Draw and color your favorite bird.

4. Write a story about the bird you like best.
5 . Make a list of birds that are harmful (if

any) and tell why you think so.
6 . Learn to pronounce these words correctly-oriole, robin, owl, bluebird, cardinal,
kildee, phoebe, and king fisher.
7. Go on a field trip and find a nice large

bird, skin and stuff for exhibit .
8 . While on filed trip get an old bird's nest

and bring to class for observation and information .
9. Write a one- act play about a bird or birds to

be presented to student body.

V. CORRELATIONS
A. Language Arts
1. Study Helps
a. Give oral description of birds found in
your community and use your best English.
2. Write for as much "free material" as you can
get from our Government.
3. Reading the following:
Favorite bird-poems and be prepared to read
them aloud so the class will appreciate their
beauty.
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"Our Musical Policeman," pp. 34-42 in Wild
Life in the Southwest by Oren Arnold.
Sea Gulls, pp. 218-219, (same text as above).
Story about owls, p. 186 (Ibid.).
4. Write in about one hundred words the fable
of how the mocking bird learned his songs.
5. From your readings tell a story to the class

informing them what birds more than any other
loves intimacy and companionship with man.
6. Make a written collection of all superstitions

you have read and have heard about the owl.

7. Write a descriptive story relating the experiences of the people of Utah with sea
gulls.
8. Memorize the poem "Stupidity" by Ralph Hodgson

and then study "Birds of Killingworth" by Henry W. Longfellow. Find as many figures of

speech as you can in the poem.
9. Memorize lines 153-160 in the above mentioned

poem.
10. Associate this story with one of the great and

good principles of the Boy Scout Movement.
B. Library Readings
Associate these as much as is convenient with the
seasons:
To a Water Fowl
The Sandpiper
Hark, Hark the Lark
To a Nightingale

by
by
by
by

William C. Bryant
Cecelia Thaxter
William Shakespeare
John Kea.ts
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To a Skylark
Tampa Robins
The Owl, The Eagle

c.

by William Wordsworth
by

Alfred Tennyson

Social Studies:
Locate all places mentioned in the poem "Birds
of Killingworth . "

List the birds mentioned in the

poem that are found in the community where you live.
Are any of these migratory birds?
What is the main source of food for the birds in
your community?

Try to find out if the birds pay

their board in your section .
The following men were interested in the protection of bird life:

Washington, Lincoln, Audubon, Dan

Board, Earnest T . Seton, Teddy Roosevelt, and Franklin
D. Roosevelt .
Find out where these men lived and what each did
in the way of protection of bird life .
Sailors are interested in ascertaining species
of birds . Columbus knew about this one. Associate the
· fact .
Some birds cannot l ive out of their natural
habitat . Give reasons to support this fact.
In what ways do birds protect themselves from
their enemies?
Bring to class a written report telling ways in
which boys and girls can help fight diseases and pests
that destroy birds .
Find out in what ways birds are

II

just as human as
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men II just as full of surprise ,

just as likely to

ignore the supposedly act of rules, habits, and
manners. (Sleep, Bathe, Eat, Quarrel, etc . ) .
D. Science and Mathematics
1. Science Problems
a . What colors of paint are best suited for
bird houses?
b . The

11Water

Why?

Front Patrol" is so suited to

his location.
c. What accounts for its appearance in the
State of Utah? Read all you can about
habits of the Gulls.
d . Candle eggs of different species of birds,
both wild and domesticated at various
stages of incubation. Find incubation
period of most con:nnon birds of your locality .
2 . Mathematics Problems
a . A farmer had a field of corn 40 rods
long, one year the 3 rows bordering a
meadow were so completely destroyed by insects that he decided to build bird
houses along beside the field . He wanted
them placed 2 rods apart . Row many did he
need to make?
b. Birds made homes in 14 of these houses .
What per cent of houses were inhabited?
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c. It cost the farmer 45i a piece to build these
houses , but the next year he gathered 21 bu.
of corn from the 3 rows . This corn was worth
$ . 90 per bushel. How much did his project pay
him the first year?
d. His gain was what per cent of the amount invested?
e. What rate of interest did he receive?
In bulletins on bird houses see how many plane surfaces you can find in plans given. Draw these and learn to
find the area .
f . Associate the airplane with the flying of
birds .
E. Creative and Recreative Arts
1. From color chart identify birds of your locality.
2 . Draw picture of the bird you think most beautiful ;

color it .

3 . Bring nest of many species of birds to class;
what birds make the prettiest nest?
4. Send for bulletin:

Taxidermy and museum exhibit

by Rawley. Portray in painting scenes in
"Stupidity Street . "
5. Draw main characters in"Birds of Killingsworth."
6. Discuss value of wild bird in comparison with
that of the domesticated bird .
7. Draw plans for bird houses .
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8. Make l ist of all ways of which wild and domesticated birds are of value to man .
9 . Ill ustrate some cut - out pictures from magazines
and catalogs . Make one for nschool Library."
10. Make wooden markers using birds you like most .
Paint some in natural color .

VI. CULMINATING ACTIVITY
Dramatize the original play written during the
study of birds . Invite others and give souvenirs of
birds. Display the bird houses and play a game, offering a picture of a bird for a prize to the winner .

VII .EVALUATION OF THE UNIT
1. The pupils had a purpose .
a . The type of behavior was excell ent.
b. Past experiences served greatly in the
unit.
c. The purpose arose from stinru.11 the children will meet in out- of- school experiences .
d . The pupils mastered the abilities needed
to carry out the work in a reasonable
amount of time.
e . The interest manifested was so great that
no behavior problems arose .
2 . There was pupil-teacher participation.
a . The children recognized the part the various activities in which they engaged
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were to play.
b. The various activities contributed to
realization of the aims of education.
c. The activities were suited to the mental, physical, and emotional characteristics of the 1ndiv1duals who engaged in
them.
3. The plan of action has been continuously revised

and improved as steps were taken in the development.
a. The children recognized the need for more

adequate mastery of certain abilities,
and steps were taken to achieve such
mastery.
b. The children considered the enterprise

as a whole when completed to see what

improvements could have been made.
c. The children suggested other related en-

terprises in which they would like to
engage.

d. *the conduct developed was excellent.
The unit arose from a real life situation, and was
also suggested by the pupils.
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CHAPTER V
EVALUATION AND RECOMMENDATIONS
When a school is preparing to evaluate its program in
accordance with the Evaluative Criteria, its faculty usually devotes one year to a study of the stated or implied
philosophy by which it justifies the program offered in
the school. As previously stated, the teachers in the schools
for Negroes had only a few days in which to formulate and
reduce to writing their basic philosophy upon which the
school program had been established and maintained. Since
they were a part of the Goose creek Public School System,
they gave considerable thought to the philosophy formulated
and approved by the teachers in the while schools.
The following two paragraphs are quoted from the General Statement of the Fducational _Philosophy of the George
Washington Carver High School:
We believe, therefore, it is the duty of the school
to encourage the development of initiative of every
individual and to recognize his worth; to welcome
the children of all our citizens regardless to race,
color, or creed. The school should provide a flexible curriculum which recognizes the immediate interests and needs of the child and gives appropriate
consideration of future needs. Instructional procedures should be founded upon the fundamental principles of modern psychology conducive to the most effective learning. The staff s hould have a thorough
and sympathetic understanding of the problems of
children and should have adequate preparation in
their subject-matter and professional fields. 1

1
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Our philosophy of secondary education maintains
that education is not education unless it makes provision for the whole self. Such a genuine education
includes knowledge of the body and its health and
care; the training of the intelligence; the development of skills involved in interpreting facts;
ability to locate and use sources of information;
development of the ability to discriminate between
facts and values; and develop 1 openmindedness 1 r egarding all facts or truths. we believe that
education embraces the development of personality,
the control and redirection of the emotions,
the development of wholesome habits of conduct,
and the cultivation of these individual capacities
which abide in varying quantities in different
children. it is also the philosophy of the school
that it is the duty and responsibility of teachers
to strive to develop in youth certain loyalties to
such institutions as the family, the church, and
our country.
The basic concepts set forth in the stated philosophy of the members of the staff of the schools for Negroes
in the Goose Creek district are wholesome, worthy, and in
the main , attainable. 'I'he schools have not realized all
of their objectives but are striving to improve year by
year.
The specific objectives adopted by the Negro teachers
for their respective schools do not differ greatly from
those set forth by the staff members in the white schools.
Some of the common elements found in the two divisions of
the program are:

training in the use of the basic tools

of learning; development of leadership, sound health habits,
good citizenship, ethical character, and vocational competency.
Other common objectives of the two programs are:
preparation for college, preservation and transmission of
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the culture of the race, and wholehearted cooperation in
the war effort. Likewise, the goal includes wide planning
of each individual pupil's school program and training that
will make him an intelligent consumer as well as a competent producer, and greater use of comnnmity resources in
realizing all of these aims.
If these objectives can be crystallized and carried
out, a most comprehensive program for the Negro children
and adults of Goose Creek will result. Too frequently
specific and general objectives are not translated into
specific activities. Since the schools are operated for
the benefit of all the children in a community, the declared purposes should be inclusive enough to provide for
the needs, interests, and abilities of all who are affected by the program. Also , those most vitally affected
should have some voice in determining the major objectives
and activities pertinent to the growth of the individuals
involved, whether they are children or adults. Discretion,
of course, mu.st be used to determine the amount of cooperative planning such a group can assume.

After the survey staff, had adopted the philosophy
and objectives for the schools for Negroes, each t eacher
was asked to supply the information called for in the

M

Form of the Evaluative Criteria.
Division I of

M Form includes the academic, profes-

sional, and personal qualifications of the teacher. Upon
the conditions and activities listed under these items,
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the teachers ranked in the middle 40 per cent (average) of
the teachers throughout the United States . For the items
listed in Section II under Instruction, such as classroom
activities, use of conmrunity and environment, textbooks
and other instructional material, and methods of appraisal, the group was given an evaluation of 2, "Inferior."
As a group , the teachers rated just above the lowest 10
per cent of teachers throughout the United states. A
number of teachers, both in the elementary and in the high
schools , however , received much higher ratings. If given
books, laboratory equipment, adequate supply of paper and
mimeographic materials, and some assurance that the general physica l plant will be approved at the earliest opportunity, it 1s the belief of the writer that the morale of
the group will be raised and learning conditions greatly
improved.
Of the teachers now employed in the schools for
Negroes the tenure ranges from one to sixteen years, the
mean period of service being 4 . 5 years. The mean for Negro
teachers in Texas is less than three years . The principal
and his wife have been in the system sixteen years . One
elementary teacher has taught there fifteen years but the
longest tenure of any other teacher is six years . If these
three teachers who have served fifteen and sixteen years
are excluded from the statistics, the means drop

to 2.4,

indicating that teacher turnover is great .
The rapid turnover, in part, is due to at least two
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factors . If the teacher does not measure up to standards
set in the school, she is not retained . 'I'he other factor
is economic. Goose Creek is an oil-producing area, industrial district, and defense production center, and salaries paid to all workers except school teachers, especially Negro t eachers, are quite high thus tending to raise
the general cost of living for all. Teachers who are not
drawn into one of these better-paying enterprises seek
teach ing positions in other districts.
In the attempt to score the buildings, according to
Strayer-Engelhardt Score Care for Elementary School Buildings, the buildings were too far below the standard pictured by the objective score care to give a satisfactory
result .
Neither school maintain a kindergarten nor nursery
school for pre-school age children .
There is very little convincing evidence in the elementary school for colored that the testing program is an
inherent part of the guidance-learning activities . There
is no indication that students are being given to the
evaluation of attitudes, to appreciations, or to skill in
self-evaluation. No testing program has been provided for
the colored elementary schools in the district . There is
no uniformity . Each teacher has been given considerable
responsibility in determining the kind and number of tests
she desired to g ive throughout year.
The primary division of the elementary school should
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remain on the homeroom plan, but the intermediate division
of the elementary school should be departmentalized. Uniformity in procedures will be produced by the use of the
unit plan.
Transportation facilities are poor . Since there is only one bus assigned to the transportation of the colored
children, it is necessary for some of the children to take
long rides through the entire district and to be on the
bus a long time. Some of the children leave home around
six thirty in the morning.
The present plan of having a separate permanent record
sheet for each grade is not the best . Too much space is
taken for keeping a deily attendance record . These records
could be combined with the registration card .
Concerted effort should be put forth by the principal
and teachers to develop creative social controls and to
foster a more personal social and civic responsibility on
the part of the individual pupil. More emphasis should be
placed upon patterns of behavior which are based upon creative cooperative social controls and less emphasis upon
the use of the paddle, l eather strap, and other punitive
measures .
There is no library in the colored elementary schools
of Goose Creek . The library is an integral part of the
curriculum, thus, you can see the disadvantages the elementary school children have .
The present inadequate provisions for health should
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be improved . The nursing staff of the district should include one full-time colored nurse, with half time of one
white nurse expanded on service for colored pupils and
patrons.
To have a school that would meet the needs of the
colored children and the adult members of the community
would involve extensive changes and improvements in the
entire program:

new buildings, including classrooms,

auditorium, cafeteria, library, and other facilities essential to a modern progressive school .
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RECOMMENDATIONS
The writer makes the following recommendations for
the froposed Program of Study for the Fourth and Fifth
Grades of the Colored Elementary Schools of Goose Creek:
I. That the colored elementary schools share equitably
1n the program ot expansion to be inaugurated as
soon as possible.
a. That a modern attractive building with all
necessary facilities be erected for elementary purposes on the site in Pelly.
b. That a modern attractive building with all
necessary facilities be erected for elementary purposes be on the Harlem site.
II. That salaries be paid teachers commensurate with the
cost of living.
III. That all elementary teachers be required to have at
least twelve hours of elementary education.
IV. That immediate attention be given to the study and
revision of the curricular offerings of the fourth
and fifth grades.
V. That adequate library facilities will be provided,
in which all elementary children might share.
VI. !hat specified integrated units be used for the
fourth and fifth grades of the elementary schools.
VII. That a supervisor and teacher be assigned to the
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guidance program for the elementary grades .

VIII. That transportation facilities be improved.
IX. That accumulative records of the fourth and fifth

grades be more specific than general.

x. That a balanced program of visual education be ineluded for the colored elementary schools.

XI. That the health program be improved with the addition of a full time colored nurse and a part-time
white nurse.
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APPENDIX
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QUESTIONNAIRE
(Check your answer)
1. How adequate is your physical plant?
A. Space for instructional activities.
B. Space for non-instructional activities.
C. Modern Health facilities.
D. Space for miscellaneous services and equipment of
the building.
E. Well equipped playground.
F . Partially equipped playground.
2 . Who designs the Program of Study in your school?
A. State Board.
B. Superintendent of Board of F.ducation.
C. Principal •
D. Teach.er.
E . Pupils .
F. Laymen.
G. Representative group.
H. (Other procedures not indicated above).
:3 . What was the basis of the selection of subject matter?

A. Community Resources and needs.
B. Pupils' interests, needs, and capacities.
C. Textbooks.
4. How practical was the material?
A. Improved individuals personally.

85

B. Developed better citi zens .

c.

Developed the whole child, thereby improving community life.

5 . To what extent are v i sual aids used in your school?
A. Blackboard.
B. Bulletin- Board .

c . Combination .
D. Daily Newspaper .

E. Dramatizations , Plays, Pageants .
F . Games.
G. Magazines and Reference Books .
H. Marionettes .

I. Models .
J . Movies .

K. Mimeogravhed and Hectographed Materials .
L. Posters , Drawings, Paintings, and Postcards .
M. Sand-t able .
N. School Excursions .
O. Slides .
P . Stereoscopes .
6. What consideration is given to the teaching of elementary science in the fourth and fifth grades?
A. Independent textbook subject .
B. Integrated with other courses .
C. Combination of l aboratory and subject matter .
7 . '1fuat has been your experiences in putting over a good
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art program in the fourth and fifth grades?
A. Failure to secure teachers prepared to teach art.

B. Inadequate facilities for the teaching of art.
C. Teachers, pupils, and material were satisfactory.
8. Does your program make adequate provisions for pupil

activity, both individual and group?
Yes

----------- • No -----------·

9. What provisions are made .for individual needs?

--- A.

Carefully chosen materials .

B. Supervised activities.
C. Follow individualized instructional Plans.
D. No provisions are made .

10. What types of tests are given?
A. Objective .
B. Subjective.
C. Objective and Subjective .
11 . How far do you go in the use o.f standardized test as an
instrument for measuring achievement?
A. Partial measurement .
B. Promotion basis.
C. Do not use tests.
12. What is the basis of teacher selection in your school?
A. College degree.
B. Personality.
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C. Moral character.
D. Good record .
13. Do the teachers of your school receive any outside

supervision?

A. Negro Supervisor .
B . Jeanes Supervisor.
14. How many Negro teachers are teaching the fourth and

fifth grades in your school?
Fourth

Fifth

A. State number

15. Has your curriculum had a recent revision?

A. Yes.
B . No.
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