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ABSTRACT 

  Educators’ Perspectives of Principal’s Motivational Behavior 
 

 in High Performing High Schools in an Urban School District 

(December 2023) 

 

John Santos, B.B.A., Lamar University; B.B.A. Management Information Systems, 

Lamar University; Master of Education, Prairie View A&M University. Chair of 

Advisory Committee: Dr. Pamela Barber-Freeman 

 

Principal leadership style is a significant factor influencing student achievement. 

The problem this study addressed was limited qualitative research exploring the 

differences in perspectives of principals and teachers regarding the effectiveness of 

principals’ leadership styles on teachers’ instructional modalities and student 

achievement, especially in urban K-12 schools. The purpose of this study was to examine 

how the impact of principals’ leadership styles is experienced by principals and teachers 

serving in the same school.  

Using rational emotive behavioral theory as a conceptual framework, the study 

further examined, from both principals’ and teachers’ perspectives, how a principal’s 

leadership impacted teachers’ instructional style and methods and student achievement. 

Six principals and 21 teachers from high-performing schools in Texas were administered 

a qualitative survey with open-ended questions about their principals’ leadership styles. 

Thematic analysis was used to analyze the data, and comparisons were made between 

principals’ intended leadership styles and practices and teachers’ interpretations of those 
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leadership practices. Teachers’ and principals’ responses for each school were compared 

to elucidating essential differences and similarities between their perspectives of school 

leadership. In general, teachers’ and principals’ thoughts on transformational leadership 

converged, except for one school. Discrepancies in leadership attributes and perspectives 

were related to communication, highlighting communication as an essential component 

of principals’ leadership.  

The study findings showed that teachers could generally identify their principals’ 

transformational leadership practices as intended by the principals. Some participants 

highlighted ineffective leadership stemming from communication challenges. 

Recommendations for principals to enhance their leadership styles were provided, 

highlighting important mechanisms for enhancing communication with teachers. 

Keywords: principals’ perspectives, principals’ motivation, principals’ behavior, 

teachers’ instructional practices, transformational leadership, communication, teachers’ 

effectiveness 
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CHAPTER I 

                                       INTRODUCTION 

Overview 

Effective educational leadership at the primary and secondary school level 

supports college readiness and competency, thereby allowing for high rates of student 

advancement. The primary objective of educational leadership is to increase academic 

accomplishment through strengthening school processes and resources and training for 

administrators and teachers (Daniëls et al., 2019). Educational leadership must 

collaborate with educators, family members, students, legislators, and the general public 

(Borg & Drange, 2019). In addition, from a business standpoint, educational leadership is 

a form of academic administration and quality control (United States Department of 

Education, 2021). Thus, school leadership must be equipped with diverse skills to 

effectively manage employees, promote student success, and ensure the economic 

stability of school resources.  

Education is a critical social process for countries seeking a long-term economic 

edge. A principal's leadership style has a considerable influence on the quality of 

instruction, one of the most critical components in delivering effective education to the 

younger population of a country (Gbollie & Keamu, 2017). Effective leadership 

strengthens an organization's capacity to face any issue, such as building a competitive 

academic edge, promoting ethical conduct, and managing a managing a diverse 

----------------------  
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workforce honestly and efficiently (Sun et al., 2017). Therefore, principals must adopt 

leadership styles that improve an institution's atmosphere while fulfilling a nation's 

educational mandates.  

Diverse leadership styles may result in enhanced student accomplishment, 

improved staff work performance, and a more positive classroom atmosphere (Sun et al., 

2017).  The important interplay between principals and teachers in educational 

institutions cannot be understated. Indeed, educational leadership is crucial for improving 

teacher effectiveness. Effective leadership can encourage and inspire high achievement 

among teachers (Özdemir et al., 2020), but inadequate leadership can lead to 

unmotivated, disengaged, and ineffective instructors (Webster & Litchka, 2020). Indeed, 

effective communication between teachers and principals is paramount for creating a 

thriving environment for student achievement (Grissom et al., 2021). However, how 

teachers view principals’ leadership styles in conjunction with the self-evaluation of their 

leadership styles and efficacy is poorly understood. Therefore, this study aimed to 

comprehend teachers’ views of their principals’ leadership styles and compare these 

perspectives to their principals’ self-evaluated leadership styles.  

Chapter I includes a statement of the problem evaluated by this researcher, 

followed by background related to teachers’ perspectives of their principal’s leadership 

styles. The chapter then includes a review of the research objectives, research questions, 

and a statement of purpose. Next, the researcher evaluates the significance of the study, 

the conceptual framework used to underpin the study, presents definitions of key terms, 
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and an overview of the study’s methodology. Finally, the chapter concludes with a 

summary and a transition to the literature review presented in Chapter II. 

Statement of the Problem 

The teacher-principal relationship is critical for promoting and maintaining 

student achievement (Tai & Omar, 2022). Indeed, numerous scholars have recently 

highlighted the importance of a principal’s leadership style on teacher self-efficacy 

(Çoban et al., 2023; Liu et al., 2021), job satisfaction (Baptiste, 2019), motivation (Bektaş 

et al., 2022), and performance (Astuti et al., 2020). The academic literature also contains 

an evaluation of teachers’ perspectives of principals’ leadership styles (Abu Nasra & 

Arar, 2020; Makgato & Mudzanani, 2019), as well as principals’ self-evaluation of their 

leadership styles (Ganon-Shilon & Schechter, 2019; Sebastian et al., 2019). However, 

there is a dearth of studies that evaluates a principal’s perspectives of teachers and 

teachers’ perspectives of their principal within the same school. This significant gap in 

research and practice represents a critical area in need of understanding, as principal-

teacher relationships are critical for the educational advancement of students 

(DeMatthews et al., 2022). 

This research focuses on addressing a gap in qualitative studies, specifically 

examining the variations in how principals and teachers perceive the impact of principal 

leadership styles on instructional methods and student achievement. The emphasis is 

particularly on urban K-12 schools, where there is a scarcity of comprehensive research 

on this subject. A principal's leadership style impacts the overall school achievement of 

students, teachers, and administrators (Wiyono, 2018). However, to date, only one 
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published study compared the perspectives of teachers’ regarding their principals’ 

leadership style while also examining their principal’s self-evaluated leadership efficacy 

(Dugan, 2021). Importantly, the study by Dugan (2021) was delimited to International 

Christian Schools and did not include an analysis of United States’ public schools. Thus, 

there is still a need to understand teachers’ perspectives of their principal in cognate with 

their principal’s self-evaluation, especially in urban schools, where effective school 

leadership is an essential determinant of student success (Welsh & Swain, 2020). This 

study accomplishes this comparison for urban K-12 public schools in the United States. 

Background to the Problem 

Leadership is an essential tenet underscoring the success of organizations and 

individuals, as evidenced by successful organizations having dynamic and effective 

leaders (Cortellazzo et al., 2019; Khan et al., 2020). Educational leadership is no 

exception, where dynamic, diverse, and effective leaders promote school and student 

academic and social achievement (Özdemir, 2019). Leadership is essential at all levels 

within a school: principals can improve teacher morale (Grant, 2020; Noor et al., 2019), 

job satisfaction (Cansoy, 2019; Pont et al., 2008), and student performance (Grissom & 

Loeb, 2011; Ponnock et al., 2018), and teachers have been found to significantly impact 

student achievement (Burroughs et al., 2019). Thus, facilitating the improvement of the 

leadership qualities of all individuals within educational leadership ranks will likely lead 

to increased academic achievement by students. 

Leadership is only effective if leaders and followers strive towards the same goal 

and shared vision (Mohd Adnan & Valliappan, 2019). In educational leadership, it is vital 
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to ensure that principals and teachers have the same vision for promoting student success 

(Park et al., 2019). Therefore, understanding teachers’ perspectives of their principal, and 

vice versa, is an essential avenue of research. The remainder of this section includes an 

overview of teachers’ perspectives of principals’ leadership styles. This discussion will 

then transition towards a review of transformational leadership principles, which teachers 

view as important for school success. 

Teachers’ Perspectives of Principal Leadership 

Studies evaluating teachers’ perspectives of school leadership highlight the 

influence of principals on teachers’ instructional practices (Goddard & Kim, 2018). 

Specifically, teachers believe that principals should set high goals and expectations while 

providing the necessary tools to meet these goals (Vangrieken et al., 2017). Teachers also 

believe that principals should promote collaboration and inclusion at all levels via 

effective and dynamic communication (Goddard & Kim, 2018) while encouraging 

teachers to empower students personally and academically (Khalifa, 2020). Furthermore, 

according to Stronge and Xu (2021), teachers respect principals who lead in the 

classroom and encourage innovation while providing support to the teachers. 

Additionally, teachers value principals who understand how to connect to the students 

and anticipate the students' needs in the classroom and the teachers (Grissom et al., 

2021). When taken together, these qualities are all present in the tenets of 

transformational leadership. 

 

 

--
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Transformational Leadership 

Transformational leadership is a leadership style that encourages, inspires, and 

motivates employees to perform in a manner that affects change (Bass, 1985). 

Transformational leadership entails articulating a desirable goal, using symbols to 

concentrate on the followers’ efforts, and acting as a positive example and role model 

(Hoy & Miskel, 2001; Yukl, 2002). The four tenets or principles of transformational 

leadership encompass idealized influence, inspirational motivation, intellectual 

stimulation, and individual consideration (Bass, 1985; Leithwood & Jantzi, 1990).  

Transformational leaders exhibit idealized influence by serving as role models for 

employees (Afshari, 2022). Inspirational motivation refers to mechanisms 

transformational leaders employ to cultivate a shared mission or vision and intellectual 

stimulation refers to transformational leaders' responsibility in stimulating employees' 

ideas and innovation (Bass, 1985). Finally, transformational leaders embody individual 

consideration by listening to employees' concerns and needs to adequately support those 

needs (Hannah et al., 2020). 

Recent evidence in literature suggests that each of the four tenets of 

transformational leadership is imperative in fostering meaningful relationships between 

principals and teachers. Teachers respect principals who lead in the classroom (Stronge & 

Xu, 2021), which is the essence of idealized influence. Inspirational motivation is 

contextualized in educational leadership when principals promote collective efficacy 

among teachers (Versland & Erickson, 2017), engaging and motivating teachers to 

support a collective vision (Meyer et al., 2022). Moreover, teachers and other 
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stakeholders indicate that principals best lead schools by fostering a healthy, diverse, and 

inclusive academic and social culture (Hymel & Katz, 2019). In doing so, principals 

embody inspirational motivation. Principals acting as transformational leaders encourage 

intellectual stimulation by allowing teachers to develop innovative ways to promote 

student learning while facilitating these shared visions (Ndiritu et al., 2019). Therefore, 

transformational leadership fosters a heightened formative educational experience while 

promoting teacher motivation to exceed expectations, increasing productivity, and 

positively affecting a school’s creative environment (Biggerstaff, 2012; Johnson et al., 

2012; Ladd, 2011; Moolenaar et al., 2010; Waddell, 2010). 

While teachers identified the tenets of transformational leadership as important 

for school success, it is poorly understood whether the perspectives of teachers and 

principals are coalescent regarding principals’ leadership styles. It is important to 

understand teachers’ perspectives of principals and vice versa so that principals can 

effectively provide inspirational motivation, individual consideration, and idealized 

influence on teachers and all school stakeholders. Therefore, this study investigated the 

critical role of principals’ leadership styles in promoting teachers’ instructional 

modalities and styles using a lens of transformational leadership. In doing so, this study 

critically evaluates whether principals and teachers were working toward a collective 

vision for their schools. It should be noted that teachers and principals from high-

performing, not low-performing schools were recruited for this study. However, 

transformational leadership may be applicable to principal leadership at all K-12 schools, 
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not simply low-performing schools. With this notion, the research objectives are now 

reviewed. 

Research Objectives 

The current study concentrated on how the leadership styles of administrators 

impact teachers' instructional methods, including lesson planning, professional growth 

opportunities, curriculum creation, classroom activities, instructional assistance, and 

discipline. Although this study focused on instructional practices, transformational 

leadership can influence various elements of instructors' and students' experiences. 

Therefore, this study evaluated the perspectives of teachers regarding their principals’ 

leadership style with an unbiased eye toward transformational leadership qualities. At the 

same time, the researcher interviewed principals regarding their perspectives of their 

leadership styles. Comparison of the perspectives from the two groups allowed for a 

holistic understanding of how principals’ leadership styles impact teachers’ success and 

student achievement. Principals and instructors from top-performing high schools in a 

southern metropolitan region participated in the project. 

Statement of Purpose 

Creating an engaging and successful student learning environment requires 

teacher motivation. Motivated teachers inspire and empower their students, resulting in 

improved academic achievements and a productive school atmosphere (Skaalvik & 

Skaalvik, 2018). Educational institutions and leaders must place teacher motivation at the 

forefront of their efforts to foster the development of successful teachers (Pelletier & 

Rocchi, 2016). Likewise, the school and students' overall success are affected by the 
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principal's ability to provide motivation and inspiration (Avolio et al., 1999). As such, it 

is critical to understand how teachers and principals view school leadership, especially 

regarding teachers’ instructional styles and methods. Therefore, the purpose of this study 

was to examine how the impact of principals’ leadership styles was experienced by 

principals and teachers serving in the same school. The study further examined, from 

both principals’ and teachers’ perspectives, how a principal’s leadership impacts 

teachers’ instructional style and methods and student achievement. 

Significance of the Study 

For several reasons, particularly in urban K–12 schools, it is vital to explore 

whether there are discrepancies between principals' and teachers' assessments of the 

impact of principals' leadership philosophies on teachers' instructional modes and student 

success. First, teachers and principals are one determining factor in how students develop 

academically and socially. Consequently, determining where the visions of principals and 

teachers agree and diverge may assist in identifying areas for policies and practices 

targeted at raising student accomplishment. Second, there are distinct difficulties that 

urban K–12 schools encounter that may affect teaching and learning. High student 

turnover, poverty, a lack of resources, and language obstacles are some of these 

difficulties (Nation et al., 2020). As a result, principals' leadership styles have been found 

to significantly influence how instructors approach their teaching methods and students' 

participation in the learning process. Stakeholders may pinpoint problem areas and 

provide solutions tailored to the requirements of urban K–12 schools by examining the 

perspective gaps between principals and teachers, which this study accomplished.  
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Studies have demonstrated a significant link between principal leadership and 

teacher effectiveness, affecting student accomplishment (Cansoy, 2019; Leithwood et al., 

2020a). Teachers are more likely to use instructional strategies that assist student learning 

and relate to school goals if they believe their principal supports them. Therefore, it is 

critical to understand if there are discrepancies in the communication of goals between 

principals and teachers, a facet of educational leadership evaluated in this study. 

Stakeholders may use this information to identify potential influences on teacher efficacy 

and raise student success by examining disparities in views between principals and 

teachers. In this way, the study may provide school stakeholders with tools and 

recommendations to increase student accomplishment by identifying areas of agreement 

and disagreement, developing solutions tailored to the demands of urban K–12 schools, 

and fostering teacher efficacy. 

Conceptual Framework 

Two theoretical frameworks were applied in this study to understand the 

differences and similarities between teachers’ and principals’ perspectives of principals’ 

leadership styles. The first theory, rational emotive behavior (REB) theory, allowed for 

an examination of differences in perceptions. The second theoretical model was 

transformational leadership, which allowed for a critical examination of the mechanisms 

principals use to motivate and inspire teacher performance. Together, these two 

frameworks allowed for a comprehensive assessment of the study’s objective, namely, to 

examine how the impact of principals’ leadership styles is perceived by principals and 
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teachers serving in the same school. REB and transformational leadership are now 

discussed in turn. 

Rational-Emotive Behavior 

The rational-emotive behavior (REB) was first described by Ellis (1962) to 

examine how differences in perspectives by two different people can be derived by 

interpreting the same observed behavior. The REB model posits that thoughts, behaviors, 

and feelings interact and depend on each other (Ellis, 1962). Congruent with this model, 

Ellis (1991) argued that feelings and behaviors are affected and created by thinking. At 

the same time, emotions influence thoughts and behaviors, and behaviors similarly 

impact thoughts and feelings. Ellis (1962, 1991) consequently argued that if one of these 

constructs is altered that is, thoughts, feelings, behaviors, and emotions), then all 

constructs are dynamically influenced (Banks & Zionts, 2009). Therefore, individual 

experiences and reactions to events and behaviors differ, leading to different 

perspectives. Thus, the REB model was applied in this study to understand differences in 

teachers’ and principals’ perspectives of principals’ leadership styles concerning 

mechanisms to influence student achievement and teachers’ instructional styles and 

qualities. 

Transformational Leadership 

The researcher's second theoretical basis was transformational leadership. 

According to Burns (1978), transformational leadership is the process through which 

superiors and subordinates help each other attain better morale and motivation. The 

educational sector has widely embraced transformational leadership, which has its roots 

-
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in a study on political leaders (Burns, 1978). This notion is deeply engrained in 

developing leaders at all levels under the direction of the organization's or agency's senior 

executives. Managers and subordinates, through transformational leadership, enhance one 

another's inspiration (Burns, 1978).  

Indeed, transformational leadership entails the capacity of managers to interact 

with their workforce in a way that motivates them to higher levels of inspiration, 

dedication, and moral purpose (Burns, 1978). Bass (1985) added additional clarity to 

Burns' (1978) study by explaining how psychological and transformational leadership is 

assessed and how they affect the motivation and performance of followers. Thus, through 

cohesive relationships and a shared vision, principals who practice transformational 

leadership create settings where teachers and students flourish (Hauserman & Stick, 

2013). This study utilized the tenets of transformational leadership to analyze principals’ 

leadership qualities by examination of the perspectives of principals and teachers at the 

same school. 

Research Questions 

To achieve these research objectives, the researcher devised the following 

research questions: 

RQ1: What are principals’ and teachers’ perspectives of the current leadership 

styles of principals? 

Sub RQ1: What are principals’ and teachers’ perspectives of how the COVID-19 

pandemic impacted principals’ leadership styles? 
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RQ2: What are the perspectives of teachers and principals regarding how 

principal leadership style impact teachers’ instructional style and methods? 

RQ3: What are the perspectives of teachers and principals regarding how 

principals’ leadership styles and teachers’ instructional styles and methods impact student 

achievement? 

Definitions of Terms 

High-performing high schools: schools that regularly achieve academic success in 

crucial areas, such as student engagement, graduation rates, and extracurricular activities. 

As a result, these schools are frequently recognized for their outstanding performance and 

may win prizes or achieve recognition for their accomplishments (McGee, 2021). 

Principal: the school's leader and administrator. They supervise the school's everyday 

operations and employees and ensure pupils receive a quality education. Principals are 

crucial to the success of their schools because they give leadership and guidance to the 

whole school community (Darling-Hammond et al., 2022). 

Principal’s motivational behavior: refers to a school leader's activities and tactics to 

inspire and motivate teachers and employees to attain their goals and perform at their 

highest levels (Wirawan et al., 2019). 

Student Achievement: the academic advancement or success of an individual or group of 

students in a particular academic area or topic. Typically, it assesses how effectively 

students have acquired and mastered the skills and knowledge presented in the classroom 

using a range of quizzes, examinations, and other tasks (Darling-Hammond et al., 2022). 
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Transformational leadership: a type of leadership in which a leader inspires and 

encourages followers to realize their full potential and achieve greater success through a 

shared vision and set of shared values (Bass, 1985). This leadership style is distinguished 

by its emphasis on fostering growth and development and enabling employees to assume 

responsibility for their work and obligations (Bass, 1985; Burns, 1978). 

Urban setting: has area with a high population density, a diversified population, and a 

developed infrastructure. It usually refers to cities or highly populated places with a large 

concentration of individuals, buildings, and services (Greenwood-Ericksen & Kocher, 

2019). 

Methods Overview 

A qualitative research design was applied to this study. Qualitative research 

collects and interprets non-numerical data primarily from participants' perspectives, 

beliefs, lived experiences, and views (Mulisa, 2022). The qualitative methodology is 

widely used in many social science fields, including social work (Alston, 2020), 

sociology (Beckert & Suckert, 2021), and, most importantly, education and leadership 

(Zawacki-Richter et al., 2020). Phenomenology was the specific qualitative research 

approach employed. Using phenomenology, researchers can examine the shared 

experiences of a specific demographic or group (McGovern, 2017). Data was gathered 

through a written qualitative questionnaire administered to principals and teachers in 

selected high-performing high schools in a metropolitan region (Padilla-Diaz, 2015). 
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Overview of Study 

Chapter I began with background information on the topic of this dissertation, 

which addressed potential barriers in communication between teachers and principals that 

can affect teachers’ instructional capabilities. Chapter I also included a presentation of 

the problem addressed by the study and the purpose and research questions utilized in the 

study. Next, the chapter discussed the conceptual framework used in the study, namely a 

combination of rational emotive behavior and transformational leadership. Finally, the 

chapter presented key integral definitions for understanding the study.  

There are four additional chapters in this study. The background information on 

the subject, a description of the conceptual framework, and an overview of seminal 

research on the topic are all included in Chapter II. Chapter III presents the research 

techniques and procedures for gathering and analyzing the study's data. The study's 

findings are presented in Chapter IV, which includes the results based on the data 

examined. Finally, the results' justification, a comparison of the findings to earlier 

research, suggestions for further study, and suggested practice procedures are all included 

in Chapter V. 
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CHAPTER II 

LITERATURE REVIEW 

This chapter evaluates earlier research on how principal leadership styles affect 

teachers' effectiveness and students' academic progress. In this literature review, I 

summarize relevant studies on principal leadership styles, how they affect teachers' and 

students' performance, and how COVID-19 impacts these topics. According to Daniëls et 

al. (2019), the primary purpose of educational leadership is to promote academic 

achievement by enhancing school systems, resources, and training for administrators and 

teachers. However, educational leadership is more complex than simple administration, 

as school leaders must cooperate with teachers, parents, students, politicians, and the 

public (Borg & Drange, 2019). Furthermore, schools are commercial institutions that 

principals must manage from a quality and economic perspective (Sunaengsih et al., 

2019). Thus, school leadership must be trained with various abilities to effectively 

manage personnel, promote student success, and safeguard the financial stability of 

school resources.  

A principal's leadership style significantly impacts the quality of instruction, one 

of the most important factors in providing successful education to the nation's youth 

(Gbollie & Keamu, 2017). Good leadership enhances an organization's capacity to 

confront challenges, such as developing a competitive intellectual edge, cultivating 

ethical conduct, and managing a diverse workforce honestly and efficiently (Sun et al., 

2017). Thus, principals must employ leadership styles that enhance the institution's 

professional environment while meeting national and state educational requirements. 
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Different leadership styles could lead to heightened student performance, 

increased staff efficiency, and a more positive atmosphere in the classroom. (Sun et al., 

2017). 

This study examined how principals and teachers in the same school understand 

and experience the impact of principals' leadership styles. Therefore, Chapter II begins by 

explaining the conceptual framework used in this study, which combines rational-

emotive behavior theory and transformational leadership theory. Within these sections, I 

discuss how each theoretical foundation applies to principals in educational leadership. 

Next, I evaluate different perspectives on principal leadership, including from principals 

and teachers. Then, I discuss the traditional roles of principals and teachers and how these 

roles are changing in the current academic climate. Next, I describe teachers’ 

instructional elements and how the guidance of principals impacts them. Finally, I discuss 

the roles of principals and teachers on student achievement and the effect of the COVID-

19 pandemic on these issues. 

Conceptual Framework 

This research employed two theoretical frameworks to identify distinctions and 

parallels in the perspectives of teachers and principals of principals' leadership styles. 

First, the rational-emotional behavior (REB) hypothesis allowed for exploring differences 

in perspectives. Transformational leadership, the second theoretical paradigm, permitted 

a critical analysis of administrators' techniques to encourage and inspire teacher 

performance. These theoretical frameworks comprise the conceptual framework I used to 

address the purpose of this study, which was to examine how principals and teachers 
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serving in the same school perceive the impact of principals' leadership styles. After 

briefly describing the study's conceptual framework, I discuss the REB hypothesis and 

transformational leadership.  

Figure 1:  

Conceptual Framework of this Study  

 

 

An ABC framework underlies the rational-emotive behavior theory (Ellis, 1957a). 

Belief is the principals' leadership style, which both principals and teachers perceive. In 

the case of educational leadership, the principals are the antecedent precipitating 

emotions and behaviors from teachers. For the teachers, their beliefs regarding their 

principal’s leadership styles lead to the consequence of the behaviors and emotions of the 

teachers. 

Rational-Emotive Behavior 

Ellis (1957a) first described the rational-emotive behavior (REB) theory. Ellis 

(1957a) originally designed REB theory as a therapy to teach individuals how to react 

Leadership Styles 

Administrators 
B 

Belief Teachers 
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appropriately to life events. Specifically, the REB hypothesis posits that events do not 

directly cause emotions and behaviors (Ellis, 1957a, 1962). Instead, one’s perspectives 

and beliefs regarding events underlie emotional reactions and subsequent behaviors 

(Ellis, 1957a). In psychotherapy, REB therapy teaches individuals to distinguish between 

rational and irrational behavior by adjusting perspectives of an event, thereby moderating 

maladaptive emotions and behaviors (Ellis, 1957b, 1962; Turner, 2016). 

Ellis (1962) was the first to describe REB to study how multiple perceptions 

might be generated from interpreting the same observed behavior. The model suggests 

that thoughts, actions, and emotions interact and are interdependent (Ellis, 1962). Indeed, 

Ellis (1957a, 1957b, 1962) founded the REB model based on the premise that an 

individual’s ideas, beliefs, and attitudes toward specific events mainly govern emotions 

and actions. Consequently, individuals can alter their emotions and behaviors by altering 

their thought processes (Ellis, 1957b, 1962).  

The REB model utilizes an ABC framework: antecedent, belief, and consequence 

(Ellis, 1962). The antecedent is the event or circumstance that precipitates a person's 

emotional and behavioral response (Ellis, 1957a). The individual's interpretation, 

perspective, or judgment of the experience that dictates their emotional and behavioral 

response is termed their belief. Lastly, the consequence is the individual's response, 

which can either strengthen or weaken their views and perceptions of the event (Ellis, 

1962). Thus, Ellis argued that individuals could prevent or disrupt maladaptive emotions 

and behaviors by altering their thought processes surrounding events. 
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Application of REB Theory to School Administration 
 

The REB theory may be used for the connection between administrators and 

teachers because it provides a framework for comprehending how the beliefs and 

attitudes of each party might influence their interactions. Indeed, this study used the REB 

theory to understand how and why different groups perceive the same observed event 

differently. Specifically, the study examined how teachers and principals within the same 

school perceive their principal’s leadership style, the antecedent in the REB theory. 

Teachers’ and principals’ perspectives constitute their beliefs, whereas the resulting 

behavioral outcomes constitute the consequence. Such consequences could be principal 

advisement on teacher instructional practices and teachers adjusting their instructional 

practices. 

REB theory can be used as a lens to understand differences in perspectives that 

can lead to changes in thought processes and behaviors among teachers and principals. 

The REB hypothesis posits that an individual's emotional and behavioral responses are 

not always triggered by external circumstances but by irrational ideas and attitudes (Ellis, 

1962). In the context of the principal-teacher relationship, if a teacher feels unpleasant 

emotions, including stress and burnout, it may be due to their irrational views about the 

principal, their profession, or their role at the school (Mahfar et al., 2018).  

Principals can utilize REB theory to assist instructors in identifying and 

challenging their irrational beliefs, which may affect their job performance or 

relationships with coworkers. For example, Abiogu et al. (2021) surveyed 148 elementary 

school teachers using REB to understand the perceptions of organizational demands, 
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values, and principles. They discovered that by using REB as a critical lens for teacher 

beliefs, they could analyze teachers’ beliefs and use REB as an occupational intervention, 

reducing their negative perspectives of job values and ethical behaviors (Abiogu et al., 

2021). Thus, applying REB theory to the principal-teacher relationship provides an ideal 

framework for comprehending and resolving the role of irrational beliefs in creating 

unpleasant emotions and maladaptive behavior. By challenging these ideas, principals 

and teachers may establish more productive and sound interactions, leading to a more 

effective and successful school culture. 

Transformational Leadership  

Transformational leadership was the second foundation of this research study. 

Transformational leadership, which MacGregor Burns coined in the 1970s, emphasizes 

cooperation among organizational stakeholders as they strive to realize a shared vision 

(Bass & Riggio, 2006; Warrick, 2011). According to Burns (1978), transformational 

leadership is a style that represents how leaders, and their followers collaborate to reach 

mutually better moral and motivational positions. Bass (1985) further investigated how 

transformational leadership affects followers' motivations and outputs, finding that 

inspirational feedback and standards are also crucial components of transformational 

leadership. For example, a transformational leader inspires and motivates followers to 

accomplish organizational goals and objectives by setting high but achievable goals and 

giving them feedback in a team-oriented environment (Farnsworth et al., 2020).  

A transformational leader establishes ambitious objectives by leading by example 

and inspiring team members while maintaining a firm grip on the immediate objectives. 
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These types of leaders provide the necessary motivation to achieve goals while 

highlighting the significance of the individual's future accomplishments to ensure goal 

success (Bass & Avolio, 1994). Bass and Avolio (1994) further explained that 

transformational leaders and their followers go above and beyond to fulfill tasks and 

affect change.  

Leaders’ enthusiastic and passionate encouragement and conviction make 

ambitious objectives seem realistic and exciting, allowing followers to become inspired 

by the mission and set significant personal goals (Steinle et al., 2008). Transformational 

leaders, therefore, can accomplish objectives that might otherwise appear insurmountable 

(Bass & Avolio, 1994). A variety of studies since Burns’ (1978) and Bass’ (1985) 

original works indicate that transformational leadership positively affects organizational 

change (Bass, 1985; Daniëls et al., 2019; Stump et al., 2016) and staff productivity (Bass 

& Avolio, 1994; Bass & Riggio, 2006). Transformational leaders leverage a common set 

of qualities and principles to bring about change, encompassing idealized influence, 

individualized consideration, inspirational motivation, and intellectual stimulation (Bass 

& Avolio, 1994; Bass & Riggio, 2006). 
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Tenets of Transformational Leadership 

Transformational leadership inspires and encourages followers to realize their full 

potential by transforming their values, beliefs, and attitudes (Bass, 1985). This technique 

has proved particularly beneficial in educational leadership (Al-Husseini et al., 2021; 

Owusu-Agyeman, 2021). Transformational leadership helps build a healthy and 

supportive school culture that promotes learning, growth, and cooperation among 

teachers and students (Leithwood, 1994). Transformational leadership has four tenets: 

idealized influence, inspirational motivation, intellectual stimulation, and individualized 

consideration (Bass, 1985). Transformational leaders possess each of these four 

components.  

Idealized influence. The first component of transformative leadership is idealized 

influence, which refers to leaders demonstrating the conduct they desire to see from their 

followers (Anderson, 2017). According to Bass and Avolio (1994) and Anderson (2017), 

idealized influence promotes cooperation among leadership team members, aiding them 

in working together toward shared goals and fostering group acceptance. The 

transformational leader is a role model that demonstrates honesty, dependability, and 

ethical conduct. When followers observe their leader exhibiting these qualities and 

attitudes, they are more likely to adopt them, fostering a culture of respect and duty 

(Farnsworth et al., 2020). 

A critical distinction divides idealized influence into two parts. Although 

idealized influence-behavior relates to what leaders do, idealized influence-attributed 

refers to how followers and workers experience leaders (Afshari, 2022). Leaders having 
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idealized influence are as strong, charismatic, and self-assured as perceived by their 

subordinates (Aydogdu & Asikgil, 2011). Since individuals experience events differently 

based on their cultural backgrounds, people influence perspctive and sense-making 

differently, consistent with the rational-emotive behavior hypotheses. Such differences 

will impact whether certain followers assign idealized influence on specific leaders 

(Afshari, 2022). 

Individualized consideration. Individualized consideration refers to leaders who 

help their followers by acting as mentors and counselors. In doing so, leaders push their 

followers to reach goals that benefit the organization and the followers individually 

(Farnsworth et al., 2020). Avolio et al. (1999) explained that individualized consideration 

is crucial to transformational leadership. It entails leaders showing a genuine interest in 

their followers' personal and professional development and offering personalized 

assistance and direction to help them grow and accomplish their objectives (Farnsworth 

et al., 2020). Employers should be actively involved in hearing the problems of their staff 

and basing policies and decisions on their wants and needs. Since no two people react the 

same to the same type of incentives, employees must receive individualized attention and 

assistance (Hawkins, 2021).  

Individualized consideration is fundamentally about identifying and reacting to 

followers' needs, abilities, and goals. It entails leaders becoming acquainted with their 

followers personally, comprehending their unique situations, and adapting their 

leadership style to meet their requirements (Farnsworth et al., 2020). Leaders 

exemplifying individualized consideration provide followers with tailored comments and 
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assistance. Leaders give their followers chances to learn and develop by assisting them in 

identifying their strengths and limitations so they may focus on areas that require 

development (Hawkins, 2021).  

Through individual consideration, transformational leaders develop deep 

connections with their followers based on trust, respect, and empathy. They foster an 

environment where followers feel appreciated and are encouraged to take risks and try 

new avenues of thinking, thereby increasing motivation and performance by fostering a 

sense of ownership and accountability (Farnsworth et al., 2020). Hence, by recognizing 

each individual's particular strengths and limitations, a leader may assist them in 

developing their talents and reaching their maximum potential (Zacher et al., 2014). 

Inspirational motivation. Whereas idealized influence refers to the leader acting 

as and being seen as a role model by followers, inspirational motivation entails sharing an 

inspiring and motivating future vision (Bass & Avolio, 1994). Leaders utilizing this 

competency encourage and motivate their followers to accomplish their objectives and 

goals. Transformational leaders motivate followers to reach their potential by motivating 

employees toward ambitious yet realistic objectives. Leaders may achieve this motivation 

through frequent meetings, goal setting, and acknowledgment and celebration of 

successes (Bass & Avolio, 1994).  

At its foundation, inspirational motivation includes crafting a compelling picture 

of the future to inspire and motivate people to strive toward a common goal (Barbuto, 

2005; Shafi et al., 2020). This vision should be ambitious yet attainable and articulated in 

a manner that motivates people to work diligently toward its realization. Furthermore, 
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leaders employ various communication methods, including storytelling, to develop an 

emotional connection with their followers and help them comprehend the significance of 

their work (Shafi et al., 2020). Therefore, the inspirational motivation within the context 

of transformational leadership holds the capacity to cultivate a collective sense of 

ownership among its followers. 

Intellectual stimulation. The fourth component of transformational leadership 

involves intellectual stimulation. In this aspect, leaders encourage their followers to 

reassess their assumptions about their work and explore alternative approaches to 

achieving goals (Bass & Avolio, 1994). This leadership element promotes inventiveness, 

originality, and critical thought (Bass & Avolio, 1994). Intellectually stimulating leaders 

frequently encourage their followers and students to tackle challenges in novel ways and 

think outside the box (Dionne et al., 2004). Intellectual stimulation promotes an 

environment of creativity and constant development by urging followers to think 

creatively and critically and to question presuppositions and established practices 

(Rafferty & Griffin, 2004). Thus, transformational leaders that employ intellectual 

stimulation urge their followers to share their ideas and viewpoints and question their and 

others' thinking (Rafferty & Griffin, 2004).  

Intellectual stimulation is an effective strategy for transformative leaders. 

Additionally, intellectual stimulation in transformational leadership facilitates creativity 

and creative problem-solving, one of its primary benefits. When leaders promote critical 

thinking and encourage their followers to generate innovative ideas, they support the 

development of valuable skills that can have broader applications in various aspects of 
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their lives. (Farnsworth et al., 2020). Transformational leaders may assist businesses in 

achieving their goals and thriving in a fast-changing business environment by 

encouraging followers to think creatively and critically and by questioning presumptions 

and established methods of doing things (Farnsworth et al., 2020). Followers are inclined 

to experience inspiration and a heightened sense of dedication to their work when they 

actively contribute to a meaningful shared goal (Barbuto, 2005). 

Application of Transformational Leadership to Educational Leadership  

Transformational leadership practices are leaders' actions to enhance their 

organizations' performance and results, such as educational organizations. According to 

Klar and Brewer (2013), the effectiveness of educational leadership efforts is 

demonstrated by assessing the local academic norm and redefining individual leadership 

techniques to meet those needs. Transformational leadership allows for such flexibility. 

In an educational setting, idealized influence permits principals to set positive examples 

for teachers, students, and staff, increasing these groups’ intention to perform (Raman et 

al., 2020). Individualized consideration entails principals’ teaching, mentoring, and 

offering feedback appropriate to each teacher’s needs (Bellibaş et al., 2022). Bass (1985) 

explains that leaders must communicate high-performance goals in a motivating and 

passionate manner to inspire employees. Thus, principals who communicate ambitious 

goals to teachers in an inspiring and motivational manner positively affect teacher 

performance (Andriani et al., 2018). Finally, principals providing intellectual stimulation 

allow teachers to develop unique instructional materials passionately, fostering teacher 

self-efficacy and job satisfaction (Mansor et al., 2021). 
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Transformational leadership practices are expanding and exerting a notable 

impact on followers and subordinates within educational environments (Anderson, 2017). 

Leithwood (1994) Offered an initial and pioneering empirical investigation into the styles 

of transformational leadership within educational settings.  He argued that 

transformational leadership is best adapted to meet the needs of schools in the 21st 

century and favorably impacts school leadership's capacity to enable change in school 

restructuring programs. According to Leithwood (1994), transformational leadership 

philosophies help school administrators empower their institutions to fulfill stakeholder 

demands for performance improvement and accountability. Furthermore, in parallel 

studies, Sun and Leithwood (2015) and Leithwood and Sun (2012) advised that the 

incorporation and emphasis of transformational leadership techniques are integral 

components in programs designed for new principals. 

Since Leithwood’s (1994) seminal work describing the use of transformational 

leadership in educational leadership, the leadership style in business organizations further 

inspired the idea of transformational leadership. Moreover, education studies found links 

between follower learning and performance in business and educational settings 

(Anderson, 2017). Schools are subject to increased scrutiny and accountability for student 

results and educational advancement, as businesses are accountable for product 

performance (Wepner & Gómez, 2020). Hence, transformational leadership is considered 

suitable for educational institutions due to its emphasis on the education and training of 

staff members. It involves reinforcing new organizational norms, creating fresh meanings 

and perspectives, and serves as an effective tool for guiding leaders in challenging 
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established norms while introducing transformative changes to the school culture. 

(Anderson, 2017; Leithwood & Sun, 2012). 

Every stakeholder in an educational institution can benefit from transformational 

leadership. For example, Vanblaere and Devos (2016) explained that instructor reflection 

and distributed accountability for student development was present in academic contexts 

where transformational leadership was prominent. Furthermore, Clifton (2019) posited 

that teachers and students gain from a transformative leader's capacity to foster a sense of 

personal and civic obligation while enhancing and leveraging their skills. Other 

stakeholders, including community leadership, also benefit from the transformational 

leadership of principals who disseminate an optimistic shared vision of the school and 

surrounding community (Heasley & Palestini, 2021). Thus, prioritizing instructional 

leadership, developing trusting relationships with their staff, assisting instructors through 

organizational effects, and including staff in decision-making processes are all 

characteristics of transformational principals that improve educational culture (Baptiste, 

2019). 

Principals as Transformational Leaders 

The goal of transformational leadership is to coalesce an organization’s culture 

while establishing new norms, altering teachers’ and staff’s attitudes toward education, 

and generating a new vision of education (Quin et al., 2015). The principals are the 

leading figures in changing the school's culture to satisfy the heightened expectations of 

local, state, and federal stakeholders (Leithwood, 1994). Educational leaders who display 

transformational leadership behaviors are typically found in schools satisfying 
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stakeholder expectations (Anderson, 2017; Leithwood & Sun, 2012). Valentine and 

Prater (2011) stated that transformational leadership qualities benefit students' academic 

performance. However, the students relied on interpersonal interactions and bonds 

between administrators, teachers, and other school community members, qualities largely 

unique to transformational leadership (Valentine & Prater, 2011). In addition to setting 

examples for staff members to follow, defining a vision and fostering collective 

objectives also helps to boost staff confidence in the efficiency of school operations 

(Humphrey, 2012; Leithwood, 1994).  

Niessen et al. (2017) investigated the link between employees' perspetives of their 

leader's leadership style and their productivity and potential consequences. They 

discovered that transformational leadership positively relates to employees' affective 

states and well-being (Niessen et al., 2017). However, they and other scholars showed 

that another prevalent leadership style, transactional leadership, emphasizes the 

importance of leadership in creating a thriving educational work environment (Niessen et 

al., 2017; Paterson et al., 2014; Spreitzer et al., 2010). Along with research contending 

that these findings can be transferred to the principal and teacher dichotomy, 

transformational leadership has motivational components in a dynamic educational work 

environment (Holstad et al., 2014). The following section discusses transformational 

leadership compared to transactional leadership in the educational setting. 

A Comparison of Transformational Versus Transactional Leadership 

There is a debate in the literature regarding whether transformational or 

transactional leaders are better or more efficient for K-12 education (Berkovich & Eyal, 
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2021). Research indicates that transformational leadership positively correlates with 

school improvement outcomes (Berkovich & Eyal, 2021). As discussed, transformational 

leaders cultivate a sense of vision, stimulate creativity, and motivate followers to strive 

toward common goals. In contrast, transactional leadership emphasizes regulating and 

rewarding performance via incentives and penalties (Lan et al., 2019). Hence, 

transactional leadership is based on an agreement or brokerage: the leader rewards 

workers who do their responsibilities to the necessary standards and penalizes those who 

fall short of them (Lan et al., 2019). This relationship between a leader and followers is 

based on the idea that individuals need structure, direction, and supervision to complete 

their tasks since they lack the self-motivation to do so. According to Pratt (2017), the 

traits of transactional leadership include:  

1. Transactional leaders create a structured environment with well-defined processes 

and roles with specific obligations to fulfill. There is a logical application of 

transactional leadership to K-12 educational institutions, which must operate with 

a set hierarchy and well-defined educational goals (Taylor, 2022).  

2. Transactional leaders operate inside the framework of an organization. Therefore, 

they expect workers to deliver tangible, clearly stated, and quantifiable results. 

Teachers and students must deliver tangible and quantifiable results in the form of 

student achievement (Warsen, 2020). 

3. Transactional leaders evaluate employee performance based on whether followers 

meet goals and objectives. Transactional leaders, accordingly, appeal to their 

subordinates' self-interest to keep them on the right track (Pratt, 2017). The 
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education system, in general, can be thought of as practicing transactional 

leadership with a heavy focus on meeting national and state educational standards 

(Middleton, 2020). 

Transactional leadership has proven successful in managing duties and preserving 

order but appears less effective in generating school improvement results (Berkovich & 

Eyal, 2021; Lan et al., 2019). On the one hand, school leaders who employ 

transformational leadership styles are more likely to foster a learning- and achievement-

friendly school atmosphere (Opiyo, 2019). On the other hand, task-oriented educational 

leaders effectively manage complex tasks and long-term school projects, fostering long-

term development (Henkel et al., 2019). Similarly, transformational leaders are likelier to 

inspire teacher cooperation, foster creativity, and establish a shared vision for the school 

(Jacobsen et al., 2022). These variables relate to enhanced student success, teacher job 

satisfaction, and teacher retention.  

In contrast, transactional leadership has related to an emphasis on compliance and 

status quo maintenance (Jacobsen et al., 2022), which is beneficial only when the status 

quo is favorable. In this way, transactional leadership can sometimes result in a lack of 

innovation and collaboration, impeding school improvement attempts (Berkovich & Eyal, 

2021). Although transactional leadership can help handle urgent issues and preserve 

order, it may be less effective in fostering long-term school developmental outcomes in 

K-12 institutions.  

Both transformational and transactional leadership have a place in K-12 

education, sparking a considerable debate on which leadership style is most effective. 
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Transformational leadership functions better in close supervisory ties, which are more 

frequent in mental health settings, than in distant supervisory connections. Indeed, the 

idea of first-level leaders, viewed as relevant in an organizational context because of their 

operational proximity to supervisors and managers, reflects this closeness typical of a 

transformational supervisor-supervisee relationship (Batista-Foguet et al., 2021). Since 

the principal-teacher relationship is an example of first-level leadership, transformational 

leadership may be effective in K-12 schools. Transformational leaders also strive to 

increase the intrinsic motivation of followers by effectively communicating the value and 

significance of the leader's objectives, a quality necessary in motivating a teaching force 

(Alarifi & Alharbi, 2019).  

Conversely, transactional leadership focuses on exchanges between the leadership 

and staff, in which subordinates are compensated for achieving specific objectives or 

performance requirements (Purwanto et al., 2020). The leader offers or enables awards 

and constructive criticism. Transactional leadership is more practical, focusing on 

achieving specific goals or targets. This also may have a place in K-12 leadership, as 

teachers and students must meet specific goals and academic targets to advance to the 

next grade level. Influential transactional leaders can quickly recognize and celebrate 

their followers' accomplishments (Purwanto et al., 2020).  

On the other hand, transactional leaders' subordinates may be observed based on 

predetermined criteria and are not necessarily expected to think creatively (Abbas & Ali, 

2021). As a result, stronger transactional leaders are less likely to anticipate problems and 

take action before they happen, whereas more effective transactional leaders act promptly 
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to fix problems (Aarons, 2006; Abbas & Ali, 2021). Thus, it remains unclear whether 

transformational or transactional leadership styles or a mixture of both, are appropriate 

for and effective in K-12 school leadership. 

Perspectives of School Leadership  

Leadership is essential to the education system since it plays a significant role in 

developing its culture, establishing goals, and ensuring students receive a high-quality 

education (Raman et al., 2020). Specifically, perspectives of school leadership can 

influence the school's success and the happiness of teachers and students. It is only 

possible to judge the performance of an academic institution's leadership structure by first 

defining the role of educational leaders (Zheng et al., 2017).  

School leaders are the second most influential academic factor in student 

achievement, behind classroom teaching (Radinger, 2014; Young et al., 2017). School 

leaders, such as principals, influence classroom teaching by establishing and modifying 

instructor quality standards. In addition, academic leaders interact with and encourage 

teachers to improve their teaching practices and provide a more engaging learning 

environment for teachers and students (Louis et al., 2010). Tschannen-Moran and Gareis 

(2015) explained that educational leaders who fostered trust environments encouraged 

teachers to emphasize student effort and accomplishment better. Also, teachers with 

strong principal support collaborated more effectively to address challenges (Tschannen-

Moran & Gareis, 2015). According to Tschannen-Moran and Gareis (2015), a correlation 

exists between the credibility of educational leaders, leadership qualities, and student 

achievement, especially in high-performing schools. As such, the interactions of 
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educational leaders with various organizations, subgroups, and persons, including 

teachers, advisors, community members, staff, and students, improved academic 

outcomes and school continuity (Zheng et al., 2017).  

Pan et al. (2017) claimed that academic leaders expanded operations and 

coordinated collaboration by developing a capacity for change and elevating successful 

teaching and learning attributes. The authors specified that interactions with teachers 

could have been improved by disagreements between traditional and contemporary 

learning theories and academic leaders' need for more professional understanding (Pan et 

al., 2017). Additionally, Pan and Chen (2021) explained that educational leaders could 

profit from the advantages of establishing learning communities focused on institutional 

impacts and improved student achievement by intentionally establishing supportive 

relationships., Academic leaders must study their organizations' strengths and weaknesses 

to more effectively identify areas in need of reform and to prepare for essential changes 

in advance (Yoon, 2016). 

Among the actions made by the educational leader or principal to influence an 

academic environment are learning how to lead, believing in time, developing linkages, 

as well as executing change through personal decisions and legal operations that promote 

learning (Watson & Bogotch, 2016). Mombourquette (2017) emphasized the significance 

of educational leaders understanding the advantages of creating a shared objective, 

conveying the goal, concentrating efforts on achieving the goal in the academic context, 

and celebrating victories. Sun and Leithwood (2015) also stated that there remains a 

considerable amount to discover regarding the impact of leadership on student outcomes. 
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These authors argued that research was required before such information could be 

"codified" in a way that would be instantly helpful to practical academic heads (Sun & 

Leithwood, 2015, p. 517). 

Principals’ Perspectives of Leadership 

 The principals' responsibilities include establishing and executing the curriculum, 

overseeing, and assisting the instructional staff, guiding, and coaching staff, enforcing 

rules, and managing budgets (Komalasari et al., 2020). The attitudes of instructors, 

relationships in the classroom, and student outcomes are all impacted by how certain 

principals carry out these responsibilities. The effect may only sometimes be favorable 

and may sometimes harm how teachers are perceived and how well students do (Naidoo, 

2019; Nettles & Herrington, 2007). According to Naidoo (2019), one reason for the 

ongoing decline in student performance and subpar educational outcomes in public 

schools is the inadequate leadership exhibited by administrators. For schools to progress, 

the leadership of the principal is essential. The principal steers the school toward its 

objectives by focusing on organizational development and educational advancement 

(Kowalski, 2010).  

 To develop leadership capacity, principals must engage with key stakeholders. 

Competent, high leadership capability and instructional leadership develop into practical 

leadership practices (Naidoo, 2019). Administrators frequently switch between leadership 

and leadership responsibilities while managing ongoing operational challenges 

(Kowalski, 2010). To help achieve these objectives, principals must provide exceptional 

student performance, favorable educational outcomes, and the training of competent 
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teachers (Naidoo, 2019). When principals and teachers in the learning community 

prioritize student accomplishment, it improves leadership and inspires methods for 

enhancing teachers' and instructors' practices (Naidoo, 2019). Principals are crucial in 

organizing educational growth (Kelley & Peterson, 2007). According to Nettles and 

Herrington (2007), principals who consistently express high-performance goals show that 

this continual presentation of their worldview is linked to good schools and student 

achievement. 

The principal's responsibility in education is to set up the teaching and learning 

environment (Elmore, 2008; Hallinger & Heck, 1998; Hopkins, 2008; Pont et al., 2008). 

For both teachers and students, the principal is crucial in building a collaborative and 

inspiring work environment (Petersen, 2014). Principals want to boost their academic 

performance by enhancing communication, inspiring teachers, building their confidence, 

and giving them tools (Pisseth, 2011). When principals are adept at bringing out the best 

in their instructors and developing their potential, they may establish themselves as 

powerful figures. Better-prepared teachers are better equipped to handle challenging 

situations in the classroom (Organization for Economic Co-operation and Development, 

2005). 

Through experimental research, Silva et al. (2011) identified positive outcomes 

resulting from administrators actively monitoring and offering feedback. Chappelear and 

Price (2012) and Fancera and Bliss (2011) found a connection between improved student 

achievement and principals' observation of teachers and comments to them. According to 

Fancera and Bliss (2011), fundamental instructional leadership strategies relate to student 
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accomplishment. Principals are responsible for actively seeking and embracing chances 

to support teachers' professional development (Soehner & Ryan, 2011). This strategy is 

crucial for administrators and instructors with different levels of competence. 

As the world focuses on educational reform, school success, and standard-based 

accountability systems have evolved in the 21st century, the significance of principals' 

instructional leadership has increased (Pan et al., 2015; Zhao, 2018). Primary leadership 

study now focuses more on many types of specialized leadership rather than conventional 

leadership (Lai et al., 2017; Pan et al., 2015). According to Hallinger et al. (2015), 

instructional leadership has the most practical impact on student learning outcomes. 

Principals' actions, words, and behaviors contribute to their instructional leadership 

(Mulford, 2008). Principals' primary duties as instructional leaders are facilitating 

instruction, which involves monitoring and evaluating teachers' performance and 

strategic planning programs and courses for teacher professional development (King, 

2002). Robinson et al. (2008) proposed a five-dimensional paradigm for instructional 

leadership that included: (a) establishing goals and expectations, (b) strategic resourcing, 

(c) planning, organizing, and evaluating teaching and the curriculum, (d) promoting and 

participating in teacher learning and development, and (e) upholding a secure and 

encouraging work environment. 

It is commonly known that strong instructional leadership is a crucial element of 

school growth and has a significant impact on raising school effectiveness (Allen et al., 

2015). High-performing principals concentrate on the academic aspects of their schools, 

such as setting academic goals, creating curricula, assessing the effectiveness of teachers' 
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instructional strategies, and providing opportunities for instructional improvement 

(Hallinger, 2003; Marks & Printy, 2003; Southworth, 2002). Principals with low levels of 

instructional leadership are frequently narrow, focusing largely on actions or activities 

directly related to teaching while disregarding administrative functions (Murphy, 1988). 

Significant changes have been made to the role of school leadership, which now includes 

a very active engagement in instructional leadership (Soehner & Ryan, 2011). Gaziel 

(2007) asserted that teachers' direct classroom instruction had a more direct influence on 

students' academic achievement than does the role of principals. Thus, the present study 

stands at a critical juncture in the literature and may serve to elucidate the important roles 

of teachers and principals considering a principal’s leadership style. 

Principals’ Role 

Principals often undertake three interchangeable responsibilities at the school 

level (Naidoo, 2019). As managers, they prioritize the management and control of 

personnel, material, and monetary resources. As leaders, principals steer the institution's 

vision and concentrate on organizational growth and school improvement (Leithwood et 

al., 2010; Naidoo, 2019). However, administrators deal with day-to-day operational 

issues and continually switch between leadership and management roles (Kowalski, 

2010). In addition, the principal's job is in a continual state of transition, shifting from 

instructional leader (Abdullah & Kassim, 2011; DeMatthews et al., 2022; Mestry, 2017) 

to transactional leader, who at times embraces the concept of transformational leader 

(Balyer, 2012; Fullan, 2014; Tingle et al., 2019)  
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Student performance is positively correlated with a pleasant, supportive, and 

inviting academic environment, whereas it is adversely correlated with conduct problems 

(Danielsen et al., 2010). After direct instruction, the second most substantial impact on 

student achievement is attributed to school leadership (Leithwood et al., 2008). 

According to Meece et al. (2006), principals may focus on higher success if they develop 

a favorable academic atmosphere, administrative leadership, shared objectives, morale, 

student discipline, safety, and fair expectations for undesirable behaviors within the 

school and classrooms.  

Silva et al. (2011) found that school leaders directly affected student achievement. 

Development of people, reorganization of the organization, and management of the 

teaching and educational program are examples acts of leadership (Leithwood et al., 

2008). As assessed by student success, the principal significantly affects student 

achievement and school development (Hechinger Report, 2011; Lending & Mrazek, 

2014; Webber et al., 2013). According to Bruggencate et al. (2012), instructional 

leadership improves students' academic success by fostering a solid instructional 

environment and boosting instructors' incentives. 

While the principal's role is constantly altered to meet the needs of a quickly 

changing environment (Sowell, 2018), it is becoming increasingly important for 

principals to focus on enhancing student achievement (Leithwood et al., 2010). It is 

suggested that school leaders focus on those leadership practices that have been 

demonstrated to improve education and student achievement (Leithwood et al., 2010). 

Indirectly and forcefully, leaders impact staff incentives, commitments, and working 
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conditions to encourage teaching and learning (Leithwood et al., 2008). According to 

Leithwood et al. (2008), school leaders must vary their leadership and leadership methods 

to alter their staff's performance in specific areas, thereby enhancing staff performance 

and student success.  Principals may have a higher impact on student achievement than 

previously believed, and this influence may increase as principals adapt to changing 

expectations (Osborne-Lampkin et al., 2015). The need for school administrators to 

comprehend how to concentrate their efforts to have the most significant impact on 

student progress has persisted (Fullan, 2014). Sowell (2018) suggested that school 

administrators may concentrate their efforts on improving student development by 

engaging the assistance of their instructors. Principals noticed that recognizing and 

thanking teachers increased a teacher's passion and commitment to educating students, 

enhancing the work environment for teachers (Sowell, 2018). 

In a semi-structured interview with five Texas principals, Sowell (2018) 

discovered that principals significantly influenced teacher improvement and learning by 

building a culture of trust and support for teachers. The principals in the study indicated 

that fostering interpersonal trust and enhanced teacher engagement by acknowledging 

teachers' professional performance and distributing leadership among instructors (Sowell, 

2018). The use of teacher-supportive leadership methods by school administrators is 

crucial to the development of children (Shepherd-Jones & Salisbury-Glennon, 2018). 

According to research, student achievement correlated with the principal's capacity to 

create a vision for learning (Brown et al., 2011). 
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Teachers’ Perspectives of Principals’ Leadership  

The majority of the research to date on teachers' perspectives of principal 

leadership has focused on survey analysis (Scallon et al., 2021). For example, to examine 

the effects of teacher departure, self-transfer (moving to another school), and exit, 

Ingersoll (2001) and Grissom et al. (2021) used the Schools and Staffing Survey and the 

supplemental Teacher Follow-up Survey to obtain a national representative sample of 

public and private school teachers. Although quantitative analysis offered evidence on the 

traits of good principal leadership and, in some circumstances, connected perspectives to 

teacher career decisions, there needs to be a way to comprehend the underlying processes 

that distinguish excellent principal leadership (Scallon et al., 2021). Further qualitative 

studies are needed to supplement quantitative research on primary practices that foster 

teaching and learning, according to researchers (Boyd et al., 2011; Stanley, 2021).  

Recent studies have shown that teachers' opinions of principals are primarily 

influenced by factors that are under a principal's control and have little to no relationship 

with contextual variables outside of a principal's control, highlighting the significance of 

teachers' perspectives (Blackwell & Young, 2021; Bristol & Esboldt, 2020). Thus, it is 

helpful to rely on qualitative descriptions provided by teachers as researchers continue to 

investigate organizational and leadership characteristics (Scallon et al., 2021). The 

effectiveness of the school and professional learning is impacted by teachers' opinions of 

their administrators' leadership styles (Liang et al., 2015). Hardman (2011) asserted that 

when school administrators were viewed favorably by their instructors, they could 

produce favorable outcomes. According to the leadership styles of school administrators, 
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those who collaborate with teachers, seek their input, involve them in decision-making 

processes, encourage open communication, and foster a healthy school culture will 

continue to have positive relationships with them (Shepherd-Jones & Salisbury-Glennon, 

2018). As a result, improved interactions between teachers and principals lead to higher 

levels of student accomplishment (Marzano et al., 2005; Supovitz et al., 2010). 

Teachers’ Roles 

Teachers are essential to their student's education and development, and their 

responsibilities extend beyond curriculum delivery and instruction. Teachers are also 

accountable for leading, mentoring, and motivating pupils to become lifelong learners 

and contributing members of society (Woods, 2021). According to Park and Jun (2007), a 

teacher's instructional behaviors, like praise, feedback, positive reinforcement, and 

presenting challenging projects depending on each student's interests), were crucial for 

boosting a student's academic achievements. The integration of these features is affected 

by teacher training programs, principal leadership, and expectations (Szeto & Cheng, 

2018). To provide an excellent education in the classroom, teachers must remain current 

on curriculum requirements and instructional leadership concepts (Bates, 2015). 

According to Miller (2003), teacher preparation is crucial for successful teaching. 

According to Bates (2015), it is the teacher's responsibility to identify innovative 

ways to educate all students and to engage in professional development activities. 

According to Miller (2003), effective leadership enhanced the value of teaching and 

teaching techniques and ensured long-term change. A principal's creation and 

implementation of a professional learning plan is an element of their leadership.  

-
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Robertson et al. (2020) investigated the influence of administrators' professional 

development selection on teachers' instructional practices and student results. The authors 

interviewed and observed 82 teachers in classrooms from kindergarten through high 

school to determine how teachers assess the leadership styles of administrators. The most 

positive aspects of professional development included leadership, autonomy, 

intentionality, and reflection (Robertson et al., 2020). According to the findings, 

instructors had a more favorable opinion of professional development sessions that were 

purposeful and data-driven than those whose subjects were not directly relevant to their 

everyday experiences. When the themes were directly applicable, teachers also believed 

principals were in sync with their needs (Robertson et al., 2020).  

DuFour and Mattos (2013) reviewed the most significant leadership methods 

administrators could use to boost their teachers' morale and performance. They concluded 

that micromanagement was ineffective, and some instructors responded with passive-

aggressive conduct or disengagement from school culture. A collaborative approach to 

leadership had favorable outcomes (DuFour & Mattos, 2013). In particular, DuFour and 

Mattos (2013) found that principals who encouraged cooperation at all levels 

significantly impacted teacher and student results. They recommended that administrators 

create professional learning communities or small support groups for teachers to 

exchange ideas and express their viewpoints in safe environments. These activities were 

favorably connected with student success when led by principals (DuFour & Mattos, 

2013). 
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Principal Leadership Style Impacts Teachers’ Instructional Style and Methods 

The interaction between a principal's leadership style and a teacher's instructional 

style and techniques is a critical component that can affect the school's overall 

educational quality (Bellibas & Liu, 2018). This is because principals and teachers play 

vital roles in fostering a healthy learning environment for students (Shepherd-Jones & 

Salisbury-Glennon, 2018). Nonetheless, the principal's leadership style can considerably 

affect the teaching style and methods of the instructors. Since the primary responsibility 

of school principals is to promote equitable education for all students, which includes 

effective instructional styles (Dyson et al., 2010; Kugelmass & Ainscow, 2004; Ruairc et 

al., 2013), they must cultivate the motivation, skills, and working circumstances of their 

employees concerning a varied student population (Lambrecht et al., 2022; Leithwood et 

al., 2008; Naraian & Amrhein, 2022). Overall, teachers' and principals' assessments of 

how principal leadership style influences instructional style and techniques are crucial for 

fostering a good learning environment conducive to student achievement (Kalkan et al., 

2020). Principals who embrace a style of transformational leadership that promotes 

teacher growth and development may be more likely to generate a culture of creativity 

and cooperation that improves student learning results. 

Principal Perspectives 

Principals frequently consider their leadership style as a tool for fostering teacher 

development and progress (Kalkan et al., 2020). For example, principals who embrace a 

mentoring leadership style will likely build a professional growth and development 

culture among their teachers (Pietsch & Tulowitzki, 2017). In such a setting, teachers 
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may be more willing to employ new teaching strategies and techniques that improve 

student learning results. However, administrators with a more prescriptive leadership 

style may accidentally impede teacher creativity and innovation (Pietsch & Tulowitzki, 

2017). This might result in a teaching environment that is less dynamic and fails to satisfy 

the requirements of various learners. 

School administrators and educational leaders are problem-solvers and facilitators 

from a pragmatic standpoint (Chrispeels & Martin, 1998; Dare & Saleem, 2022). In 

particular, private secondary school principals are crucial in enhancing teacher job 

performance (Saleem et al., 2020). The leadership style of school principals directly or 

indirectly affects instructors' performance. Specifically, Saleem et al. (2020) explained 

that principalship entails several essential roles and responsibilities, including the 

maintenance of curricular standards, the evaluation of teaching methods, the monitoring 

of student achievement, the facilitation of teachers, and the creation of an encouraging 

and achievement-oriented environment in which challenging goals can be attained. As 

facilitators and problem-solvers, school principals help in the academic and 

administrative worlds through sets of directives and instructions to accomplish tasks and 

achieve challenging goals (Saleem et al., 2020).  

Teacher Perspectives  

Teachers frequently believe the principal's leadership style influences their 

teaching style and approaches. For instance, if the principal's leadership style is 

authoritarian, teachers may feel constrained in their capacity to be creative and inventive 

in the classroom (Abu Nasra & Arar, 2020). This can result in a more traditional 
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approach to education that emphasizes rote learning and memorization rather than 

interactive and engaging methods that foster critical thinking and problem-solving. On 

the other hand, teachers may be more likely to employ instructional strategies 

encouraging student-centered learning and collaborative problem-solving if the principal 

has a transformational leadership style (Abu Nasra & Arar, 2020). In such a setting, 

teachers may be more willing to experiment with innovative approaches and techniques 

that improve student engagement and achievement outcomes.  

Bass and Avolio (2000) discovered that leaders who employed a transformational 

leadership style, which resulted in positive changes in the people they lead, can effect 

significant changes in 20 schools and foster a pleasant learning environment. Principals' 

effect on teachers' impressions of the workplace environment is crucial for achievement 

(Ismail, 2012). However, not all school principals are equipped to handle these sorts of 

obstacles. Woods and Weasmer (2004) discovered that some principals strive to avoid 

workplace obstacles and must approach instructors about problems they may perceive.  

An inability to influence undesirable behaviors or attitudes may be viewed as a 

leadership failure, resulting in a loss of trust and work satisfaction (Ismail, 2012). 

Additionally, Price (2015) discovered that interactions between principals and teachers 

were connected to teachers' views of student involvement, mediated by teachers' trust in 

their colleagues and administrative assistance. Although a strong connection between 

principals and teachers results in a beneficial learning environment, teachers report 

leaving the field due to restricted influence and autonomy (Ingersoll, 2003; Kersaint et 

al., 2007; Shepherd-Jones & Salisbury-Glennon, 2018). 
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Teachers’ Instructional Elements  

A teacher's instructional elements are those aspects of education crucial to 

assisting students in achieving their academic objectives. These elements can be 

influenced by principal leadership or the teachers’ perspectives of principal leadership. 

For example, Özdemir (2019) described that principals play an important role in 

improving student achievement by fostering a positive and collaborative organizational 

environment. By offering opportunities for professional development, instructional 

feedback, instructional resources, curriculum alignment, and classroom management 

assistance, principals may assist teachers in enhancing their instructional practices and, 

consequently, student learning outcomes (Grissom et al., 2021). Principals must 

proactively support their teachers to foster a culture of continual improvement and ensure 

that all students receive an excellent education (Grissom et al., 2021). The instructional 

elements that perspectives of principal leadership may impact include content knowledge, 

pedagogical knowledge, classroom management, assessment and feedback, technology 

integration, and professional development (Moore, 2014; National Academies of 

Sciences, Engineering, and Medicine, 2020; Shirrell et al., 2019).  

Content Knowledge 

Teachers must have a complete and in-depth understanding of the subject they are 

instructing. This enables them to deliver correct and pertinent information to their pupils 

and to respond to their inquiries educationally and engagingly. Content knowledge 

involves knowledge of essential ideas, principles, theories, current research, trends, and 

best practices (Gess-Newsome et al., 2019). McLeod et al. (2003) explained that this 
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helps teachers present students with accurate and pertinent information, answer questions, 

and guide their study. It also enables teachers to plan and organize education tailored to 

their pupils’ comprehension, interests, and requirements. Additionally, teachers employ a 

range of teaching styles and methods, including lectures, debates, hands-on activities, and 

technological tools, to bring the subject matter to life (Gess-Newsome et al., 2019). 

Pedagogical Knowledge 

Teachers must also have a pedagogical understanding to instruct students 

properly. This involves learning how to present the material so students can easily 

comprehend it, how to differentiate teaching to suit the needs of varied learners, and how 

to employ various instructional tactics to keep students involved and motivated (Morine-

Dershimer & Kent, 1999). Nikolopoulou et al. (2021) explained that teachers with 

pedagogical understanding could differentiate education to fit the varying requirements of 

their pupils. Teachers can employ various teaching tactics, resources, and evaluations to 

fit their pupils' learning styles, aptitudes, and interests. Accordingly, pedagogical 

knowledge is an essential element of teacher instruction because it assists teachers in 

planning practical lessons, differentiating instruction, monitoring and adjusting 

instruction, promoting student engagement and motivation, and supporting effective 

classroom management. In context, instructors with pedagogical expertise are more 

successful in their instruction, resulting in enhanced student learning results 

(Nikolopoulou et al., 2021). 
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Classroom Management 

Teachers must develop a pleasant classroom learning environment by establishing 

explicit behavioral norms and fostering an environment where all students feel welcome 

and valued. Classroom management enables students to concentrate on their studies 

without interruptions (Franklin & Harrington, 2019). Successful classrooms encourage 

learning zeal and motivation, active participation, and high levels of engagement, with 

teachers knowledgeable about the material to be covered in class and how their 

instruction affects students' capacity to become self-directed, lifelong learners 

(Organization for Economic Co-operation and Development, 2005). Additionally, 

according to Franklin and Harrington (2019), a system of shared tasks and 

responsibilities between instructors and students leads to successful classrooms. 

Assessment and Feedback 

Teachers must be able to assess student learning using several methodologies, 

including formative and summative assessments. In addition, some researchers 

determined that teachers should offer timely and constructive feedback to assist students 

in enhancing their performance and achieving their learning objectives (van der Kleij, 

2019). Grissom et al. (2021) also explained that strategic resource management was 

necessary for good leadership, such as optimizing resource allocation or utilization to 

promote effective teaching methods, including proper assessment and student feedback 

(Grissom et al., 2015, 2021).  
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Technology Integration 

In today's digital world, instructors must be adept at integrating technology into 

their lessons. This involves employing instructional software, web tools, and multimedia 

resources to provide exciting and dynamic learning environments. Important stakeholders 

and teacher educators develop and motivate new teachers to teach in today's classrooms 

(Tondeur et al., 2019). They can also play a crucial role in boosting the technology-

enhanced instructional practices of preservice teachers. So, educators are increasingly 

faced with educating future teachers to integrate technology into their educational 

practice (Liu, 2016; Ping et al., 2018). 

Professional Development 

Teachers must be devoted to continual professional development to remain 

abreast of the most recent research and best teaching techniques. Participating in 

professional learning groups, attending conferences, and seeking higher degrees and 

certifications fall under this category (Robinson & Gray, 2019). Theoretical concepts and 

real-world applications are integrated into effective professional learning. Practical tip-

based professional development is ineffective because it deprives instructors of 

understanding underlying concepts enabling them to acquire adaptive competence and 

provide the circumstances necessary for increased student learning in their classrooms 

(Grossman et al., 2009).  

Leadership and perspectives of leadership in schools is important for school 

results, especially student achievement. After the release of the extremely important 

Wallace Foundation–commissioned paper, this belief has become widespread (Grissom et 
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al., 2021; Leithwood et al., 2004). Policymakers and researchers often reference the 

report’s main conclusion that “leadership is second only to classroom instruction among 

all school-related factors that contribute to what students learn at school” (Leithwood et 

al., 2004, p. 5).  The effectiveness of many leadership techniques on student results will 

depend more on the existence of particular traits than on how frequently the technique is 

used (Robinson & Gray, 2019).  

Student success can be significantly affected by the leadership styles of school 

administrators. According to research, certain leadership styles are more effective than 

others in promoting academic achievement and improving student outcomes (Schacter, 

1999). It has been discovered that transformational leadership positively affects student 

success. Specifically, Leithwood et al. (2020a) discovered by building a collaborative and 

pleasant school culture, transformational leaders may raise student engagement and 

motivation, resulting in better academic achievements.  

On the other hand, authoritarian leadership styles, defined by rigorous regulations 

and a top-down approach to decision-making, were found to have a detrimental effect on 

student accomplishment (Leithwood et al., 2020b). These leaders may limit the creativity 

and autonomy of teachers and foster an atmosphere of fear and intimidation, which can 

reduce the motivation and involvement of students. Ultimately, the principal's leadership 

style may dramatically influence the performance of the school and its pupils (Leithwood 

et al., 2020b). 

Park et al. (2019) studied principal support mechanisms and teacher expectations 

that affected student achievement and found that principal support directly affected 
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student achievement. Specifically, principal support positively influenced professional 

development and collective responsibility, which affected student math achievement via 

group-level teacher expectations (Park et al., 2019). Leithwood et al. (2020a) explained 

that enough evidence shows that school leadership affects student achievement. However, 

the main question is how and what perspectives of principal leadership drive this 

correlative phenomenon. 

The Effect of COVID-19 

In March 2019, COVID-19 mandated that instructors change their strategies to 

offer virtual learning opportunities to more than 1 million pupils (Butcher, 2020; Turner 

et al., 2020). With no preparation or support, many schools switched from a face-to-face-

based education system to one entirely virtual (Kamenetz, 2020). A surge often drove 

students and instructors into a new educational environment, according to Schaefer et al. 

(2020). Moreover, since everyday encounters occurred in distant settings, principals' 

leadership styles were tested. Leadership and leadership styles are closely tied to teachers' 

motivation, affecting how teachers shifted to remote learning (Fernet et al., 2012). 

Specifically, more consideration must be made on how instructors may be supported in 

this new environment since most concerns have been about switching from in-person to 

remote learning activities (Eva, 2020).  

According to Orsini and Rodrigues (2020), self-determination theory (SDT) can 

offer a framework for leaders to contribute to the development of optimal remote 

working environments for teachers. According to self-determination theory, which 

distinguishes between controlled and autonomous motivation, motivations drive people to 
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engage in their work (Ryan & Deci, 2017). On the other hand, genuine interest in work 

activities or giving them value are prerequisites for autonomous motivation (Ten Cate et 

al., 2011). For example, according to Orsini et al. (2020) and Van den Berghe et al. 

(2014), instructors who are motivated by themselves produce exceptional results.  

Principals may advocate giving teachers a voice and a choice to promote 

preference (Orsini & Rodrigues, 2020). The key to increasing motivation and output is to 

empower teachers rather than control their behavior (Orsini & Rodrigues, 2020). 

Particularly in the case of distance learning, leaders must know how to develop and 

maintain interaction with teachers (Orsini & Rodrigues, 2020). Using video chats, social 

media, and a platform for ongoing workgroup engagement, leaders may build an online 

community that can be utilized to check in on everyone and share information concerning 

technological, educational, or discipline-specific problems (Orsini & Rodrigues, 2020). 

Thornton (2021) interviewed 18 principals to learn more about the recent effects 

of COVID-19 on teachers and students following the first lockdown in New Zealand and 

the reopening of the schools., The study was conducted in March 2020. Thornton (2021) 

explained that teachers could only rely partially on prior experiences to achieve the goal 

of pupils meeting standards/achieving student performance.  

One of the best practices that emerged from the findings was communicating and 

checking in. Other excellent practices included solving difficulties and promoting well-

being. Unlike those who appeared to criticize teachers or did not support or engage them, 

principals who embraced the changes and rose to the challenge received higher ratings 

(Thornton, 2021).  
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Like Thornton (2021), Huck and Zhang (2021) conducted a thorough literature 

study to examine the impact of COVID-19 on education. The study's findings were 

consistent with what most instructors had encountered. Consistent with Thornton’s 

(2021) findings, instructors needed help with online learning and needed assistance from 

their principals. Huck and Zhang (2021) concluded teachers had difficulty ensuring 

pupils had the tools they needed at home to succeed. Student performance during 

COVID-19 had a range of outcomes. While some students adapted well to a virtual 

setting, others needed to catch up or regain interest once they returned to traditional 

classroom settings. Parent and caregiver interaction with school administrators, that is, 

teachers and principals, was crucial in the virtual setting. Principals had to set new 

guidelines to include parents and caregivers in the educational process (Huck & Zhang, 

2021). 

Leadership, Teacher’s Trust, and Working Commitment 

Much discussion has been about the broad definition of leadership. It is defined as 

convincing followers to collectively comprehend and accept specified tasks so that they 

may be accomplished successfully and efficiently in this research (Yue et al., 2019). To 

effectively motivate all company members to work together and put out a significant 

effort to attain these goals, leaders must clearly articulate the vision and purpose of their 

organization to their followers (Eliophotou Menon, 2014). Hence, leadership involves 

setting and directing an organization's trajectory in light of current events while 

employing technological advancement, networking, forging alliances, inspiring and 

motivating staff members, and building trust (Eliophotou Menon, 2014). In addition, 
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leadership refers to a principal's efforts to support and motivate teachers to make their 

maximum contribution to the organization's goal and vision (Mansor et al., 2021). 

Educators' faith in their leaders is crucial because it influences their attitudes and 

behaviors regarding any work. This aligns with other research demonstrating how vital 

teacher trust in school leadership and structure is since it affects their opinions of the 

school's decisions (Mansor et al., 2021). According to Drescher et al. (2014), Mineo 

(2014), and Iqbal et al. (2020), trust in leaders is essential since it lays the groundwork 

for a successful school. If teachers do not trust administrators, it has been determined that 

they may not even be competent. Teachers' self-efficacy is increased when they have 

faith in their leaders. This is stated to allow open interactions between teachers and 

administrators and give instructors the impression that the school heads are dependable, 

honest, effective, and caring (Fairman & Mackenzie, 2015; Ghamrawi, 2013). Significant 

and long-term school reforms can only be made with the cooperation of teachers and 

administrators (Kalkan et al., 2020). 

Summary 

This chapter analyzed previous research on how principal leadership styles affect 

teachers' effectiveness and students' academic progress. In this literature review, I 

explained the conceptual framework of REB and transformational leadership, which 

guided this study. Additionally, I synthesized the literature on principal leadership styles, 

how they affect teacher and student performance, and the impact of COVID-19.  

A principal's leadership style has a considerable influence on the quality of 

instruction, which is one of the most crucial criteria for delivering excellent education to 
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students (Gbollie & Keamu, 2017). Effective leadership increases an organization's 

capacity to face obstacles, such as building a competitive intellectual edge, cultivating 

ethical conduct and skillfully managing a diverse workforce with honesty and 

effectiveness (Sun et al., 2017). Hence, principals must adopt leadership styles that 

improve the institution's professional atmosphere while satisfying national and state 

educational standards. Diverse leadership styles may contribute to greater student 

accomplishment, staff productivity, and a more positive classroom atmosphere (Sun et 

al., 2017). In Chapter III, I review and explain the methodology used to conduct this 

study.  
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CHAPTER III 

RESEARCH METHOD 

This study examined how principals and teachers serving in the same school 

perceived the impact of principals' leadership styles. Leadership is essential to all facets 

of education, from daily operations to school reform. Indeed, many studies in academic 

literature focus on leadership's role in school reform efforts (Fuller & Stevenson, 2019; 

Pont, 2020).  

However, much can be learned from examining principals' leadership styles and 

practices in top-performing K-12 schools. Therefore, this study focused on understanding 

the impact of principal leadership styles on teachers’ instructional styles and 

effectiveness. This study is unique in that it compared the perspectives of principals’ 

leadership styles from two perspectives: from the principal and teachers working in the 

same school. As such, this study may lend insight into principal-teacher relationship 

characteristics that facilitate productive collaborations in high-performing schools in the 

United States. 

Chapter III begins with a discussion of the research methodology and design 

chosen for the study, where I provide a rationale for choosing the qualitative research 

design. Next, I discuss my role as the researcher. Then, I detail the specific methodology 

used in the study regarding participant recruitment and selection, that is, the population 

and sample, and the data collection techniques. Next, the chapter encompasses an 

exploration of the data analysis procedures, questions of trustworthiness, and the ethical 
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considerations of the study. The chapter concludes with a summary and transition to 

Chapter IV, which presents the study’s findings. 

Research Design and Rationale  

This section explains why I chose a qualitative methodology approach rather than 

pursuing quantitative or mixed methodological research. Subsequently, I explain my 

choice of a generic qualitative inquiry rather than other qualitative research designs. 

Methodological Tradition 

I chose a qualitative research design for this study. Qualitative research places a 

large emphasis on individuals’ interpretation of situations and events and allows for 

examining their lived experiences, perspectives, and beliefs (Gioia, 2021). As such, it is 

appropriate for this study, which examined the differential perspectives of teachers and 

principals regarding teachers’ leadership styles.  

Qualitative research techniques allow researchers to gain detailed, thick 

descriptions of the experiences of the study participants. Such methods include virtual, 

in-person, or questionnaire-based interviews, focus groups, and observations (Gray et al., 

2020). Additionally, qualitative research is well-suited for researching phenomena that 

are unique, emergent, or complex because the flexible nature of qualitative 

methodologies allows researchers to collect information from several viewpoints and 

comprehend the complexity and subtleties of the experiences being researched 

(Stutterheim & Ratcliffe, 2021).  

This perspective on qualitative research is pertinent to my study, as I examined 

the viewpoints of both teachers and principals regarding the impact of principals’ 
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leadership styles on teacher instructional design. Empirical studies in various fields use 

qualitative research methodologies, including education (Shava & Nkengbeza, 2019) and 

educational leadership (Boyce & Bowers, 2018). Therefore, I chose a qualitative 

methodology because it was suitable for my research based on previous empirical studies 

in educational leadership. 

I did not choose a quantitative or mixed methods research design approach for 

this study. Qualitative methods employ deductive, objective, and systematic strategies to 

answer research questions. They ultimately give insight into the frequency or prevalence 

of a phenomenon (Mohajan, 2020). While a quantitative comparison could have been 

performed, such a study would not adequately capture the perspectives of teachers and 

principals regarding the principal’s leadership style. Therefore, I deemed a quantitative 

methodology inappropriate for this study. Moreover, my research questions were 

qualitative in nature, a mixed methodology was inappropriate for the study’s research 

tradition. Therefore, I determined that a qualitative approach was the most appropriate 

research tradition for the study. 

Research Approach 

There are six general types of qualitative research approaches: general qualitative 

inquiry, case study, ethnography, grounded study, phenomenology, and narrative inquiry. 

This study employed a generic qualitative research design. General qualitative inquiries 

aim to decipher individuals' meanings related to the phenomenon under investigation 

(Osbeck, 2014). Qualitative inquiries have flexible research designs and offer researchers 

a variety of methods to interact with participants and ask why and how a particular 
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phenomenon exists (Kyngäs, 2020). Such methods include in-person, virtual, or survey-

based interviews and focus groups. I chose the general qualitative inquiry to ask why and 

how principals’ leadership styles are perceived by teachers and principals in the same 

school, providing the context and deeper understanding of how leadership styles affect 

teachers’ instructional methods (Peterson, 2019). 

Other qualitative research methods, such as narrative, grounded theory, case 

studies, ethnography, and phenomenology, were deemed unsuitable for this exploration. 

A narrative technique focuses mostly on data gathered from subjects explaining personal 

information about the trajectory of their lives (Mihas, 2019). Since this study examined 

an employment-related phenomenon, a narrative inquiry was not chosen. Glaser and 

Strauss (2017) suggest that grounded theory is appropriate when little is known about the 

phenomenon. Since the perspectives of principals and teachers have been extensively 

studied, I did not choose a grounded study. Case studies are helpful when researchers 

examine single or multiple case problems. In this situation, a case study design would 

examine one or two high-performing high schools, which would not allow for the 

perspectives of many teachers and principals to be examined (see Asenahabi, 2019). 

Therefore, I believed that a case study would not sufficiently answer the study's research 

questions.  

I originally chose phenomenology as the research approach for this study. 

Moustakas (1994) explained that phenomenology is suitable for investigating and 

elucidating the overall experiences of target populations related to a specific 

phenomenon. However, descriptive phenomenology seeks to describe rather than explain 
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from the viewpoint of those who lived the experiences without preconceptions (Neubauer 

et al., 2019). Thus, I did not choose to pursue phenomenology as a research approach 

because the aim of the study is to explain differences in perspectives between teachers 

and principals regarding the same phenomenon. This type of study, therefore, requires 

flexibility, which led to the conclusion that a general qualitative inquiry was the best 

research method for the study. 

Role of the Researcher  

The integrity of qualitative research is paramount. It depends on the competence 

and resourcefulness of the researcher. In this qualitative research study, I, the researcher, 

collected data, working as an objective viewer (see Wa-Mbaleka, 2018). I conducted 

emailed-based, qualitative questionnaire with participants. When working with human 

research subjects, it is imperative that researchers follow all ethical guidelines, including 

protecting the participants’ anonymity, ensuring voluntary participation, and providing 

participants with sufficient knowledge of the requirements of the study (Moustakas, 

1994).  

As the sole research instrument, I selected the high schools from which the 

participants worked, conducted questionnaire-based interviews, and ensured that the data 

derived from the participants was protected. I limited any researcher bias and interpreted 

the responses of participants. I analyzed the interview data using NVivo version 12, a 

computer-assisted qualitative data analysis software, and drew conclusions based on the 

emergent themes from the data within the context of the REB theory and transformational 

leadership. 
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Seven high-performing high schools are in urban school districts in the southern 

United States. Therefore, I used convenience sampling to select six principals to 

participate in the study. I purposefully sampled teachers at the six participating schools to 

select teachers employed at the same schools as the principals. I disclosed my 

positionality. Potential participants were informed that I am an assistant principal in a 

high-performing school in the same urban school district as the participants. Therefore, I 

have some professional knowledge about how principals’ leadership styles influence 

teachers’ instructional practices, but only at the middle school level. Since I work at a 

middle school and the target population is high-performing high schools, no principals or 

teachers who work with me were selected for the study. Therefore, I did not face any 

circumstance where a participant held a subordinate or a superior position in relation to 

me. 

I practiced reflexivity throughout the study to reduce potential researcher bias. 

Reflexivity practices enable a researcher to think critically about how their beliefs, 

values, and positions affect the research process, including participant selection, data 

collecting, analysis, and interpretation (Olaghere, 2022). I used a research journal 

throughout the study to fully understand my thoughts, opinions, and beliefs (see 

McGrath, 2021). For this purpose, I journaled before and after performing any research-

related tasks, including choosing participants, creating an interview procedure, gathering 

data through semi-structured interviews, and data analysis. Therefore, I used journaling 

as a reflexivity protocol to mitigate researcher bias. 
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Methodology  

The methodology section details how I collected and used data from participants 

in the study. Thus, this section contains the criteria for participant selection, the use of 

instruments, recruitment procedures, data collection, and data analysis.  These 

components are crucial in addressing research questions in qualitative research and 

warranting the reproducibility of the findings. 

Participant Selection 

The general population was high school principals and teachers in urban, public 

high-performing high schools in the United States. The target population was teachers 

and principals working in high-performed high schools in one urban, southern district of 

the United States. The high schools selected for the study were found via a district 

website that ranked schools and displayed their statistics. The district website categorized 

seven high schools as being high performing.  

I exhaustively sampled principals of the seven high schools who met the inclusion 

criteria of being employed in high-performing high schools in the chosen urban school 

district. Six of the seven principals participated in the study. As a middle school assistant 

principal in the same school district, I had access to the names and email addresses of the 

teachers at those high schools. Thus, teachers were conveniently sampled based on their 

identification within the six high-performing high schools represented by the sample. A 

total of 21 teachers and six principals completed the questionnaire. 
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Instrumentation 

There were three instruments utilized in the study. First, in qualitative studies, the 

researcher themselves is an instrument (Wa-Mbaleka, 2018). As such, I prepared and 

administered the study's second research instrument, a semi-structured interview 

questionnaire with open-ended questions. Researchers use semi-structured interviews to 

gain knowledge about a certain subject from qualified individuals (Adeoye-Olatunde & 

Olenik, 2021).  

I designed the open-ended questions to allow the participants to expand upon their 

thoughts without constraint. I also designed the questionnaire to understand principals’ 

leadership styles before and after the COVID-19 pandemic. The goal was to compare the 

principals’ self-perceived leadership styles and the teachers’ perspectives of their 

principal’s leadership styles. To this end, there were different surveys for teachers and 

principals (see Appendix A). 

Population and Sample 

The target population was principals and teachers working at high-performing 

high schools in one urban school district in the southern United States. The sample 

consisted of six principals and 21 teachers from high-performing schools. The inclusion 

criteria did not include provisions for gender or age. Teachers and principals from all 

genders and ages were eligible to participate if they worked at one of the seven high-

performing high schools in the urban school district chosen for this study.  

According to Hennink and Kaiser (2021), data saturation occurs when data 

analysis results in no new ideas, with the data starting to repeat. Data saturation is 
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essential in ensuring content validity, and it is a crucial sign that the sample adequately 

addresses the problem under investigation. Moreover, data saturation indicates that the 

data accurately reflects the importance and complexity of the issues under investigation 

(Hennink & Kaiser, 2021).  

A sample size of 12 to 18 participants is usually selected in qualitative interview-

based studies because this same size generally results in data saturation (Guest et al., 

2020; Vasileiou et al., 2018). Specifically, Guest et al. (2020) demonstrated that data 

saturation occurs in most interview-based qualitative studies after interviewing 12 

participants. Thus, a sample size of six principals may not have allowed for data 

saturation and was an engineered limitation of the study. However, I did observe 

repeating patterns of responses in the data from the principals, suggesting that I had 

reached saturation. I also observed saturation in the data from the 21 teachers who 

participated in the study. 

Data Collection 

I began data collection after receiving approval from the Prairie View A&M 

University IRB Review Board (IRB Protocol #2022-074). I also received approval from 

the chosen school district to conduct the study. To begin data collection, I emailed the 

principals and teachers working at the seven high-performing high schools, as identified 

by the district website. The email contained a recruitment flyer with information about 

the study (Appendix B), a recruitment letter (Appendix C), the interview questions for 

both principals and teachers (Appendix A), and the approval letter from the district.  
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Six principals and four teachers responded to that email with completed 

questionnaires. Since the number of responding teachers was less than needed to reach 

saturation, I converted the questionnaire into a Google form and resent the participation 

email to the identified teachers. An additional 18 teachers completed the Google form. In 

total, six principals and 21 teachers completed the survey. All surveys received from 

principals and teachers were saved with pseudonyms, such as P1, P2, …, and P6 for the 

principles and T1, T2, …., and T21 for the teachers, to preserve the confidentiality and 

anonymity of the participants. I redacted all personally identifiable information on the 

surveys. 

Data Analysis Plan  

I used content analysis to analyze the email-based semi-structured interviews. 

Content analysis is commonly used when a study generates large amounts of non-

numerical data (see Lindgren et al., 2020). While analyzing data, I examined the data and 

identified and categorized themes following the recommendations of Elliott (2018). The 

fundamental purpose of the data analysis process is to arrange the data, find patterns, and 

identify themes to elucidate important information relevant to the principal leadership 

practices and the research questions while combining the data to enable the researcher to 

make inferences (see Raskind et al., 2018). Coding captures significant ideas surrounding 

the data without losing meaning (Saldaña, 2011). I used a seven-phase process during 

data analysis: 

Phase One: familiarization: I became familiar with the interview data by reading 

each questionnaire-based interview multiple times. 
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Phase Two: coding:  I conducted coding to text segments. During this phase, I 

primarily used codes derived from the theoretical foundations of the study. I began using 

the NVivo qualitative software to aid in code and theme organization at this phase. 

Phase Three: pattern recognition: I grouped like text segments together within 

codes. 

Phase Four: constant-comparative: I read responses across all participants by 

interview questions to further solidify codes. Specifically, I read the participants’ 

responses to each interview question (IQ). I read each participant’s response to IQ1, then 

IQ2, and so on, until all IQs had been exhausted. This step allowed me to analyze the data 

across participants. 

Phase Five: I read responses from participants at the same school to determine 

whether there were similarities and differences between principals’ and teachers’ 

responses.   

Phase Six: theming: I organized codes for my research questions to develop themes. 

I defined and refined the codes and themes as appropriate. 

Phase Seven: I reviewed the data holistically to ensure that the codes and themes 

were consistent with the entire data set. I examined the data and data analysis holistically 

to ensure that a logical meaning was extracted to answer each research question. 

Issues of Trustworthiness 

It is important to consider the instruments, data collection and analysis 

procedures, and data suitability when conducting qualitative research. Connelly (2016) 

defined a study's trustworthiness as the degree of the researcher's confidence in the data, 
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transcriptions, and procedures used to ensure the research was of high caliber. Four 

critical components of credibility, transferability, dependability, and confirmability must 

be addressed to establish confidence in qualitative research. 

Credibility 

A study is credible when it accurately captures its participants' perspectives 

(Saldaña, 2011). According to Morse (2015), credibility involves ensuring that the results 

of qualitative research are believable from the research participant's perspective. 

Participants can trust published research findings because they believe them to be their 

own.  

This study was credible because the study participants answered honestly, and I 

did not alter their paper-based interview answers. Thus, the data accurately reflects the 

participant's experiences, thoughts, and views. I also ensured credibility by using 

verbatim quotations from the participants in reporting the data (see Daniel, 2019). Lastly, 

I addressed credibility through journaling (see McGrath, 2021). In the journalling 

process, I made notes regarding my thoughts and feelings throughout the research process 

to ensure the researcher's reflexivity (see McGrath, 2021). 

Transferability 

Transferability in qualitative research is the ability of a study’s findings to be 

applied to different people or places. Transferability seeks to answer the questions 

encompassing the extent to which the study results can be generalized or applied to other 

groups, contexts, or settings (Lindgren et al., 2020). Creswell and Poth (2018) noted that 

ensuring the transferability of a research study involves furnishing sufficient details on 
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the procedures employed to conduct the study. Hence, I presented an elaborate account of 

the methods and procedures utilized to draw conclusions from the research data.  

The study also utilized sampling sufficiency and thick description to enhance 

transferability (Kyngäs, 2020). Sampling sufficiency means that a qualitative study 

contains the appropriate sample size that accurately represents the phenomenon and 

population. A thick description lets the reader comprehend the study’s phenomenon and 

compare it to other circumstances (Shenton, 2004). The results of this study may not be 

transferable to the general population of principals. Only six principals participated in the 

study. However, the data for the principals reached saturation, lending credence to the 

notion that the results may be transferable. 

Dependability 

Dependability is a critical component of trustworthiness and the validity of the 

data in literature that focuses on the consistency of the results (Lincoln & Guba, 1985). 

Dependability gives a framework in which the researcher reviews the analysis process to 

ensure it is aligned with the standards for the chosen designated design (Korstjens & 

Moser, 2017). Dependability in a qualitative study is challenging, as the researcher is 

tasked with presenting enough information to allow future researchers to repeat the study 

and generate similar data (Shenton, 2004).  

I ensured dependability in this study by rigorously documenting the research 

methods. I also addressed that dependability was assured through the establishment of an 

audit trail for all research documents and the processes and decisions made for the 

research study. I established an audit trail in my journal throughout each step of the 
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research process to ensure that details were recorded in a manner such that other 

researchers could repeat the study. 

Confirmability 

Confirmability is the capacity of others to confirm or verify findings in a 

research project (Elo et al., 2014). As described previously, I employed reflexivity 

processes throughout the study (see Ravitch & Carl, 2021). I also acknowledged prior 

experiences, especially since I was employed as a principal at a high-performing 

middle school when I conducted the study. This will allow the reader to make 

decisions regarding the veracity of the presented findings (Lincoln & Guba, 1985; 

Yin, 2018).  

When reviewing and conducting interviews, I used a reflective journal to 

record personal reflections to ensure I did not contribute any biases to the data 

analysis. This research was enhanced through confirmability by: (1) supplying a large 

amount of evidence to support claims. I ensured this by providing verbatim 

quotations from participants; (2) ensuring the accuracy of the results by providing a 

detailed description of the methodology. I accomplished this by keeping a detailed 

log of each step regarding the research process in my journal; (3) declaring and 

acknowledging preconceptions. I ensured my awareness of preconceptions by using 

the reflexivity protocols previously mentioned; and (4) giving weight to participants’ 

experiences and perspectives rather than my own. I ensured this by providing my 

codebook and using verbatim participant quotes. 
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Ethical Considerations   

I followed strict ethical procedures when conducting my research.  This study 

confined to interviews related to work and presented minimal risk since the questions 

only pertained to participants' professional work experience. I avoided addressing any 

sensitive or emotional subjects in this research study. Prairie View A&M University IRB 

Board granted permission to approach participants and collect data. I did not conduct 

research until I was granted that authorization. 

All research can present risks to the participants. Therefore, the researcher must 

maintain the participants’ well-being throughout the research period (Connelly, 2016). 

The well-being of the subjects is guaranteed by upholding established ethical norms 

throughout the procedure. The Belmont Report detailed these expectations (National 

Commission for the Protection of Human Subjects of Biomedical and Behavioral 

Research, 1979). They consist of justice, kindness, and respect for people. Throughout 

the entire research, I worked diligently to uphold these three ethical principles.  

As I enlisted participants from my professional network, I sought and received 

permission to conduct the study from the school district containing the six high-

performing high schools in the study. Additionally, given that the participants were a part 

of my professional network, I worked to protect the identity of the participants by asking 

them to communicate with me through secure methods, including password-protected 

email. I declared the nature of the study and the researcher's intentions to protect the 

participants’ confidentiality on the participant recruitment email. I informed all 
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participants that they could withdraw from the research project without facing any 

negative consequences.  

The study did not identify the school district or the high schools where the 

participants worked to protect participant privacy. Instead, I assigned a pseudonym to 

each participant in all study materials. All participants were aware of the measures I 

implemented to safeguard their privacy. I also ensured confidentiality by removing any 

personally identifiable information from transcripts, including names of employers, 

supervisors, or other identifiers associated with the participant. Furthermore, I redacted 

their place of employment. All the participant data gathered during the collection process 

remained confidential through pseudonyms. I responsibly stored all the raw (transcripts) 

and analyzed data, which will be kept safely for five years as Prairie View A & M 

University requires. I secured the data on a password-protected laptop in my home office. 

Summary 

The purpose of this basic qualitative study was to examine the impact of 

principals’ leadership styles on teacher instructional methods. In this chapter, I presented 

the data collection techniques, summarized the problem and the importance of the study. 

I evaluated the qualitative nature of the study and explained why the chosen methodology 

and research design were a good fit for this study. Since I aimed to understand the 

participants’ perspectives, thoughts, and opinions regarding principal leadership styles, I 

argued that a qualitative methodology with a generic research design was the best fit for 

this study. I next described the data collection and analysis procedures I used in the study. 

Finally, I described positionality and involvement in the study, explained how I analyzed 
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the data using coding and thematic analysis, and addressed trustworthiness and ethical 

considerations. In Chapter IV, I detail the findings of this research study. 
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CHAPTER IV 

RESULTS 

Principals are essential leaders in the K-12 educational system in the United 

States, providing guidance for students, staff, and teachers. Numerous studies in 

academic literature have focused on the leadership required to mediate effective school 

improvement and reform (Leithwood et al., 2020a, 2020b; Sun et al., 2019). However, 

there are fewer reports in the literature regarding principals' leadership at high-

performing schools. Moreover, the literature compared principals’ intended leadership 

styles and teachers’ perspective of principals’ leadership practices is less extensive the 

academic literature. Therefore, this basic qualitative study aimed to examine the impact 

of principals’ leadership styles on teacher instructional methods. To affect this purpose, I 

engaged with principals and teachers at high-performing schools in Texas, United States, 

to examine the impact of principals’ leadership styles and practices on teachers’ 

instructional styles and students’ academic outcomes. 

Participant Demographics  

This study involved two groups of participants: principals and teachers at high-

performing high schools. The participants were assigned pseudonyms based on their 

schools. For example, Principal 1 and Teachers 1A and 1B represented the same high-

performing high school. Table 1 shows the demographic characteristics of the principals 

interviewed in this study. The participants’ ages, highest level of education, and number 

of years in different educational leadership positions are provided. I also asked 
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participants to indicate the number of years they believed themselves to be practicing 

transformational leadership theory. 

Table 1  

Demographic Characteristics of the Participating Principals 

 

The six principals who participated in this study had varied levels of experience 

as school administrators and represented various age groups. Specifically, two principals 

were in their 30s, two participants were in their 40s, and two participants were in their 

50s. All the principals had advanced degrees. Two principals had doctorate degrees, and 

the other four principals had master’s degrees in education or a related field.  

All participants had at least 11 years of experience in education and at least four 

years of experience as a principal. The principals believed themselves to be 

transformational leaders for their entire tenure as principals. The demographic 

characteristics of the principals suggested they were experts in education, principalship, 

and transformational leadership. 

Principal 

Age 

range 

Highest 

degree 

Years in 

education 

Years as 

principal 

Years in 

position 

Years as 

transformational leader 

Principal 1 31-40 Masters 12 5 5 5 

Principal 2 41-50 M.Ed. 21 12 11 14 

Principal 3 51-60 M.Ed. 32 18 18 18 

Principal 4 51-60 Masters 30 17 0.33 15 

Principal 5 31-40 Ph.D. 11 4 1 4 

Principal 6 41-50 Ed.D. 15 7 1 10 
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The second population interviewed in this study were teachers at high-performing 

high schools in Texas. There were 21 teachers who completed the questionnaire, 

representing seven schools. The demographic characteristics of the participating teachers 

are shown in Table 2.  
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Table 2 

Demographics Characteristics of the Participating Teachers 

 

Teacher pseudonyms are numbers for pairing with their principals. For instance, 

Teachers 4A, 4B, and …, 4F teach at the school led by Principal 4. Teachers 7A and 7B 

work together, but their principal did not complete the survey. The participants had 

extensive levels of education and experience teaching. Eight participants (38.1%) had 

Teachers 

Age 

range 

Highest 

degree Degree Field 

Years in 

education 

Years 

as 

teacher 

Years in 

position 

Teacher 1A 31-40 B.S. Mathematics 6 2 2 

Teacher 1B 51-60 B.S. Chemistry 34 34 20 

Teacher 1C 51-60 M.Ed. Education 43 43 12 

Teacher 2A 51-60 Ph.D. N/A 30 30 6 

Teacher 2B 51-60 Masters Art & Art History 29 29 9 

Teacher 3A 41-50 M.Ed. Student Development 20 20 10 

Teacher 3B 41-50 Masters Secondary Social 

Studies 

18 18 18 

Teacher 3C 41-50 B.S. N/A 10 10 10 

Teacher 3D 41-50 Ph.D. N/A 21 17 8 

Teacher 4A 51-60 B.A. Teaching 34 34 23 

Teacher 4B 41-50 Ph.D. Chiropractic 13 13 13 

Teacher 4C 21-30 B.S. Biology 7 7 2 

Teacher 4D 51-60 Ph.D. English, Linguistics 33 20 20 

Teacher 4E 41-50 B.S. Professional Writing 25 19 19 

Teacher 4F 41-50 B.S. N/A 17 15 15 

Teacher 5A 51-60 M.Ed. Educational Leadership 32 30 15 

Teacher 5B 31-50 Masters N/A 8.5 8.5 8.5 

Teacher 6A 51-60 B.S. N/A 15 15 14 

Teacher 6B 41-50 M.Ed. Education 

Administration 

16 16 4 
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bachelor’s degrees, nine participants (42.9%) had master's degrees, and four participants 

had doctorate degrees. Of these participants, 17 had more than 10 years of experience as 

teachers, and most of those years at their current school. These demographic 

characteristics indicated that the participants had extensive experience as teachers and 

were qualified to participate in the study. 

Research Findings 

In this section, I present the research findings from the study. Analysis of the 

participant’ answers is organized according to each research question. In RQ1, I describe 

principals’ and teachers’ perspectives of the current leadership styles of principals. In 

SQ1, the influence of the COVID-19 pandemic on principals’ leadership styles are 

presented. In RQ2, the participants’ perspectives of the influence of principals on 

teachers’ instructional style and methods are described. Finally, in RQ3, the participants’ 

perspectives of how their leadership impacts student achievement are described. 

RQ1: Examination of Principals’ Leadership Styles 

The aim of RQ1 was to determine principals’ and teachers’ perspectives of the 

current leadership styles of principals. To establish a baseline for this discussion, I first 

asked the participants their definition of transformational leadership. Other types of 

leadership were also assessed are described within the discussion of RQ1. Specifically, I 

queried participants about their use of visionary, transactional, commanding, and 

democratic leadership practices. 

 

 



  80 

 

Principals’ Use of Transformational Leadership 

I first prompted the principals to define transformational leadership. I evaluated 

their responses to identify the four transformational leadership tenets: idealized influence, 

intellectual stimulation, inspirational motivation, and individualized consideration. Their 

responses to this question are shown in Table 3. 

Table 3 
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Participants’ Definitions of Transformational Leadership

 

Most of the principals identified important aspects of transformational leadership 

in their definitions. For instance, Table 3 shows that Principal 2 identified involving 

teachers and employees in school improvement decisions as part of transformational 

leadership. According to Bass and Avolio (1994), Principals 2 and 4 described 

Principal Leadership Tenet 
Identified 

Excerpt from survey 

Principal 1 Change Leadership “A leader implementing substantial changes.” 

Principal 2  Inspirational Motivation “Transformational leadership is when a leader 

involves the teachers and employees in school 

improvement and decision making and general 

workings of the campus.” 

Principal 3 Idealized Influence, 
Inspirational Motivation 

“Transformational leadership is leading by 

example, being a role model, being visible on 

campus, and developing a positive rapport with 

students, educators, parents, and all key 

stakeholders committed to a common vision of 

academic mastery.” 

Principal 4 Inspirational Motivation, 
Intellectual Stimulation 

“A leader who creates a culture of collaboration 

and generates creativity among his staff to move 

the campus forward.” 

Principal 5 N/A N/A 

Principal 6 N/A N/A 
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inspirational motivation, whereby leaders create a sense of purpose and encourage team 

spirit. Principal 2 further explained: 

I believe that building relationships is a very important part of transformational 

leadership so that teachers can grow and give their input in a safe environment. 

The leader would work collaboratively with teachers, as well as give them 

ownership over projects on campus and autonomy in their own work. 

 
Principal 3 identified idealized influencing, noting that transformational leaders should 

serve as role models for the educational community. Principal 3 also identified 

inspirational motivation by identifying leaders as contributing to a “common vision of 

academic mastery.” Principal 4 identified intellectual stimulation, explaining that leaders 

should promote the creativity of their staff. Principals 5 and 6 declined to answer this 

question. However, the other principals collectively identified three of the four 

transformational leadership tenets: idealized influence, intellectual stimulation, and 

inspirational motivation. 

After examining the participants’ definitions of transformational leadership, I next 

asked the principals how they demonstrated the use of this leadership style before 2019. 

The participants’ answers to this question represented their leadership practices before 

the COVID-19 pandemic disrupted education in the United States in 2020. The 

participants’ use of transformational leadership is described in Table 4 with excerpts from 

their interviews. 
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Table 4 
 
Principals’ Use of Transformational Leadership Before the COVID-19 Pandemic 

 

Principal 

Leadership tenet 

exemplified 

Excerpt from survey 

Principal 

1 

Individualized 

Consideration 

“I identified factors that contributed to the school 

being high performing and how to enhance and 

recruit students from the community and students 

not high-performing to give them an opportunity 

to receive their high school diploma and associate 

degree.” 

Principal 

2 

Intellectual Stimulation “Teachers have always had autonomy over their 

classroom and curriculum. I always tell them that 

I hire the professional and the leader for that 

classroom. It is their job to meet the goals and 

objectives, managing their classroom and 

developing appropriate curriculum and 

instructional plans.” 

Principal 

3 

Idealized Influence “Although the managerial role is extremely 

important, I have always chosen to be very 

transparent with ideas and expectations, being a 

visible leader on campus, and never forgetting 

what it is like to be a student as well as teacher.” 

Principal 

4 

Inspirational Motivation “I had to create an environment of collaboration 

among new individuals to the leadership team and 

teachers on campus. I had to find their strengths 

and provide opportunities to lead others.” 
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Four principals described different transformational leadership qualities in their 

responses to this question. Principals 5 and 6 did not specifically identify 

transformational leadership tenets but showed the importance of goal-oriented leadership. 

Regarding transformational leadership, Principal 1 worked to identify students in the 

community who were not high-performing but could be, exemplifying individualized 

consideration. Principal 1 further explained, “[I] lowered the matrix scores so students 

could enter the campus more easily. I [addressed] unjust policies, such as students 

needing intervention, student culture, and not exiting students.” Principal 1 used 

individualized consideration to identify students needing assistance.  

Principal 2 showed intellectual stimulation by allowing teachers autonomy over 

their curriculum and classroom practices. Principal 2 also demonstrated individualized 

consideration by allowing teachers to express their concerns. Principal 2 said, “I have 

always had an open-door policy for teachers to express their concerns and ideas for 

improvement in their own areas or around the campus.” Principal 3 exemplified idealized 

Principal 

5 

N/A “I worked as a principal in a turnaround school 

and demonstrated transformational leadership 

with working strategically in creating systems and 

structures to successfully turn around my school 

and get it out of improvement required status.” 

Principal 

6 

N/A “I used data-driven practices to increase student 

achievement, attendance, and teacher retention at 

[my school].” 
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influence, serving as a role model for teachers and students. Principal 3 also stressed the 

importance of engaging school stakeholders in important decisions: "I constantly met 

with teachers, staff, administration, and parents to discuss the vision of our school and 

goals towards improvements.” In this way, Principal 3 also demonstrated inspirational 

motivation. Collectively, the principals identified the use of the four transformational 

leadership tenets.  The participants were also asked to describe their use of other 

leadership styles, including affiliative, commanding, democratic, transactional, and 

visionary leadership. Each principal gave different perspectives on using the different 

types of leadership in conjunction with transformational leadership.  

Affiliative Leadership 

The affiliative leadership style involves growing personal bonds and striving 

toward team well-being (Wissing et al., 2021). Affiliative leadership focuses on harmony 

rather than results. Some principals described the use of affiliative leadership. For 

instance, Principal 1 said, “Knowing what people value the most will assist with making 

more informative decisions as the principal.” Principal 1 described using affiliative 

leadership by learning about their staff’s goals and values to adjust their leadership style 

to each individual. Principal 2 uses affiliative leadership when designing the strategic 

plan and vision for the school. Principal 2 said: 

If you have teachers that feel that they are treated with respect and that they are 

involved in the major decisions of the campus, this will take care of the students.  

For example, I always invite teachers to participate in master schedule planning 
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for the upcoming school year. This makes a teacher feel ownership in campus 

programs which positively impacts messaging to students. 

 

Principal 2 believed that the affiliate leadership style not only influences teachers 

but impacts their communication with students. Principal 4 also described affiliative 

leadership's use to ensure that teachers’ voices are heard, and their suggestions are 

implemented. Principal 4 said, “Staff must see that their input matters to the success of 

the organization.” Thus, the participants described the use of affiliative leadership in their 

leadership practices.  

Commanding Leadership  

The commanding leadership style involves telling followers what tasks to perform 

and when to perform them (Nordin et al., 2020). Principal 2 believed that some teachers 

require commanding leadership, especially when they are new to the profession. Principal 

2 said, “A less skilled teacher may need the direction of a commanding leader.” Principal 

2 recognized that different teachers need different aspects of leadership, including 

commanding leadership for new teachers. Principal 3 also described the use of some 

aspects of commanding leadership, saying, “I believe there is a finesse to utilizing aspects 

of the commanding leadership in which a leader is direct but also delicate in articulating 

and delivering those expectations.” Principal 3 believed that they could articulate 

commands without necessarily being commanding, which facilitated their use of this 

leadership style. Principal 4 believed that commanding leadership is especially important 

when working on school reform. Principal 4 said, “If you are given the task to turn a 
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campus around due to their performance on state and district tests, then commanding 

leadership must be used.” The participants noted that commanding leadership has its 

place in K-12 education but like other leadership styles, is situational. The participants 

generally agreed that commanding leadership is important for some staff and could 

hinder others. 

Democratic Leadership 

 The democratic leadership style stresses working together through dialogue and 

seeking consensus to drive decision-making (Woods, 2004). Principal 2 believed that 

leadership should be flexible and responsive to individual needs. They identified 

democratic leadership as important in some instances. Principal 2 said, “You may have a 

highly effective teacher that knows how to get results, the teacher will need feedback, but 

most of all, they will need a democratic style of leader.” All participants spoke about 

having an open-door policy in which teachers and staff could communicate their 

concerns. The participants believed that their open-door policies allowed staff to voice 

their concerns, which could be addressed through proper democratic leadership. 

Visionary Leadership 

Visionary leaders try to inspire and motivate people to pursue a long-term vision, 

without addressing the minutiae of getting there or focusing on steps to attain the vision. 

Some principals stressed the importance of having a strong vision and working toward 

that vision. For example, Principal 1 said, “Taking the time to communicate a vision, 

communicating the expectation, and a lot of listening from all stakeholders helps me 

make more informed decisions to impact the campus.” Principal 1 described visionary 



  88 

 

leadership as communicating a strong vision and expectations. Principal 4 believed that 

visionary leadership is important in some situations, especially during a school reform 

process. Principal 4 said, “If you are building a campus from scratch, then your 

leadership style is that of a visionary leader.” Visionary leadership is strongly aligned 

with transformational leadership, especially regarding the use of inspirational motivation, 

which many participants mentioned during their interviews. 

Summary of RQ1 

In RQ1, I examined the principals’ use of different types of leadership styles. This 

question was intended to be independent of the influence of the COVID-19 pandemic. 

The participants described the use of various leadership styles, including 

transformational, visionary, democratic, affiliative, and commanding leadership. The 

principals believed that varying their leadership styles to different situations allowed 

them to be more effective leaders for each staff member. They also noted that within 

transformational leadership theory, each of the four tenets was important for effective 

school leadership. 

SQ1: How COVID-19 Influenced Principals’ Leadership Styles 

The aim of SQ1 was to examine principals’ and teachers’ perspectives of how the 

COVID-19 pandemic impacted principals’ leadership styles. To this end, I asked 

principals how they used transformational leadership during the pandemic. The 

participants described changes to their transformational leadership styles during the 

pandemic, shown in Table 5. 
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Table 5 

Principals’ Use of Transformational Leadership During the COVID-19 Pandemic 

Principal 
Leadership tenet 
exemplified 

Excerpt from survey 

Principal 
1 

Individualized 
Consideration 

“Post-COVID, I invest[ed] in instructional 
technology and I was flexible and listened to staff. 
Focus more on employee and student retention for 
positive morale.” 

Principal 
2 

Individualized 
Consideration 

“I became more closely involved with each 
individual employee and touched base personally 
more frequently, checking on general wellness 
and support where needed. Some of them needed 
more assistance in learning how to work or teach 
remotely than others.” 

Principal 
3 

Individualized 
Consideration 

“In attempts to return to normalcy, I became 
aware of the greater need to incorporate social and 
emotional support to students and colleagues. We 
extended our counseling staff so the new hire 
could dedicate to social and emotional support. I 
approved the hiring of associate teachers 
periodically to assist with the overall well-being 
of teachers who then had more time to plan 
lessons, collaborate with colleagues, and grade 
assessments.” 

Principal 
4 

Idealized Influence “Everyone's ideas were valid and contributed to 
the success of the school. In planning the opening 
of the school, I made sure that we had 
representatives from all grade levels to help 
develop our plan, procedures, and protocols for 
keeping everyone safe.” 

Principal 
5 

Individualized 
Consideration 

“My leadership strategies had to adjust to ensure I 
was supporting teachers and encouraging their 
health and well-being as part of building culture. 
There was a lot of insecurity and overall 
nervousness about teaching virtually and the risk 
of getting sick, I had to take that all into account 
with everything I did.” 

Principal 
6 

N/A “There was greater use of digital resources to 
support teachers and to facilitate PLCs, faculty 
meetings, and coaching sessions after the onset of 
the Covid-19 pandemic.” 
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Some principals changed their leadership styles, while others did not. For 

instance, Principal 1 described using individualized consideration before and after the 

pandemic but used it in different ways. After the pandemic, they described working 

towards employee and student retention by boosting morale, which required 

individualized consideration of student and employee concerns. Principal 6 described 

using virtual learning communities as distinct from their leadership before the pandemic. 

Thus, some principals did not change their approach to transformational leadership 

during the COVID-19 pandemic. 

Other principals changed their approach to leadership during the pandemic. For 

instance, Principal 2, who prioritized intellectual stimulation before the pandemic, 

described using individualized consideration during the pandemic to ensure teacher 

wellness. Similarly, Principal 3 shifted from prioritizing idealized influence to 

individualized consideration, citing a need for greater investment in student and 

employee wellness and emotional support. As shown in Tables 4 and 5, Principal 4 

shifted from using inspirational motivation to idealized influence, placing value on 

establishing a common vision among teachers and school staff. Principal 5 described 

being task-oriented before the pandemic but explained the need for individualized 

consideration during the pandemic. Thus, some principals changed their approach to 

transformational leadership during the pandemic by prioritizing different tenets within 

transformational leadership theory. 

The teachers were also asked to describe their principals’ leadership styles during 

the COVID-19 pandemic. The teachers generally had mixed reviews of their principals’ 
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leadership styles and influences during the pandemic. Some participants described their 

principals as having superior leadership, whereas others found their principals’ leadership 

capabilities to be lacking. The teachers’ thoughts regarding their principals’ leadership 

practices during the pandemic are shown in Table 6. 

Table 6 

Teachers’ Opinions of Their Principals’ Leadership During the Pandemic 

Teacher Analysis Excerpt from survey 

1A Effective Leadership “The way she relayed information was crucial 

in us understanding that things were 

constantly changing, and our flexibility was 

necessary. I felt like she handled new 

protocols well and kept clear communication 

with us regarding what needed to be done.” 

1B Transformational 
Leadership: 
Individualized 
Consideration 

“She helps us with technology and with 

pedagogical strategies, so we could 

implement them in our virtual classes. She 

also worked with us in a one-to-one section in 

order to help us to improve teaching in a 

virtual scenario.” 

1C Flexible Leadership “Flexible scheduling for class meeting times; 

flexible assignment due dates; support for 

curriculum development.” 
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2A Supportive Leadership “My principal had tried her best to provide 

the most appropriate technology before and 

even after COVID-19.” 

3A Effective Leadership “He just lets us know that we’re doing our 

jobs and then he lets us do them. We don’t 

have a lot of extra random stuff we have to 

do. He buffers us as much as possible from 

stupid bureaucracy.” 

3B Flexible Leadership “Creating flex planning days for members of 

the same department.” 

3C Supportive Leadership “My principal made sure to lead us through 

by ensuring we had resources and guidelines 

for both online and in-person classes.” 

3D Supportive Leadership “My principle helped enormously during the 

pandemic. He realizes that the #1 challenge 

facing teachers is limited time so he guards 

our time by making sure that assaults on our 

time are as limited as he can make them.” 

4A Realistic Leadership “Manageable expectations.” 

4B Flexible Leadership “Flexibility and understanding but with 

adherence to guidelines.” 
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4C Effective Leadership “They set schedules in place and developed 

policies that helped students engage more. For 

example, we allowed more students to exempt 

their final exams if they reached a certain 

level of achievement (grades) during the 

virtual year.” 

4D Negative Review “Minimal.” 

4E Neutral Review “Working with the admin team were given 

basic guidelines and timelines, but most 

development came from departmental system 

developments.” 

4F Flexible Leadership “The principal would allow us to give one on 

one tutorials online.” 

5A Negative Review “Leadership was very limited, in fact, it was 

more direct instruction as to how to conduct 

using the technology. I feel this is an area that 

could of been much stronger.” 

5B Transformational 
Leadership: 
Individualized 
Consideration 

“At the time, my then-principal lead by being 

available around the clock. She watched 

virtual lessons, offered feedback and kept in 

touch with teachers daily to ensure learning 

still happened.” 
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6A Transformational 
Leadership: 
Individualized 
Consideration, Idealized 
Influence 

“She personally called and checked on staff. 

She conducted Zoom check-ins that were 

personal only so staff could share and support 

each other. At beginning of pandemic, she 

covered classes for teachers who were sick or 

were in quarantine and insisted family is 

first.” 

6B Effective Leadership “My principal communicated clearly on the 

implementation of virtual curriculum, 

provided useful feedback on questions or 

concerns, and provided any needed 

technology for curriculum implementation.” 

7A Effective Leadership, 
Supportive Leadership 

“Our principal gave us a clear outline of 

expectations in terms of the class schedule 

and daily expectations for learning and then 

let us find the best way to be creative and 

teach within those bounds. They also asked 

what resources we needed and ensured that 

we were able to find funding to support those 

needs.” 
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7B Flexible Leadership “Flexibility and understanding in uncertain 

times yet continuing to hold teachers and 

students to high expectations.” 

 

The teachers valued good communication from principals during the COVID-19 

pandemic. Teacher 1A described their principal as effectively communicating changes to 

the learning environment and new policies as information became available. Teacher 1C 

also appreciated their principal’s communication, saying, “Good communications and 

encouragement via regular messaging.” Many other teachers also described their 

principals as communicating with them consistently about changes being implemented to 

the virtual curriculum. The participants who cited their principals as being effective 

communicators also indicated they had effective leadership during the pandemic. Thus, 

effective communication was one way the principals successfully led their teachers 

during the COVID-19 pandemic.  

The teachers valued flexibility from their principals during the COVID-19 

pandemic. Teacher 1C highlighted the flexibility of their principal regarding scheduling 

and due dates. Teacher 3B valued their principals’ commitment to flexibility by allowing 

flex planning days so that teachers could effectively plan for changes to their curricula. 

Teacher 3C reiterated the flexibility of Principal 3, describing: 

He only brought to us what we absolutely had to complete to support our students 

and did not waste our time with frivolous requests or expectations. In addition, he 

has provided "flex" days for departments in order to lesson plan and grade as 



  96 

 

teachers do not often have the same planning period due to our courses and 

having a smaller staff. 

Teachers 3A, 3B, 3C, and 3D described their principal as supportive but flexible, 

providing them the instructional and technological support necessary to lead during the 

COVID-19 pandemic. Other participants appreciated the flexibility of their principals. 

For instance, Teacher 6A recounted that Principal 6 stepped in and taught in the place of 

teachers who were sick or whose families were sick. This is an example of idealized 

influence or leading by example. 

Of the 21 teachers who completed the survey, only three gave their principals 

neutral or negative reviews of their leadership during the COVID-19 pandemic. Teachers 

4D and 5A found leadership during the pandemic to be minimal or weak and indicated 

that improved leadership could have led to a better transition to online learning. The other 

18 teachers described their principals’ leadership as supportive, flexible, effective, or 

realistic, ensuring they felt supported during the pandemic. Some teachers indicated their 

principals’ use of transformational leadership, especially idealized influence, and 

individualized consideration, which was similarly appreciated. 

RQ2: Influence of Principal Leadership on Teachers’ Instructional Style 

The aim of RQ2 was to examine the perspectives of teachers and principals 

regarding how principal leadership style impact teachers’ instructional style and methods. 

To address this research question, both principals and teachers were asked how 

principals’ leadership styles influence teachers’ instructional styles. Table 7 shows the 

principals’ thoughts regarding their role in influencing teachers’ instructional styles. 
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Table 7 

Principals’ Perspectives of Their Influence on Teachers’ Instructional Styles 

Principal 
Leadership Tenet 
Exemplified 

 
Excerpt from survey 

Principal 1 Intellectual 
Stimulation, Idealized 
Influence 

“[Teachers are] able to make informed 

decisions to ensure alignment; Streamline 

instructional practices to the school 

improvement plan; Grade-level professional 

learning communities (PLC).” 

Principal 2 Intellectual 
Stimulation 

“I believe that my leadership practices are 

very different and truly allow teachers to 

flourish, try new things, make mistakes, and 

learn in a safe environment.” 

Principal 3 Inspirational 
Motivation 

“Teachers have more time to plan, 

collaborate, grade assessments, etc. I also 

believe our work environment is even more 

like a family, and hopefully, teachers feel 

greater support from the administration in 

terms of understanding and addressing their 

needs.” 

Principal 4 Individualized 
Consideration 

“Before Covid, we had more time to plan, 

review and implement our instructional plan. 

During Covid, another element was 
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introduced into the picture which was self-

care.” 

Principal 5 Individualized 
Consideration 

“My leadership strategies had to adjust to 

ensure I was supporting teachers and 

encouraging their health and wellbeing as part 

of building culture. There was a lot of 

insecurity and overall nervousness about 

teaching virtually and the risk of getting sick, 

I had to take that all into account with 

everything I did.” 

Principal 6 Intellectual 
Stimulation 

“By giving teachers improved tools (data 

trackers, additional reports, small group 

instruction) and training, they were push their 

students to higher achievement levels.” 

 

The participants believed that their transformational leadership practices 

influenced teachers’ instructional styles. Some principals, Principals 2 and 6, embraced 

intellectual stimulation, allowing teachers to design their curricula while promoting 

student achievement. Other principals believed that their use of inspirational motivation 

influenced teachers’ instructional styles. For instance, Principal 4 said, “As leaders, we 

had to continue to motivate staff through encouragement when their work seemed 

endless. We affirm our staff work daily to keep pushing the needle forward.” Principal 4 
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believed that affirming teachers provided an environment for them to feel supported. 

Thus, the principals described using different transformational leadership tenets to 

influence teachers’ instructional styles. 

An interesting avenue of inquiry pursued in this study was the comparison of 

principals’ and teachers’ responses to the same questions. The collection of both 

perspectives allows for an evaluation of the efficacy of principals’ intended 

transformational leadership practices. As shown in Table 6, Principal 1 indicated they 

provided support to allow teachers to make informed decisions regarding their teaching 

practices. Teachers 1A and 1B, led by Principal 1, indicated that their principal used 

intellectual stimulation to influence their instructional styles. A comparison of Teacher 

1A and 1B’s response to that of their principal is shown in Table 8. 

Table 8 

Comparison of School 1 Participants’ Perspectives of Principal 1’s Leadership Style 

Participant 
Leadership Tenet 
Exemplified 

 
Excerpt from survey 

Principal 1 Intellectual 
Stimulation, Idealized 
Influence 

“[Teachers are] able to make informed 

decisions to ensure alignment; Streamline 

instructional practices to the school 

improvement plan; Grade-level professional 

learning communities (PLC).” 

Teacher 1A Intellectual 
Stimulation 

“She has clear expectations for us as teachers, 

but I also felt a clear trust in doing my job, 

such that she didn’t micromanage and 
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allowed me to instruct my students in the way 

I felt was best. She does a good job of 

providing support and guidance when asked.” 

Teacher 1B Intellectual 
Stimulation 

“Our principal has a strong influence on my 

instructional practices. She inspired me to do 

research inside my Chemistry Lab. She also 

wants me to develop my style in the 

assessment process in Chemistry, so we have 

a positive modification to improve academic 

results in our students.”  

 

Notably, for participants from School 1, the principal described the use of 

intellectual stimulation and idealized influence to influence teachers’ instructional styles, 

and the participating teachers also recognized their principals’ use of intellectual 

stimulation. As shown in Table 8, the teachers from School 1 both acknowledged their 

principals’ use of intellectual stimulation in allowing them to design and implement their 

own curricula. A comparison of the participants from School 2 is shown in Table 9. 
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Table 9 

Comparison of School 2 Participants’ Perspectives of Principal 2’s Leadership Style 

Participant 
Leadership tenet 
exemplified 

Excerpt from survey 

Principal 2 Individualized 
Consideration 

“I have a teacher at another high school in 

HISD where she was being recommended for 

termination. Here she was forced to follow 

the SSO and Principal's mandated uniform 

instructional practices.  I saw her potential, 

hired her, and encouraged her. I knew that she 

could become a leader in her area. She 

became an AP Reader and had the highest AP 

scores in the district for her grade level and 

subject.” 

Teacher 2A Individualized 
Consideration 

“My principal had coached me how to use the 

strategies to check for understanding and use 

the feedback for reteaching.” 

Teacher 2B Individualized 
Consideration 

“My present Principal is very supportive 

when I need anything, for example, supplies. 

My last principal where I came from was very 

hands-off. 
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At School 2, Principal 2 prioritized the use of individualized consideration by 

ensuring that their teachers felt supported by providing individual attention. Teachers 2A 

and 2B both emphasized their principals’ use of individualized consideration. For 

instance, teacher 2A highlighted that their principal stayed after school to provide 

feedback on their teaching. For Principals 1 and 2, their corresponding teachers 

recognized the use of their principals’ intended transformational leadership tenets. 

Some teachers identified transformational leadership tenets not identified by their 

principals. A comparison of School 3’s participants is shown in Table 10. 
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Table 10 

Comparison of School 3 Participants’ Perspectives of Principal 3’s Leadership Style 

Participant 
Leadership tenet 
exemplified 

Excerpt from survey 

Principal 3 Inspirational 
Motivation 

“Teachers have more time to plan, 

collaborate, grade assessments, etc. I also 

believe our work environment is even more 

like a family, and hopefully, teachers feel 

greater support from the administration in 

terms of understanding and addressing their 

needs.” 

Teacher 3A Intellectual 
Stimulation, 
Inspirational 
Motivation 

“Our principal trusts that we’re 

knowledgeable in our content areas so we can 

also spend a lot of time on content-specific 

professional development for higher-level 

classes, like APs.” 

Teacher 3B Inspirational 
Motivation 

“Support our educational methodology, 

supports us with parents.” 

Teacher 3C Inspirational 
Motivation, 
Individualized 
Consideration, 
Idealized Influence 

“My principal provides autonomy in my 

classrooms and with my delivery of the 

curriculum. He is supportive and funds 

new/creative/innovative practices especially 

with my electives.” 
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Teacher 3D Individualized 
Consideration 

“My principal has allowed me to take all the 

opportunities that College Board has selected 

me for. Covering my classes with a sub so 

that I can attend the reading and support my 

work on College Board's pilot committee for a 

PBL for AP Human Geography.” 

 

There were four teachers led by Principal 3 who responded to the questionnaire. 

In their questionnaires, they highlighted the four transformational leadership tenets. The 

teachers described their principal as motivating, inspiring a vision, and investing in each 

of them individually. School 4 was represented by its principal and six teachers. The 

participants’ descriptions of how their instructional styles were affected by their 

principals are shown in Table 11. 

Table 11 

Comparison of School 4 Participants’ Perspectives of Principal 4’s Leadership Style 

Participant 
Leadership tenet 
exemplified 

Excerpt from survey 

Principal 4 Individualized 
Consideration 

“Before Covid, we had more time to plan, 

review and implement our instructional plan. 

During Covid, another element was 

introduced into the picture which was self-

care.” 
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Teacher 4A Negative Review “Added stress- lack of communication and 

planning. 

Teacher 4B Inspirational 
Motivation 

“High expectations coupled with the 

flexibility to choose how and what is taught to 

advance and reinforce concepts. Not a 

micromanager.” 

Teacher 4C Neutral Review “I don't feel like my principal has impacted 

my instructional practices.” 

Teacher 4D Individualized 
Consideration 

“Communicating acknowledgment and 

encouragement: noticing teachers’ good work 

and openly acknowledging the work; a card or 

note of feedback or appreciation.” 

Teacher 4E Neutral Review “It has more driven assessment procedures 

and makeup based on principal trying to 

appease parent and student complaints.” 

Teacher 4F Neutral Review “The principal did not motivate me to 

improve on my instructional practices in any 

way...my students motivated me.” 

 

Based on the participants’ interviews, Principal 4 had challenges with 

communicating with their teachers. Principal 4 intended to use individualized 

consideration to influence teachers’ instructional styles. However, the teachers 
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interviewed from School 4 did not recognize Principal 4’s intended use of individualized 

consideration, except for Teacher 4D. Teacher 4A believed that Principal 4 lacked 

communication with teachers, whereas Teachers 4C, 4E, and 4F did not identify a 

transformational leadership tenet; instead, they gave their principal a neutral review. 

Within the framework of RBT, Principal 4 and the teachers viewed Principal 4’s actions 

differently because of their unique experiences. 

Another participating school also appeared to have challenges with 

communication between the principal and teachers. School 5 had its principal, and two 

teachers participate in the study. The opinions of the participants from School 5 are 

shown in Table 12. 

Table 12 

Comparison of School 5 Participants’ Perspectives of Principal 5’s Leadership Style 

Participant 
Leadership Tenet 
Exemplified 

 
Excerpt from Survey 

Principal 5 Individualized 
Consideration 

“My leadership strategies had to adjust to ensure 

I was supporting teachers and encouraging their 

health and wellbeing as part of building culture. 

There was a lot of insecurity and overall 

nervousness about teaching virtually and the 

risk of getting sick, I had to take that all into 

account with everything I did.” 

Teacher 5A Negative Review “Leadership was very limited, in fact, it was 

more direct instruction as to how to conduct 
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using the technology. I feel this is an area that 

could have been much stronger.” 

Teacher 5B Idealized Influence, 
Inspirational Motivation 

“My principal is an effective instructional coach 

and leader. She has sat in on a number of 

lessons and given clear, concise feedback that 

was easy to implement. She has also led 

meetings regarding college board curriculum 

implementation which is extremely 

knowledgeable on as well.” 

 

The teachers from School 5 had mixed reviews of their principal. Teacher 5A 

found the leadership of Principal 5 to be lacking, whereas Teacher 5B believed their 

principal to be a strong, transformational leader exhibiting idealized influence and 

inspirational motivation. RBT theory would suggest that Teacher 5A is viewed Principal 

5’s actions from a different perspective, thereby producing different perspectives. Thus, 

the participants from Schools 4 and 5 indicated that one way that principals can improve 

their influence on teachers’ instructional styles is to communicate effectively with staff to 

ensure a common vision with common expectations.  

A common theme among the participating teachers was that principals influenced 

teachers’ instructional styles when they used individualized consideration to promote 

teacher professional development. Teacher 7A, whose principal did not participate in the 

study explained: 
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I am rather cynical when it comes to administration. The best leaders have been 

the ones who had a vision for the school, stated it with clarity and then stayed out 

of the way. The more the administrator was able to ensure the school received the 

support we needed from the district and pushed back on initiatives that did not 

align with the school vision, the better the school year ran. Additionally, while 

providing general instructional support/professional development is helpful, the 

best administrators took the time to provide targeted assistance to the 

teachers/departments in need of help without making the entire staff sit through a 

training that was not applicable to everyone. To conclude, in terms of my 

instructional practices, I found that I was able to grow and learn more from my 

peers. In this sense, the hiring process to find competent and skilled teachers as 

co-workers was the main way a principal affected my teaching practices.  

Teacher 7A acknowledged that when principals promoted their professional 

development, they were more likely to change and adapt their instructional styles based 

on acquiring new knowledge. Therefore, the major way in which principals influence 

teachers’ instructional styles is by providing professional development opportunities. 

RQ3: Influence of Principal and Teacher Leadership on Student Achievement 

The aim of RQ3 was to examine the perspectives of teachers and principals 

regarding how principals’ leadership styles and teachers’ instructional styles and methods 

impact student achievement. I asked teachers and principals their thoughts regarding how 

principal leadership influenced student achievement. A comparison of their perspectives 

is described in this section. Participants from Schools 1 and 2 are shown in Table 13. 
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Table 13 

Schools 1 and 2 Participants’ Perspectives Regarding Student Achievement  

Participant 
Leadership Tenet 
Exemplified 

 
Excerpt from survey 

Principal 1 Idealized Influence, 
Inspirational Motivation 

Leading by example in terms of being data-

driven; listening to students; trusting and 

being transparent; allowing the students to 

have a voice; communicating expectations 

and holding them to accountability. 

Teacher 1A Individualized 
Consideration, Idealized 
Influence 

“I think it helps that we are at a smaller 

school because she does a good job of 

getting to know the students. This in itself 

can motivate students when they know there 

is accountability and someone rooting for 

them to do their best. She allows students 

opportunities to correct their mistakes.” 

Teacher 1B Idealized Influence “Students see the principal’s leadership 

style inside the classrooms by actively 

participating in the everyday learning 

process. Students selected her as a role 

model to follow, so the students will 

achieve success by acting like the 

principal.” 
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Principal 2 Idealized Influence “I demonstrated and expected a similar type 

of leadership in the classrooms. This way, 

students are put in a rigorous, challenging 

environment that they may have never 

experienced. However, it is a safe 

environment where relationships are built, 

allowing students to feel comfortable with 

making mistakes. I believe that this is where 

the retention of learning and rigor can 

come.” 

Teacher 2A Inspirational Motivation “There was a direct relationship between the 

principal’s leadership and student’s 

achievement. Students performed well when 

treated and guided well by teachers who 

work well when motivated by the 

principal.” 

Teacher 2B Idealized Influence “I am still getting to know my present 

principal, so I will see how things go. He 

appears to be seen and out and about. So, I 

think it's good for the student.” 
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Principal 1 described their role in promoting student achievement as providing 

transparent leadership, setting a vision for the school, and providing leadership consistent 

with that vision. Principal 1, therefore, identified the use of idealized influence and 

inspirational motivation. Notably, both teachers also identified their principal’s use of 

idealized influence. Teacher 1B described their principal as being an important role 

model for students, as shown in Table 12. Principal 2 also identified their use of idealized 

influence, reiterated by Teacher 2B. Teacher 2B believed that Principal 2’s leadership 

impacted student achievement in the classroom. Based on the participants from Schools 1 

and 2, one way that principals’ leadership influenced students’ academic achievement 

was through idealized influence. Participants believed that principals serve as role models 

for student learning as they emphasize and demonstrate a clear vision for student 

achievement. 

While Principals 1 and 2 emphasized the use of idealized influence, Principal 3 

believed that inspirational motivation is critical for promoting student learning. School 

3’s participants’ thoughts are described in Table 14. 
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Table 14  

School 3 Participants’ Perspectives Regarding Student Achievement  

Participant 
Leadership Tenet 
Exemplified 

 
Excerpt from survey 

Principal 3 Inspirational 
Motivation 

“I emphasized the need for teachers to 

take into consideration non-academic 

needs of students while still 

emphasizing the importance of having 

high academic expectations with the 

normal rigor associated with our 

curriculum.” 

Teacher 3A Neutral Review “Nothing specific, the students don’t 

necessarily know him that well, again, 

he lets us do our thing and lets his staff 

of two APs handle their areas.” 

Teacher 3B Inspirational 
Motivation, Idealized 
Influence 

“Our principal leads bus duty and 

walks the campus at lunch to interact 

with the students. He comes on the PA 

to offer encouragement during 

standardized testing and attends sports 

and club events to support them.” 

Teacher 3C Inspirational 
Motivation 

“The students are provided the space to 

grow and exhibit critical thinking. 
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Because of that, they become self-

sufficient and higher performing 

overall. He is accessible to all students 

while holding them accountable for 

their decisions.” 

Teacher 3D Inspirational 
Motivation 

“We have an open and free campus 

where the students are willing to take 

risks and explore and I believe that that 

comes from the top down.” 

 

Principal 3 believed in creating a safe environment for students to learn and make 

mistakes while also prioritizing their non-academic well-being and health. The teachers at 

School 3 recognized their principal’s efforts in this area, with three of them citing 

inspirational motivation as an important element of principal leadership influencing 

student achievement. 

The teachers at Schools 5 and 6 highlighted their principals’ use of the four 

transformational leadership tenets. They specifically believed that their principals’ use of 

these tenets influenced student achievement from the top down. The participants’ 

descriptions of their principals’ leadership regarding student achievement are shown in 

Table 15. 
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Table 15 

Schools 5 and 6 Participants’ Perspectives Regarding Student Achievement  

Participant 
Leadership Tenet 
Exemplified 

 
Excerpt from Survey 

Principal 5 Idealized Influence “It helped them to both buy in to what I 

was asking of them and also know that I 

could support them, and I was willing to 

get in the work with them and work side 

by side in the trenches.” 

Teacher 5A Neutral Review “I feel the learning takes place in my 

room thus the principal can only have a 

small connection to a student's attitude. 

Such as building-wide policy changes 

that upset students may filter into the 

classroom for a period of time, but the 

overall relationship to learning is 

limited.” 

Teacher 5B Idealized Influence, 
Inspirational Motivation 

“Because the principal is visible, 

students know who she is and have a 

clear understanding of her expectations. 

They know what they are supposed to 

do and not do. They also know the risks 
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associated with not performing well in 

classes.” 

Principal 6 Intellectual Stimulation, 
Individualized 
Consideration, Idealized 
Influence 

“School leaders set the tone for 

professional performance and student 

achievement on their campuses. By 

giving teachers improved tools (data 

trackers, additional reports, small group 

instruction) and training, they were 

pushing their students to higher 

achievement levels.” 

Teacher 6A Inspirational Motivation “Students who respect their principal 

respect the process of learning. Her 

expectations were not only high for her 

staff, but also for her students. Every 

student was held accountable, yet also 

rewarded.” 

Teacher 6B Inspirational Motivation, 
Intellectual Stimulation 

“School leaders should set high 

expectations for students. My principal 

does this by setting goals for the 

campus. School leaders should develop 

students' talents. This is done on my 

campus by offering multiple elective 
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courses where students can develop on 

their interests.” 

 

The principals at schools 5 and 6 believed they impacted student achievement by 

using idealized influence, individualized consideration, and intellectual stimulation. 

Principal 5 believed that students viewed them as role models, especially when they 

participated in leading instruction. Teacher 5B reiterated these thoughts, adding that 

Principal 5 also motivated the students to perform well. Teacher 6A and 6B similarly 

noted the importance of inspirational motivation, finding that students are motivated to 

achieve by their principal. Based on the participants’ responses, their principals’ use of 

inspirational motivation, idealized influence, and intellectual stimulation influenced 

student academic achievement. 

Summary 

Chapter 4 featured a presentation of the outcomes concerning the research 

questions of the study. I compared principals’ and teachers’ perspectives of principals’ 

leadership. In RQ1, I analyzed the principals’ perspectives of their leadership styles. The 

analysis indicated they identified the use of transformational, visionary, democratic, 

affiliative, and commanding leadership. The principals and teachers discussed their 

leadership styles in response to the COVID-19 pandemic. The teachers highlighted the 

importance of effective, flexible, and reliable leadership.  

Next, in RQ2, I examined how principals influenced teachers’ instructional styles, 

finding that teachers valued professional development opportunities to enhance their 
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teaching and instructional capabilities. Finally, in RQ3, the participants described that 

principal leadership was essential for student learning and academic outcomes, 

particularly through the demonstrating transformational leadership This analysis paves 

the way for Chapter V, where I position the study's results within the broader context of 

the literature, assess the implications of the study for future research, and provide 

recommendations to enhance the leadership of principals in high-performing schools. 

 

 

 

 

 

 

 

 

 

 

 

 

 



  118 

 

CHAPTER V 

DISCUSSIONS, CONCLUSIONS, AND RECOMMENDATIONS 

Effective primary and secondary school instructional leadership promotes college 

preparedness and competency, allowing for high rates of student advancement. The 

fundamental goal of educational leadership is to improve academic achievement by 

enhancing school systems and resources, as well as providing training for administrators 

and teachers (Daniëls et al., 2019). Creating an engaging and successful student-learning 

environment requires teacher motivation. Motivated teachers inspire and empower their 

students, resulting in improved academic achievements and a productive school 

atmosphere (Skaalvik & Skaalvik, 2018).  

Educational institutions and leaders must place teacher motivation at the forefront 

of their efforts to foster the development of successful teachers (Pelletier & Rocchi, 

2016). Likewise, the school and students' overall success are affected by the principal's 

ability to provide motivation and inspiration (Avolio et al., 1999). Therefore, it is critical 

to understand how teachers and principals view school leadership, especially regarding 

teachers’ instructional styles and methods. Consequently, the purpose of this study was to 

examine how the impact of principals’ leadership styles was perceived by principals and 

teachers serving in the same school. The study further examined, from both principals’ 

and teachers’ perspectives, how a principal’s leadership impacted teachers’ instructional 

style and methods and student achievement. 



  119 

 

Summary of Research Findings  

In RQ1, I explored the different types of leadership styles principals employ. It 

was emphasized that this examination was carried out independently of the influence of 

the COVID-19 pandemic. Specifically, the participating principals described utilizing 

various leadership styles, including transformational, visionary, democratic, affiliative, 

and commanding leadership. They believed that adapting their leadership approach to 

different situations enabled them to become more effective leaders for each staff member.  

Furthermore, within the context of transformational leadership theory, the 

principals acknowledged the significance of each of the four tenets in fostering effective 

school leadership. In SQ1, I examined the participants’ beliefs regarding how principals’ 

leadership styles changed during and after the COVID-19 pandemic. Many teacher 

participants highlighted the inherent flexibility of their principals’ leadership as being 

advantageous during this period. However, some participants, especially those from 

School 4, reported a lack of leadership from their principal, despite Principal 4’s efforts 

to be a transformational leader during the pandemic. 

In RQ2 and RQ3, I examined the impact of principals’ leadership styles. In RQ2, 

the focus shifted to how principals influenced teachers' instructional styles. The study 

revealed that teachers valued professional development opportunities as they saw these 

opportunities as a means for enhancing their teaching skills and instructional capabilities. 

For example, the participants believed principals' support and guidance were crucial in 

fostering an environment where teachers could develop and grow professionally.  
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Finally, in RQ3, the participants discussed the essential role of principal 

leadership in shaping student learning and academic outcomes, mainly through 

transformational leadership. Transformational leadership practices were found to have a 

positive impact on student achievement and overall academic performance. Overall, the 

findings of the study shed light on the diverse leadership styles employed by principals 

and how these styles influenced teachers' instructional approaches and highlighted the 

vital role of transformational leadership in enhancing student learning and academic 

outcomes. In the remainder of the chapter, I examine the interpretation of the findings, 

discuss the study's limitations, offer recommendations, and explore the implications for 

both practice and future research. 

Interpretations of the Findings  

The study's findings revealed that participating principals employed leadership 

styles, including transformational, visionary, democratic, affiliative, and commanding 

leadership. These leadership styles were seen as adaptable approaches that enabled 

principals to become more effective leaders for each staff member. Transformational 

leadership was highlighted for its positive impact on student achievement and overall 

academic performance. On the other hand, the literature review included various studies 

emphasizing the importance of different leadership styles in improving school outcomes. 

For example, principals who set high-performance goals were linked to better schools 

and student achievement (Nettles & Herrington, 2007). 

This study found that teachers valued professional development opportunities 

facilitated by principals, as they believed it enhanced their instructional capabilities. The 
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principals' support and guidance were crucial in fostering an environment where teachers 

could develop and grow professionally. This finding aligns with the literature, 

highlighting the significance of principal support in positively impacting teachers' and 

student outcomes. Establishing learning communities and supportive relationships by 

educational leaders have been found to improve student achievement (Pan & Chen, 

2021). Conversely, inadequate leadership exhibited by administrators contributes to 

declining student performance in public schools (Naidoo, 2019). 

The study emphasized the importance of considering teacher perspectives while 

exploring organizational and leadership characteristics. Teachers' opinions of principals 

were found to be influenced by factors that were under the principal's control. The 

literature also underscores the role of principal leadership styles in influencing teachers' 

teaching approaches. For instance, an authoritarian leadership style may limit teachers' 

creativity and innovation in the classroom (Abu Nasra & Arar, 2020). In contrast, a 

collaborative approach to leadership positively impacts teacher and student outcomes 

(DuFour & Mattos, 2013). 

The study highlighted the significance of professional development in improving 

teachers' instructional practices. For example, principals' selection of purposeful and 

data-driven professional development sessions positively influenced teachers' 

perspectives. This aligns with the literature, which stresses the importance of continual 

professional development for teachers to stay abreast of the latest research and best 

teaching techniques (Robinson & Gray, 2019). Additionally, studies show that practical 

tip-based professional development could have been more effective, depriving instructors 
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of understanding the underlying concepts necessary for adaptive competence (Grossman 

et al., 2009; Robinson & Gray, 2019). 

Within the study, School 4 merited interesting findings which can be applied to 

the REB theory to understand why Principal 4 and the teachers viewed Principal 4's 

actions differently. According to REB theory, individuals' emotions and behaviors are 

influenced by their thoughts and attitudes. The perspectives and experiences of Principal 

4 and the teachers led them to interpret the same observed behaviors differently. For 

instance, Teacher 4A perceived a lack of communication and planning from Principal 4, 

while Teacher 4B saw inspirational motivation and flexibility in instructional approaches.  

These perspectives might be rooted in the teachers' unique experiences, beliefs, and 

attitudes, leading to varying emotional and behavioral responses. I also used the 

framework of transformational leadership to analyze Principal 4's leadership qualities. 

Transformational leaders aim to inspire and motivate followers, promoting growth and 

positive change (Bass & Avolio, 1994). Specifically, Principal 4 intended to use 

individualized consideration as a transformational leadership tenet to influence teachers' 

instructional styles. However, the teachers' perspectives of Principal 4's actions did not 

uniformly align with this intention. While Teacher 4D recognized Principal 4's efforts of 

individualized consideration, other teachers gave neutral reviews, and one teacher, 

(Teacher 4A, provided a negative review. The findings suggest that Principal 4 faced 

challenges communicating with their teachers. This lack of effective communication 

influenced how teachers perceived Principal 4's leadership style. Some teachers 

recognized efforts of individualized consideration, while others perceived a need for 

-
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more impact on their instructional practices. This variation in perspective might be 

attributed to the individualized nature of transformational leadership, where different 

teachers respond differently to leadership approaches. 

Transformational leadership has value even in difficult circumstances, as 

evidenced by the findings of SQ1 regarding the COVID-19 pandemic. Specifically, the 

context of the COVID-19 pandemic might have played a role in the differences in 

perspectives. Most of the teachers described their principal’s leadership as exemplary 

during the COVID-19 pandemic, citing flexibility, inspirational motivation, and superior 

communication. Teacher 4A was the only teacher to express negative views about their 

principal. Teacher 4A's negative review and mention of stress and lack of communication 

during the pandemic highlighted the additional challenges faced by educators during that 

time.  

According to the findings, introducing self-care and other elements due to the 

pandemic might have influenced Principal 4's leadership approach and affected teachers' 

perspectives. Furthermore, the findings also indicated that Teacher 4B appreciated the 

transformational leadership qualities exhibited by Principal 4, which included 

inspirational motivation and a lack of micromanagement. This positive perspective 

indicates that certain teachers might be more receptive to specific leadership styles based 

on their preferences and values. 

The REB theory explains the variation in perspectives based on individual 

experiences and beliefs in the context of the two theoretical frameworks. That is, my 

study confirms the REB model, as it provided an important framework for analyzing the 
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context and results of the study. At the same time, the Transformational Leadership 

model helps understand Principal 4's intentions and actions as a leader. Combining these 

frameworks offered a comprehensive analysis of the study's purpose and sheds light on 

the complexities of leadership and the role of individual experiences in shaping 

perspectives.  

The application of REB theory in understanding differences in teachers' and 

principals' perspectives of leadership styles is significant (Ellis, 1962). According to the 

REB model, individual experiences and reactions to behaviors differ based on thoughts, 

feelings, and emotions (Ellis, 1991). This can lead to varying perspectives of the same 

observed leadership behaviors among teachers and principals in the same school. For 

instance, some teachers may perceive a principal's individualized consideration 

positively, while others may not recognize it at all (Abiogu et al., 2021). Understanding 

these differences can help principals and teachers improve their interactions and establish 

more productive relationships.  

The study's focus on transformational leadership aligns with the conceptual 

framework (Bass, 1985; Burns, 1978). As described by Burns (1978), transformational 

leadership involves motivating and inspiring followers to achieve higher levels of 

performance and moral purpose. The study's findings support the importance of 

transformational leadership in educational settings, as principals who exhibit 

transformational leadership practices create environments where teachers and students 

flourish (Hauserman & Stick, 2013). The emphasis on individualized consideration, 

idealized influence, intellectual stimulation, and inspirational motivation in 

-
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transformational leadership aligns with the study's findings on the positive impact of this 

leadership style on teachers' instructional practices and student outcomes. 

The conceptual framework and literature on transformational leadership 

emphasize the pivotal role of principals as transformational leaders in shaping school 

culture and influencing teacher and student outcomes (Anderson, 2017; Leithwood, 

1994). Principals who display transformational leadership behaviors positively influence 

teachers' professional development, job satisfaction, and instructional practices (Andriani 

et al., 2018; Mansor et al., 2021). Moreover, transformational leadership enhances 

teacher and student motivation and fosters a sense of personal and civic obligation 

(Clifton, 2019). The study's findings on the essential role of principal leadership in 

shaping student learning and academic outcomes through transformational practices 

strongly align with this perspective. 

Transformational leadership leads to enhanced teacher practices. Many of the 

teachers in this study felt empowered by their principal and strived to perform better in 

the classroom. Furthermore, these teachers cited their principal as an essential component 

of their motivation to provide exemplary teaching practices for their students. At the 

same time, the teachers believed that transformational leadership enhanced student 

outcomes. Leithwood and Jantzi (2006) found similar results, indicating that teachers 

enhanced their teaching practices when their principals exhibited transformational 

leadership practices. Not only did the teachers desire to enhance their teaching practices, 

but the teachers also believed that principal leadership enhanced students’ outcomes. 

Teacher 1A indicated that students were motivated to perform based on leadership from 

-
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their principals. These findings are consistent with the findings of Leithwood and Jantzi 

(2000) who found that students were more engaged with school activities when their 

principals displayed transformational leadership. Therefore, transformational leadership 

leads to enhanced teacher practices and student outcomes. 

Furthermore, the study's findings highlight the importance of effective 

communication and adaptability in leadership styles, especially in challenging contexts 

like the COVID-19 pandemic. Principals should consider individualized approaches to 

meet teachers' needs and preferences while inspiring and motivating them through 

transformational leadership practices. Understanding and addressing teachers' varying 

perspectives can contribute to a positive school culture and improved instructional 

practices, ultimately benefiting student outcomes (Orsini & Rodrigues, 2020). The study 

underscores the importance of transformational leadership in educational settings and its 

positive impact on teachers' instructional approaches and student outcomes. It also 

highlights the significance of recognizing differences in perspectives among teachers and 

principals using the REB theory as a framework for understanding and resolving potential 

conflicts. By acknowledging the role of principals as transformational leaders and 

supporting their development in this leadership style, educational institutions can create a 

positive and thriving school culture that fosters teacher growth and enhances student 

learning and academic performance (Mansor et al., 2021; Yue et al., 2019). 

Limitations of the Study  

In establishing trustworthiness, the study meticulously addressed the components 

of credibility, transferability, dependability, and confirmability. However, it is crucial to 
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acknowledge certain limitations that may have affected the reliability and generalizability 

of the findings (Connelly, 2016). The study's sample size was limited to only six 

principals, even though data saturation was obtained. The small number of participants 

may limit the results' applicability to a larger population of principals, thereby limiting 

the representation of all principal perspectives and leadership styles (Saldaña, 2011).  

Second, the study's findings were influenced by the unique setting in which the 

research was conducted, which included elements such as the type of school, regional 

influences, and current educational regulations. As a result, caution should be exercised 

when attempting to apply the findings to different educational settings or cultural 

contexts. Thirdly, during the study, my (the researcher) role as a principal at a high-

performing middle school could introduce personal biases and prior experiences that 

inadvertently influenced data collection, analysis, and interpretation (McGrath, 2021). 

Some subjectivity may still exist despite adopting reflexivity procedures to reduce such 

biases. Fourth, establishing reliability can be difficult because of the various 

interpretations of qualitative research. Although the methodology and analysis methods 

of the study were meticulously recorded for replication, total consistency remains 

challenging to obtain. 

Furthermore, the qualitative aspect of the research may limit its generalizability 

and confirmability, as understanding human experiences includes subjectivity that may 

prevent others from properly recreating the study and reaching the same results 

(Connelly, 2016). Furthermore, while genuine participant quotes and a clear 

methodological description were used to improve confirmability, the intricacy and 
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diverse nature of qualitative research phenomena cannot be adequately conveyed by 

evidence alone (Shenton, 2004). Finally, because the study was conducted at a specific 

time, its time and context sensitivity should be emphasized. As a result, prospective 

changes in leadership styles or educational practices that may occur or reactions to 

changing circumstances need to be addressed. Finally, despite using numerous strategies 

to demonstrate trustworthiness, researchers and readers should consider the limitations 

above when interpreting and applying the study's conclusions. Being conscious of these 

limits can prevent overgeneralization and encourage an appreciation of the data' context-

specific character. 

Recommendations 

Future research should seek to replicate the study with a more significant and 

diverse sample of principals and teachers to improve the generalizability of the findings. 

A larger sample size may enable a more comprehensive depiction of different leadership 

styles and their impact on teacher and student results (Korstjens & Moser, 2017). 

Furthermore, integrating participants from various types of schools and cultural contexts 

might provide insights into how leadership styles differ across educational settings.  

Longitudinal studies that follow administrators and teachers over time can provide 

more in-depth knowledge of the long-term consequences of different leadership styles on 

instructional practices and student achievement. Longitudinal studies can document 

changes in leadership styles over time and their consequences for school culture and 

academic achievement (Shenton, 2004). While the current study used qualitative methods 

to explore perspectives and experiences, a mixed-methods approach in future research 
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could be beneficial. Combining qualitative and quantitative data, such as surveys or 

performance statistics with analysis of text, may provide a more comprehensive 

understanding of the linkages between leadership styles, teacher perspectives, and student 

results (Saldaña, 2011). Comparing the efficacy of various leadership styles on teacher 

instructional practices and student results may also offer educational leaders’ significant 

insights. Specifically, comparative studies can investigate the specific advantages and 

disadvantages of each leadership style and their suitability for diverse school 

environments. 

Further research could delve into the effectiveness of leadership development 

programs in promoting transformational leadership among principals. Investigating the 

influence of specific training interventions on leadership behaviors and school culture can 

help guide the development of more tailored and effective leadership development 

initiatives. A more in-depth examination of teachers' perspectives on leadership styles 

and their influence on instructional practices could offer valuable insights. Understanding 

the factors shaping teachers' perspectives and responses to different leadership styles can 

inform strategies for enhancing teacher engagement and professional growth. 

It may also be worthwhile to investigate the impact of external variables, such as 

the COVID-19 pandemic, on leadership behaviors and teacher attitudes. Understanding 

how difficult conditions alter leadership behaviors and teacher responses can assist 

school leaders in adapting their tactics during crises. Comparing leadership styles and 

their effects on instructional practices and student results at various educational levels 



  130 

 

like (e.g., elementary, middle, and high school, may indicate potential variances in 

leadership effectiveness based on students' developmental requirements.  

Finally, future research on educational leadership might build on the current 

study's merits while resolving its delimitations. Researchers can provide more thorough 

insights into the links between leadership styles, teacher perspectives, and student results 

using bigger sample sizes, mixed-methods approach, and longitudinal designs. Exploring 

the impact of the school context, external factors, and leadership development programs 

may also inform the development of successful leadership practices that foster positive 

school cultures and improve student achievement. 

Implications  

Based on the study's findings, the potential impact for positive social change is 

significant, particularly in the context of urban K–12 schools. The study highlighted 

differences in perspectives between principals and teachers regarding leadership styles 

and their impact on instructional practices. By understanding these gaps, school leaders 

can engage in open dialogue with teachers, promoting mutual understanding and 

alignment of goals. Bridging the perspective gap can foster a more collaborative and 

supportive school environment where principals and teachers work together to improve 

student outcomes (Cansoy, 2019; Leithwood et al., 2020a; Nation et al., 2020).  

The study underlined the significance of principal-facilitated professional 

development opportunities. School administrators should invest in continuing and 

intentional professional development programs for teachers to create positive social 

change. These programs should be data-driven and based on recent research and teaching 

---
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methodologies (Naidoo, 2019). Student learning and accomplishment can also be 

improved by providing teachers with the tools and knowledge to improve their teaching 

techniques.  

According to studies, transformational leadership has a favorable impact on 

student achievement and instructional techniques (Anderson, 2017; Leithwood & Sun, 

2012). Therefore, school leaders should prioritize the development and cultivation of 

transformational leadership skills. Training programs and leadership development 

activities can also assist principals in becoming more inspirational, motivating, and 

supportive leaders, benefiting teachers and students in the long run (Valentine & Prater, 

2011). The current study acknowledged the impact of external variables on leadership 

practices and teacher perspectives, such as the COVID-19 epidemic. School leaders 

should be aware of the unique obstacles that educators confront during times of crisis and 

adapt their leadership tactics accordingly. 

Addressing teachers' emotional and communicative needs during challenging 

times can significantly impact their instructional practices and overall job satisfaction. 

Specifically, urban K-12 schools frequently confront unique issues due to high student 

turnover, poverty, and limited resources (Nation et al., 2020). Understanding 

administrators' and teachers' opinions and experiences in various circumstances is critical 

for creating solutions that match their needs. Policies and procedures in schools should be 

sensitive to the needs of urban schools to create supportive and empowered learning 

environments. The study underlined the significance of incorporating research-based 

approaches into leadership and professional development.  
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When judging leadership styles, professional development programs, and school 

improvement strategies, school leaders should be guided by empirical research. 

Evidence-based leadership can result in more effective leadership and better outcomes for 

teachers and students (Cortellazzo et al., 2019; Khan et al., 2020). Recognizing the 

importance of principal support on teachers' instructional capacity, involving teachers in 

decision-making, and promoting shared leadership is critical. Principals can establish a 

collaborative and participatory culture where teachers feel respected and driven to offer 

their ideas and knowledge. 

Further study and assessment are required to ensure continued development. 

School leaders should encourage and support current research projects investigating the 

efficacy of leadership techniques and their effects on student outcomes. Schools can 

strive for constructive social change and increased student accomplishment by constantly 

seeking to understand and improve educational leadership. 

Conclusions  

The study's findings shed light on the significance of strong instructional 

leadership in primary and secondary schools. Educational leaders play a critical role in 

fostering college readiness and student advancement by enhancing academic attainment 

and providing engaging learning environments. Teachers who are inspired and 

empowered by good leadership contribute to higher academic attainment and a more 

productive school environment. Thus, teacher motivation and principal leadership are 

critical determinants of the success of schools and students. This study explored different 

leadership styles principals employ, including transformational, visionary, democratic, 
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affiliative, and commanding leadership. Transformational leadership stood out for its 

positive impact on student achievement and academic performance. Additionally, the 

study revealed that principals' support and guidance in the form of professional 

development opportunities significantly contributed to teachers' instructional capabilities 

and growth. 

Understanding teachers' opinions and experiences concerning principals' 

leadership styles is critical for fostering a positive school culture. The study underscored 

the need to consider teacher viewpoints when researching leadership traits. Teachers' 

impressions of principals were influenced by elements beyond the principal's control, 

such as leadership styles. The study emphasized the importance of principal support in 

having a beneficial impact on teachers and pupils while also emphasizing the possible 

adverse effects of ineffective administration leadership. Moreover, the study applied the 

REB theory to understand variations in perspectives between principals and teachers. The 

combination of REB theory and the Transformational Leadership model offered a 

comprehensive analysis of leadership and the role of individual experiences in shaping 

perspectives. 

The study's findings highlighted several key takeaways for effective educational 

leadership: principals should prioritize the development of transformational leadership 

qualities, as they positively impact teachers' instructional practices and student outcomes. 

Supportive professional development opportunities should be purposeful and data-driven 

to enhance teachers' instructional capabilities and job satisfaction. School leaders should 



  134 

 

foster open dialogue with teachers to bridge perspective gaps regarding leadership styles 

and their impact on instructional practices.  

In addition, principals must be attentive to the unique challenges faced by 

educators, adapting their leadership approaches, particularly during challenging times 

like the COVID-19 pandemic. Evidence-based leadership and professional development 

practices should guide school leaders' decisions to promote positive social change and 

improved student achievement. Creating a collaborative school culture through shared 

leadership and involving teachers in decision-making can foster a supportive and 

empowering learning environment. Understanding and addressing the specific challenges 

of urban K-12 schools is essential for developing tailored solutions that meet their unique 

needs. Additionally, school leaders should encourage ongoing research initiatives to 

continuously explore the effectiveness of leadership practices and enhance overall school 

outcomes. 

Finally, good instructional leadership significantly impacts student achievement 

and school success. Educational institutions may produce good social change and 

improve student academic outcomes by understanding and exploiting varied leadership 

styles, encouraging teacher motivation, and establishing collaborative school settings. 

The study's findings can help educational leaders and legislators improve teaching 

practices and boost student success. However, more research and evaluation are required 

to ensure continual progress and inform evidence-based leadership approaches. 

An important conclusion of this study is that teachers generally view, 

acknowledge, and appreciate principals with transformational leadership styles. The 
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participants in this study were able to identify their principals’ use of transformational 

leadership tenets. Using RBT theory as a framework allowed for the identification of 

leadership practices and incongruencies in communication that may hinder teacher-

principal communication. Lapses in communication were found to be the major 

hindrance to teacher recognition of a principal’s use of transformational leadership. Thus, 

an important conclusion of this study is that principals can enhance their transformational 

leadership capacities by increasing the frequency and effectiveness of their 

communication. 
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Appendix A: Surveys Used in This Study 

Survey for Teachers 

Demographic Questions 

1. What is your age range? 21-30?   31-40?   41-50?   51-60?    

2. What is your highest degree of education? In what field did you earn your degree? 

3. What certifications do you hold? 

4. How long have you worked in the field of education at any school? 

5. How many years have you been a teacher at any school? 

6. How long have you been or were you a teacher in a high-performing high school 

in a southern metropolitan area or urban district? 

Interview Questions 

1. In what ways has your principal’s leadership affected your instructional practices? 

Can you give a few specific examples? 

2. How did your principal lead and support you through the Covid-19 pandemic? 

Can you give a few specific examples? 

3. In what ways did your principal’s leadership motivate you to improve 

instructional practices that lead to student success? Can you give an example of a 

before and after COVID-19 scenario? 

4. In what ways do you trust the leadership of your principal? Why? 

5. How does your principal encourage feedback, collaboration, and participation in 

making decisions? Can you give a few specific examples? 
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6. How is the students’ learning affected by the principal’s leadership style? Can you 

give a few specific examples? 

7. What do you see as a direct correlation between the principal’s leadership and 

student achievement? Can you give a few specific examples? 

8. How does your principal create a positive environment that is conducive for 

teaching and learning? Can you give a few specific examples? 

9. In what ways can your instructional practices improve to achieve student success? 

Can you give a few specific examples? 

10. What are the most important lessons you have learned about following a 

transformational leader? Can you give a few specific examples? 

Survey for Principals 

Demographic Questions 

1. What is your age range? 21-30?   31-40?   41-50?   51-60?    

2. What is your highest degree of education? In what field did you earn your degree? 

3. What certifications do you hold? 

4. How long have you worked in the field of education at any school? 

5. How many years have you been a principal at any school? 

6. How long have you been or were you a teacher in a high-performing high school 

in a southern metropolitan area or urban district? 
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7. How long have you been a principal in a high-performing high school in a 

southern metropolitan area or urban district? 

8. How many years do you think you’ve been a transformational leader? 

Interview Questions 

1. What is your definition of transformational leadership? 

2. How did you demonstrate transformational leadership prior to 2019? Can you 

give a few specific examples? 

3. How did you demonstrate transformational leadership during the CoVID-19 

pandemic? Can you give a few specific examples?  

4. In what ways did your leadership strategies change during the Covid-19 

pandemic? 

5. How have you demonstrated transformational leadership after the CoVID-19 

pandemic? Can you give a few specific examples? 

6. In what ways did your leadership strategies change after the Covid-19 pandemic? 

7. How has your leadership strategies affected your teachers’ instructional practices? 

Can you give an example of a before and after scenario? 

8. In what ways did your demonstration of leadership affect your teachers’ ability to 

improve student success?  Do you have a qualitative and/or quantitative measure 

of student success you can share? 
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9. What characteristics do you believe a transformational leader should possess to 

positively impact teachers’ effectiveness? 

Question #10 and #11 refers to identifying different characteristics of other 

leadership styles.  Please refer to the following information for this question. 

● Affiliative Leadership - this leadership style involves growing personal bonds and 
striving towards team well-being. Affiliative leadership focuses on harmony, 
rather than results.  

● Commanding (Directive, Coercive) Leadership - this leadership style is about 
telling people what things to do and when to do them. 

● Democratic (Participative) Leadership - this leadership style stresses working 
together through dialogue and seeking consensus to drive decision-making. 

● Transactional leadership - Transactional leaders focus on performance and 
results. The leader acts as a role-model for others to follow. 

● Visionary leadership - Visionary leaders try to inspire and motivate people to 
pursue a long-term vision, without addressing the minutiae of how to get there, or 
by focusing on steps to attain the vision. 

 

10. Do you think aspects of other leadership styles are also important for positively 

impacting teachers’ effectiveness? If so, what are they? Why? 

11. Do you think aspects of other leadership styles are also important for positively 

impacting students’ effectiveness? If so, what are they? Why? 

12. As a principal, what role do you play to create a positive environment for teaching 

and learning? Can you give one specific example of an interaction? 

13. What is your strategy for mentoring teachers? Why? 

14. How do you develop trust with your teachers? 
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15. What do you see as the relationship between developing teachers and student 

success? Why? 

16. In what ways can you modify your leadership strategies to improve teacher 

performance? 

17. In what ways can your leadership behaviors improve and motivate teachers’ 

behavior that will result in student achievement? 
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Appendix B: Recruitment Flier 

 

• This is for a research 
study to explore how 
principals' use of 
transJormational 
leadershif: influences 
teachers instructional 
practices and student 
achievement. 

Researcher: 
John Santos 
Doctoral Candidate, 
Prairie View A&M 
University 

VOLUNTEERS NEEDED 
FOR A RESEARCH STUDY 
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Appendix C: Recruitment Letter 

Potential Research Study Participant, 

My name is John Santos, and I am a doctoral student at Prairie View A&M 

University in the Educational Leadership and Counseling program, as well as an 

Assistant Principal at Baylor College of Medicine Academy at Ryan. I am requesting 

your help with my research study on the Teacher's Perceptions of Principals Motivational 

Behavior in High Performing High School in an Urban School District. The purpose of 

his qualitative hermeneutic phenomenological research will focus on how principals’ 

leadership styles, particularly transformational leadership, affect teachers’ instructional 

practices and help students achieve specified benchmarks and standards. Hermeneutic 

phenomenology is defined as the art of interpreting text and deals with understanding 

human existence while discovering the meaning of experiences (Green, Solomon, and 

Spence, 2021). Your participation in this study will help contribute to the body of 

research on transformational leadership, teacher’s instructional practices, and students’ 

achievement. A better understanding of principals’ motivational behavior with positively 

influence the school’s culture and students’ achievement. 

Based on your role as serving at a high-performing high school in an urban school 

district, you have been selected to participate in a questionnaire that will take 

approximately 30-45 minutes. The information you provide during your interview will be 

transcribed word for word and used for data collection. All information provided and 

discussed in the questions will be kept confidential and your identity will not be revealed 

at any point in the study. Your participation will remain anonymous and is your consent. 
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There are no foreseeable risks associated with participating in this study and no benefits 

are offered in exchange for your participation. If you wish to contribute to this study and 

participate in the questionnaire, please provide your responses on the provided 

questionnaire. Your participation in the questionnaire is your consent.  

If you have questions, complaints, or concerns you may contact John Santos via 

email jsantos1906@gmail.com or phone at 713-245-0805. Thank you in advance for your 

time and contribution to this study. Your participation is greatly appreciated.  

  

 

Thank you, 

 

John Santos 
Doctoral Student  
Prairie View A&M University  
Educational Leadership and Counseling   
 

 

 

 

 

 

 

 

 

mailto:jsantos1906@gmail.com
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Appendix D: Curriculum Vita 

John Santos, Ph.D. 
13834 Palmer Glen Lane 

Houston, Texas 77044 
jsantos1906@gmail.com 

713-245-0805 
 
Education: 

 
2015-2023, Prairie View A&M University, Prairie View, TX 
Degree: Doctor of Philosophy in Educational Leadership  

 
2004-2005, Prairie View A&M University, Prairie View, TX 
Degree: Master of Education in Administration  

 
1997-2002, Lamar University, Beaumont, TX 
Degree: Bachelor of Business Administration  
Major: Marketing  
 
1997-2002, Lamar University, Beaumont, TX 
Degree: Bachelor of Business Administration  
Major: Management Information Systems 

 
Experience: 

 

Dean/Baylor College of Medicine Academy/Houston ISD 07/2018-Present  

Houston Independent School District  
• Devising plans for the ELAR team that produce 96% of students' approaches on STAAR 

Reading and instrumental in other content areas to contribute to an A-rating campus. 
• Improve instructional practices by utilizing statistical performance data. 
• Investigate staff or student issues, respond to grievances, and resolve conflicts, ensuring 

resolutions align with school district policies and best practices. 
• Develop and execute in-service training and a wide range of targeted professional 

development programs to maximize educator and staff capabilities. 
• Cultivate grade-level leaders to advance oversight and improve instruction. 
• Study and implement policies and procedures and guide human resources and personnel 

selection, retention, transfer, promotion, and termination. 
• Champion inclusive, student-centered culture rooted in teamwork and respect. 
• Collaborate with district leadership to develop and implement vision, mission, philosophy, 

goals, objectives, curriculum, and extra-curricular activities. 
• Analyze data to inform decision-making, draft and deliver reports, and interpret and apply 

Federal and state laws, regulations, board policies, and procedures. 
• Implement policies and procedures and guide human resources and personnel selection, 

retention, transfer, promotion, and termination. 
 

Assistant Principal/ Klein Cain High School 07/2017-06/2018 
Klein Independent School District  

• New campus activation team member  

mailto:jsantos1906@gmail.com
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• Special Education Coordinator 
• Textbook/Warehouse/Furniture Administrator   
• Testing Coordinator Assistant 

 
 
 
 

Curriculum Assistant Principal/ Teague Middle School 09/2011-07/2017  
Aldine Independent School District  

• Develop Campus Master Schedule 
• District Trainer for Teacher Appraisal System  
• 504 Coordinator 
• Title I Administrator 
• 7th & 8th-grade level administrator   
• Campus Administrator over Transportation 
• Supervise Custodial Staff 
• Limited English Proficiency (LEP) Administrator  
• Special Education Administrator 

 
Assistant Principal/ Parker Intermediate 08/2011-07/2011 
Aldine Independent School District  

• Administrator over discipline for all grade levels 
• Oversee curriculum and other activities for the Social Studies,  
• Special Education, and Physical Education Departments 
• Campus Administrator over Transportation 
• Supervise Custodial Staff and Child Nutrition Services 
• Chaired Early Intervention Team (EIT)  
• Chairperson of Response to Intervention (RTI) Team 
• Developed and Distributed duties and responsibilities for all paraprofessionals  
• Oversee Implementation of all Safe and Secure School Procedures 
• Chairperson of Positive Behavior Support (PBS) 
• Developed structure and procedures for the Special Assignment Classroom  
• (SAC) 
• Administrator for Gaining Appropriate Performance (GAP) 
• Developed and Distribute Duty Roster for all staff members 
• Standardized Dress Code Liaison 
• Trained and Implemented Fred Jones strategies school-wide 
• Implemented Good Behavior Group and Incentive Committee 

 
Special Education Teacher/Plummer Middle School 08/2005-06/2007 
Aldine Independent School District 

• Life-skills teacher  
• Worked with partially contained students  
• Assistance football/basketball/soccer coach 
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Special Education Teacher/ Caraway Intermediate School 08/2002—07/2005 
Aldine Independent School District  

• 6th Grade Resource -English Language Arts  
• 5th Grade Resource-Math Teacher  

 
 

Key Qualifications and Skills 
• Texas Certified Principal (EC-12) 
• Texas Certified Teacher in Special Education (EC-12)  
• Instructional Leadership Development Certification  
• T-TESS Certification  
• Plan and instruct each subject area using various teaching aids and motivational and 

implementation strategies to engage students in active learning. 
• Incorporate learning modality principles into classroom and individual instruction. Develop and 

conduct inter-grade activities. 
• Implement technological approaches to subject material. Research educational resources on the 

Internet. Assist with information retrieval. 

 
Professional Affiliations 

• National Association of Secondary School Principals (NASSP)  
• Alpha Phi Alpha Fraternity, Incorporated  

 
 

Presentations  
• Leadership Academy – Inspiring and mentoring future leaders (i.e., administrators, counselors, 

testing coordinators, instructional specialists, and department chairs)  
• Teacher Appraisal System Training  
• 504 Introduction and Implementation 
• Title I Introduction and Implementation   
• Gifted & Talented Students – creating more depth & complexity for students  
• Special Education Training – best practices and implementation of the six co-teaching methods 
• Discipline Management – strategies to enhance classroom management 

 
 
Research  

• Educators' Perspective of Principal’s Motivational Behavior in a High Performing High Schools in 
an Urban Setting 
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