Prairie View A&M University

Digital Commons @PVAMU
Negro Land Grant Colleges

Office of the President

11-15-1932

President 10th Annual Conference - Nov 1932
Prairie View State College

Follow this and additional works at: https://digitalcommons.pvamu.edu/negro-land-grant-colleges

Recommended Citation
Prairie View State College. (1932). President 10th Annual Conference - Nov 1932. Retrieved from
https://digitalcommons.pvamu.edu/negro-land-grant-colleges/3

This Book is brought to you for free and open access by the Office of the President at Digital Commons @PVAMU.
It has been accepted for inclusion in Negro Land Grant Colleges by an authorized administrator of Digital
Commons @PVAMU. For more information, please contact hvkoshy@pvamu.edu.

I

PROCEEDINGS

I
I

OF THE
I

I
I

I

I

TENTH ANNUAL CONVENTION

I

I

I

OF THE

I

CONFERENCE OF PRESIDENTS
OF

I

NEGRO LAND GRANT COLLEGES

I
I

""

~

"

781

NOVEMBER 14-15, 1932

....

:>

I

I:

j32

.2

WHITELAW HOTEL
J.

WASHINGTON, D. C.
-

_ _\

Conference of Presidents of Negro Land Grant Colleges, Washington, D. C.. November 14-15, 1932.

PROCEEDINGS
OF TH E

148002

TENTH ANNUAL . CONVENTION
O F THE

CONFERENCE OF PRESIDENTS
OF

LC..'l.7'1/

C. b

11; .2-

NEGRO LAND GRANT COLLEGES
c,~

NOVEMBER 14-15, 1932

WHITELAW HOTEL
WASHINGTON, D . C.

2
OFFICER

01' THE CO FERENCE

President. .... ................. . ...... . F. D. Bluford, North Carolina
Vice-President ....... . ...................... C. W. Florence, Missouri
Secretary ................. . ... . .............. R. B. Atwood, Kentucky
Assistant Secretary ............................ J. F. Drake, Alabama
Treasurer ................................. John B. Watson, Arkansas

EXECt'TIVE COlDIIT'l'EE
PRESIDENT OF CONFERENCE, Ex-Officio
R. S. Grossley, Deleware, Chairman.
J. M. Gandy, Virginia.
J. S. Clark, Louisiana.
W. J. Hale, Tennessee.
I. W. Young, Oklahoma.

COLLEGES lX THE

0:Nl'ElrnN E AND 'l'HEIR PRESIDEN1'S

ALABAMA, NORMAL-A. and M. Institute; President, J. F. Drake.
ARKA 'SAS, PINE BLUFF-State College; President, J. B. Watson.
DELAWARE, DOVER-State College; President, R. S. Grossley.
FLORIDA, TALLAHASSEE-A. and M. College; Pr sident, J. R. E. Lee.
GEORGIA, SAVANNAH-State Industrial College; President, B. F.
HUBERT.
KEt\'TUCKY, FRANKFORT-Kentucky State Industrial College; President, R. B. Atwood.
LO ISIA A, BATON RO GE-Southern niversity; President, J. S.
Clark.
MARYLAND, PRINCESS ANNE-Princess Anne Academy; Principal,
T. H. E:iah.
MISSISSIPPI, ALCORN-Alcorn A. and M. College; President, L. J.
Rowan.
MISSO RI, JEFFERSON CITY-Lincoln Un iversity; President, C. W.
Florence.
NORTH CAROLINA, GREENSBORO-A. and T. College; President, F.
D. Bluford.
OKLAHOMA, LA GSTON-Agricultural and Normal University; President, I. W. Young.
SOUTH CAROLI 'A, ORANGEBURG-State College; President, Miller VI hittaker.
TENNESSEE, ASHVILLE-Tennessee State College; President, W.
J. Hale.
TEXAS, PRAIRIE VIEW-Prairie View State College; President, W.
R. Banks.
VIRGI IA, PETERSBURG-Virginia State College; President, John
M. Gandy.
WEST VIRGI IA I STITUTE-West Virginia State College; President, John W. Davis.

3
ASSOCIATE )IE:MBEUS
ALABAMA, TUSKEGEE-Tuskegee Institute; President, R. R. Moton.
DISTRICT OF COLUMBIA, WASHINGTON-Howard University;
President, Mordecai W. Johnson.
KA SAS, TOPEKA-Kansas Vocational School; President, C. C.
Richardson.
NEW JERSEY, BORDENTOWN-Manual Training School; President,
W. R. Valentine.
VIRGI lIA, HAMPTON-Hampton Institute; President, Arthur Howe.

DELEGA'l'ES ATTENDING THE CO~FEUENCE-BY STATES
ARKA!\'SAS-President J. B. Watson.
DELAWARE-President R. S. Grossley.
FLORIDA-Dean R. O'Hara Lanier, Department of Education; Dean
B. L. Perry, Department of Agriculture; Dean Ethel Mae Griggs,
Department of Home Economics; Dean B. F. Holmes, Department
of Mechanic Arts, Florida A. and M. College.
KENTUCKY-President R. B. Atwood; J. T. Williams, Associate Professor of Education; E. M. 1orris, Acting Head, Department of
Agriculture.
LOUISIA A-President J. S . Clark.
MISSOURI-President C. W. Florence.
NORTH CAROLI 'A-Pres ident F. D. Bluford.
TEXAS-President W. R. Banks.
VIRGI IA-President John M. Gandy, President Arthur Howe.
WASHINGTON, D. C.-Dean D. 0 . W. Holmes, College of Education;
Fred Wilkinson, Registrar, Howard University.
WEST VIRGINIA-President John W. Davis; Mrs. Dorothy I. Miller,
Director of Home E onomics.

VISITOUS ATTE DING THE CONFERENCE
Fred McCuiston, Executive Agent, Association of Colleges and
Secondary Schools of the Southern States; Mrs. Shaw, Margaret Washington Vocational School; Dr. Ambrose Caliver, Senior Specialist in
Negro Education of the U. S . Department of the Interior; Dean Lewis
K. Downing, College of Applied Science, Howard University; Dr. and
Mrs. H . Thurman, Washington.

4
MONDAY, NOVEMBER 14TH, 1932

10 :00 A. M.
TLe first session of the Conference held in the auditorium of the
Depart.):nent of Interior Building began promptly at ten o'clock with
a prayer by President J. S. Clark, the presiding officer. President
Clark welcom ed the members present after which he introduced the
President of the Conference and first speaker, President F. D. Bluford.
President Bluford welcomed the Conference and expressed his appreciation for having b en elected President for this year. Presid ent
Bluford stated that the Executive Committee had brought with it a
fine program. He cited the Jonathan B. Turner recommenda tion
which urged education of the industrial classes. In 1857 a Jaw was
establish d providing a new type of education for the sons of farm ers
and mechanics. In 1862 the Land Grant College was mad e possible
with the passage of th Morrill Act. Befor and after th e Civil War
rapid progress was made in these schools. "But," said President Bluford, "the college was greatly handicapped because of th e Liberal Arts
colleges where so many parents sent their sons and daugh ter s so that
they might follow a 'life of ease.'" Hence, the Land Gran t Coll ege
had to copy the curricula of the Liberal Arts College. The teachers of
these schools were often sadly Jacking in skill.
p to 1920 the majority
of students were enroll d in the High School departmen ts; they had
to do this elementary work. Since that time there has been r a pid developm ent. President Bluford said that new fields mus t be explored;
Often more teachers apply for jobs than students apply to coll ege for
admission. He said that the fl Id of research has been n egl ected at
A. & T. College, and there is a great need for continual r esearch. In
schools for white students science is being developed, laboratories
established and experimental stations functioning to great advantage.
He said that we must have these experimental stations. With increasing development, more mon y and libraries a larger and more intensified program must be established. Our students are looking to the
Land .Grant College for support and inspiration. President Bluford
hopes that out or the Conference will come a program of activities to
help these stud nts.

* * *

President Clark next introduced Dr. T. W. Turne r, of Hampton
Institute, who spoke on the subject: "The Opportunity ana Need for
Experimentation in the egro Land Grant College." Dr. Turner expressed his appreciation for the opportunity to talk on the need for
research in Land Grant Colleges and how we may get the opportunity.
He said, "The Negro youth is not a part of the great scientific world
and has no way of becoming a part of it. The same is true of Agriculture." He continued that we know nothing of the control of diseases
and processes of enriching soil. We have no basic training in the
control of diseases. Agricultur is our great industry and livelihood,
but till we are greatly lacking.
ext, he listed our opportunities to
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get into research. First, we have opportunity as teachers. Possibly
26 per cent. of the science teachers have adequate training to teach
science. Second, in our commercial establishments the time has come
to employ many more scientifically trained men. It is the duty of the
school to see that these industries are helped by well-trained men.
Third, independent managers of plantations have worked out some
strains of cotton and poultry, but these have not been highly trained
men. Medical science now offers many opportunities. Too many students study with the sole idea of earning money and making a livellhood, but in this new age there comes a new vision-the idea of helping
humanity. Fourth, it is interesting to know that :Nurses play an important part in the educational system in rural districts. Dr. Turner
dealt at length on the fifth item, namely. pure science research. He
said that few here and there are doing some science research. "Very
little assistance is given the man who desires to work in this field.
He does not have adequate time in his school. His projPcts are not
jects are not helped. A favorable attitude in the in titution would
greatly help research." Findings reveal that outstanding sciences are
given the least emphasis. Sixth, is the opportunity of the government
workers. The Smith-Lever work has 365 agents who could be employed in scientific research. In the Land Grant College a complete
educational program had to be provided. Three acts: Hatch of 187,
Adams of 1906, and Purnell of 1926 provide for the completion of a
program. The Purnell Act is the most inclusive and broad. These
acts allow $90.000 to be spent through th e Legislature but none to be
spent for the experimental educational of the Xegro youth.
* * *
Pre;;ident John W. Davis offered the information that in his state
after much pressure had been brought to bear his school was allowed
some of this money.
*

* *

Dr. Turner then cited some statistics as to how various experimental stations had been conducted for white students and how publications were sent out by them. Hi final plea was that some scheme
be worked out whereby we can get some of these funds. \Ve do have
people adequately trained to man these stations. We need, also, a
director of research in colleges to evaluate the scientific research
work. His idea is to try one station then broaden them out. "We
must get started."
* * •
President Clark read a telegram from Professor Charles S. Parker
telling of his illness and confinement to bed. Professor Parker was
to lead the discussion of Dr. Turner's address.
President C. W. Florence, in response to Dr. Turner's address,
urged a beginning of resear ch work with good men who will produce
results. An instructor can indicate what project he desires to work
on and then go right ahead.

,
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because the curriculum-maker influences very materially the next
generation. What he puts into the curriculum and the method he follows in administering it, will determine the kind of product the school
will send out; and will determine whether doors of opportunity are
being opened or closed to the persons pursuing the curriculum .
Recognizing the utter impossibility of dealing with all of the curricula now being offered, and realizing that all of the schools have
teacher-training as one of their functions, I shall confine the discussion to curricula for the training of teachers (for the public schools).
It shall not be my purpose to determine the specific content of
any curriculum. I shall critically examine the prevailing methods of
curriculum construction in an effort to determine how the content
should be selected. The effort will be confined to the field of teacher
training, but if it is sound, it can be applied with profit to the construction of a curriculum designed for any other purpose.
A man who has not formulated or adopted a sensible workable
definition of education, or who has not thought his way through to a
sound position with respect to the objectives of education and the
philosophy back of them, is incapable of intelligent curriculum construction or revision. At best his work could not be more than curriculum tinkering.
However, having agreed upon a defensible definition of education
and the consequent objectives in a program for training teachers who
ar capable of realizing these obj ctives. one must next attempt the
construction of curricula whose subject matter and method of administration &re in keeping with the aims of ducation and with the immediate aims of the teacher training program.
Many builders of curricula have di regarded this last step. They
have set up high-sounding utopian aims and objectives for education
and for the training school program, and then proceeded to assemble
subj ct matter and use, or permit the use of methods of administration which have no apparent relationship to avowed objectives.
Doctor Charters says: "Every writer on the curriculum has made
an arbitrary leap from the aim to the subject matter, without providing us with adequate principles such as would bridge the gap, i. e.,
without presenting steps which irresistibly lead from aim to selection
of material." 1
Harold Rugg and Counts have well said that "Curriculums are too
often aggr gations of disparate units rather than an integration of
activities about a central educational purpose."
Here again a clear-cut definition may help to clarify procedure
and unify effort. In a teacher training institution the curricul um
r epresents the selection of materials of instruction and activities which
when unified into a program may be utilized to stimulate and encourage prospective teachers to develop into professional workers who
can in an increasing way accomplish the aims of education.
1

urriculum Construction-Charters p. 7.
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This understanding of the aims of education, of the program of
training for teachers, and of the meaning and purpose of the curriculum, will not only determine the content of the curriculum but will
determine to a large extent the method in which the curriculum will
be administered.
Methods of Curriculum Construction:
The problem of curriculum construction has recei ved more attention in recent years than any other phase of education. The reason
for this wide spread interest and activity is due to the fact that curricula in the schools have not been in accord with avowed aims of
education. Sometimes the curricula were at cross purposes; at least
they were ineffective and in most cases they lacked the unity which is
essential to any program or purpose.
The best known methods of curriculum construction are:
1. Consensus of Opinion.
2. Job Analysis.
3. Sociological Determination.
4. Philosophical Approach.
The most ardent advocate of the m ethod known as consensus of
opinion is Bobbitt. His method bears a strong resemblance to the:
questionnaire method. In trying to formulate his objectives he accepted "those which represent the practically unanimous judgment of'
some twenty-seven hundred well-trained and experienced adults."
This same list of objectives r epresents the cooperative effort and
combined judgment of some fifteen hundred memb-ers of graduate,
classes in "The Curricu lum" taught by Bobbitt at various times over a
period of tw Ive years at the University of Chicago.
The main objectives urged by Bode against the method of Bobbitt are:
(a) That the objectives set up are either oti,v ;c usly desirable or
hopelessly v:.:.gue.
(b) That personal bias and preference have crept in and for that
r eason have tended toward the preservation of the status quo.
(c) That his objectives and his method take no account of the
nature of the learning process itself.
When one recalls Bobbitt's statement that "Education is primarily for adult life," and "that its fundamental responsibility is to
prepare for fifty years of adulthood, rather than for the twenty years
of childhood and youth" one is forced to admit that he is consistent in
searching among the activities and opinions of well trained and experienced adults for his objectives.
Job analysis as a method was first us ed by Charters in the vocational field. It was later broadened in the scope of its meaning and
called activities analysis. This method was then used by Charters
and Waples in what is known as the "Commonwealth Teacher Training Study."
The a uthors of this study attempt to list all the activities carried
on by teacher iu service. This results in a master-list of one thous-
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and ten teachers' activities. A similar master-list of teachers' traits
is produced. This list is composed of twenty-five traits. They then
proceed to develop teaching methods and materials consistent with
these activities and traits.
The chief objection to this method, as pointed out by both Spaulding and Bode is that it merely charts the activities in abstraction from
the learner. "It does not decide anything about spirit or attitude or
purpose by which the activity is to be controll d." Purposes and ideals
are not controlled by scientific necessity.
Another serious objection to this method urged by Spaulding, and
justly so, is the fact that the authors of the study have avoided such
vital issu s as the transfer or training or failed to make clear their
stand with respect to these issues.
Those who contend that scientific analysis cannot take the place
,of a sound philosophy of education, have the weight of reason on their
side. In urging this criticism against the authors of the study, however, they should not overlook this significant statement by Charters :
"Functional analysis is a method of inv stigation rather than a philosophy of education. Analysis can be used in connection with any
point of view. The philosopher sets up the aim and the analyst provid s only the technique for working th aim down into terms of the
-curriculum."''
Perhaps a more complete und rstanding of barters' idea of curr1culum construction can be gain d from his tatement of the "Essential Steps in urriculum onstruction."
1. D termining the ideals and r lated activities which constitut ultimat or major objectives.
2. Analyzing these into working units.
3. Arranging them in order of their importan e.
4. Raising to higher positions in this list, objectives which are of
great value to children even though low in value for adults.
5. Determining the relative importanc of each in terms of what
it is practical to accomplish under existing school conditions.
6. Collecting the best practices of the race in teaching these objectives.
7. Arranging the material in proper instructional order, having
du regard for th nature of the child and the subject matter. 2
This program of curriculum construction is broad enough to inJude the b st features of all the methods suggested.
Tho e who rely upon philosophy, sociology, consensus of opinion
or activity analy is [or the d termination of objectives are at liberty
to employ their own method according to the statement in the first
step. All parties seem to agr that the objectives must be determined.
•Functional analysis as the Basis for Curriculum Constructionharters. Journal of Educational Research, Vol. 10, October, 1924,
p. 221.
2 Curriculum
onstruction
barters W. W., p. 26.
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Those who would look to the nature of the learning process itself
and to the problem of how children learn and how much they can
learn at one time, are encouraged to do so by the statement contained
in the seventh and last step.
Snedden looks to sociology as a penacea for all of our educational
ills. He seems to think that an analysis of sociological facts will of
itself give us our ideals and objectives. His analysis of social life
and his classification of individuals into producers and consumers, are
helpful but he has almost entirely ignored the fact that the nature
of the learner and of the learning process must determine the direction which any educational effort will take.
Snedden analyzes social institutions and then states that education should prepare individuals to participate in these institutions. A
saner view and a more defensible point of departure for the educator
would be to determine what education really is and what kind of a
social organization will be conducive to this type of education. This
point of view is advocated strongly by H. W. Holmes in his writings
and utterances in behalf of a social policy for education.
The other method of curriculum construction, in order that it can
be distinguished from the others, might be called the philosophical
method. A summary of the objections offered to the methods of Bobbitt, Charters, and Snedden would suggest the nature of the philosophical method.
The philosophical approach to the building of curricula for a
teacher training institution requires the formulation of a statement
of the meaning and purpose of education, and a description of the type
of teacher who can in an increasing way accomplish the purposes of
education. There must be a thorough understanding of the nature of
the learner and of the learning process in order that the curriculum
might function properly in producing the type of teacher needed.
There is a distinct difference between the philosophical approach
and the purely scientific approach to this problem. Philosophy is concerned with qualitative judgment-with the problem of values. It is
persistently trying to answer the questions "What for?" and "Why?"
Pure science is experimental and quantitative in its method. It is content to answer the question, "What?"
At the present stage of curriculum construction there is perhaps
greater need for examining the validity of our goals and objectives
than for questioning the techniques being used for achieving these
goals. Certainly the need is fully as great.
After the objectives have been validated, the next step is to select
the subject matter and activities, the use of which will contribute to
the development of the type of teacher needed.
The selection of the content of the curriculum will depend on the
following additional factors:
(a) The maturity, intelligence and previous training of the students involved.
(b) The length of time which is to be devoted to the training.
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(c) The educational faciliti s of the college.
The first factor mentioned indicates that there can be no model
curricu lum which would be adaptable to all training schools any more
than ther could be a common curriculum for students at any level
of advancement in school. Th materials made available by scienti fic
metbod must be evaluated and worked into curricula of various colleges in such a way as to me t the needs of a particular group of stud nts.
Th length ot time which is to be devoted to training is an important factor in determining the content of the curriculum. 01:tviou Jy th same curriculum content could not be offered in programs
of training requiring respectively two, three and four years. The
curriculum builder is here confronted with the problem of selection.
The ultimate objective should be to have in every classroom an
ideal teacher.
uch a teacher would comprehend the meaning and
purpose of ducation and wou ld be a master of the technique by which
this purpose could be achieved. As Trabue puts it: "He should be
train d to stimulate and encourage tbe natural growth of normal capaciti s and wholesome per onalities in individual stud nts. These
childr n will, of course, gain a mastery ov r certain skills, associations, and concepts and be encouraged to do so, not because the
ma tery is an end in itself but becau e such mastery is a fruitful
avenue through which the child might grow in his capacity to achieve
a wholesome personality. "'
Sine it is rather utopian to expect to place that type of teacher
in all or even a majority of the classrooms in the near future, it would
be well for those charged with the r sponsibility for training teachers
to include in all types of curricula as many as possible of the elements
which tend to produce this typ or teacher.
And now what does this all mean to those assembled here and to
oth r college administrators? If it means anything, it means that a
s rious ffort should be made to construct, reconstruct or justify college curricula.
With a ingle exception I believe the problem of the curriculum
i the most pressing problem facing the American college. That
single exception is the s curing of competent teachers. In spite of the
fact that the number of p rson holding advanced degrees is rapidly
increasing, there is still a dearth of good teachers. By a good teacher
I mean one who is a master of his field of knowledge; and who at the
am tim has a thorough grasp of the ends of education and of its
fundamental procedures. He should have a comprehensive grasp of
the principles underlying our economic, social and political life and
should use his subject field not as an end in itself but as a means of
developing men and women into happy, useful citizens
1 ome important Elements in Training Teachers of Young Children- Trabue M. R.
Proceedings of . E. A.-1922, p. 127.
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And now back to the curriculum. I felt that it would be practically
useless to merely compile a table showing the number of hours given
to English, history, mathematics and the like at the various colleges.
Much more useful I hope bas been this discussion touching the very
foundations of curriculum-making.
The most common method of curriculum construction used by this
group bas been that of consensus of opinion. The practices of many
schools and the suggestions of many individuals have been followed
with little attention to unifying principles and underlying causes.
Some, I regret to say, have followed the "scissors and paste" procedure.
Job analysis offers both a hope and a danger to curriculum construction in Negro colleges. If we followed slavishly curricula based
on the analysis of jobs now held by Kegroes, the curricula would be
narrow indeed. Preparing the students to do better the jobs now open
to them, we must construct and offer curricula which will prepare
them for greater opportunities which we hope to open to them.
The same might be said of the method known as sociological determination. Curricula based on the present achievement of the
Negro in the social-economic organization of this machine age would
be narrow indeed.
The curriculum pattern must not be based entirely upon the present status of American life because that life is so far inferior to what
it should be and what we hope it will be. I do not hesitate to say
that no man yet has demonstrated his ability to grasp in its entirety
this maze of industrialism in which the American people find themselves and in which the Negro finds it especially difficult to secure and
maintain a foothold. Upon such comprehension must be builded the
curricula of the future.
My final word then is that the attention which we give to curriculum construction in our schools should not be sporadic, superficial and fragmentary, but it should be continuous and thoroughgoing. It should be done in the light of the best practices in the progressive and experimental colleges. These innovations cannot be followed slavishly but much can be learned from the cooperative plan of
Antioch College, the group plan of Reed College, the honors system of
Swarthmore and the comprehensive examination in vogue at many of
the leading colleges and universities.
A careful analysis of the activities, successes and failures of the
graduates of our institutions, an analysis of supply and demand in
occupied and unoccupied areas of employment for 'egroes; a more
careful study of the world into which we send our graduates-all of
this together with a clearer notion of what education is intended to
do for the individual and a keener appreciation of the methods by
which the objective can be attained, will enable the curriculum-maker
to approach bis task with greater profit to those whom he would serve.

* * *

The discussion of Dr. Florence's address was led by President J.
B. Watson. He first commended the aptness of Dr. Florence's ap-
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proach. He said that colleges vary so in curricula that when students
transfer from one to another they get no credit because they have not
pursued certain courses. "This condition Is unfortunate." The curricula must give the students what they need to enrich them. "We
don't want uniformity, but we must have a standard." He said that
w must get people to be the best they can in their own minds and
hearts. "The teacher must put them in the way of learning and make
students b tter people than we ever were or bope to be. It Isn't
necessarily the curriculum; it is the teacher. Curricula are often a
stumbling block. The principl s do not change but we aim to make
opportunity." He said that our students ar docile; they are not
stirred as are the Russians. We mu t con ider the character and
power that our students are developing. He then cited the Incident of
the rowdy boys returning from a successful football game. He said
that we must get our feet on the ground and some sincere professors
who ar not working too hard qualifying as teachers.

• • •
President lark then turned the session over to President Bluford.
Announcements by the secretary, Pr sident Atwood, followed. President Bluford introduced former Pr sident of one of the colleges, ' . B.
Young, who congratulated the men on their addresses and said that he
was happy to be present to sit in on the sessions.

• • •
Pr sident Bluford th n asked Dean D. 0. W. Holmes to say a word.
He, too, said that he was happy to be present, commented on the curriculum problem and invited everyone to come to Howard University
to a banquet Monday night.

• • •

Presid nt Bluford adjourned the Conference at 12: 35 to meet
again at 2 :00 P. J\f. at the Land Grant Association meeting in the New
Willard Hotel.

MO 'DAY, ~OYEM HElt 14, 1932
P. M.
Th night session of the Land Grant Presidents' Conference was
held in Rankin Chapel, Howard niversity, with President F. D. Bluford presiding. Prayer was offered by Mr.
athan B. Young, after
which Mr. G. C. Wilkinson, First Assistant Superintendent of the Public
chool ystem of Washington, D. C., was introduced and he gave a
welcome address.
Mr. Wilkinson said, "It is a great privilege as one of the workers
In the public schools to extend this organization a hearty welcome to
the city of Washington. I bring you In the name of the public schools
of this city their best wishes and I trust that every one of the members
of this organization will find it convenient before leaving this city, to
visit our public schools and night schools and get an idea of what we
are trying to do.

OLL.t
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I bring you in these few words, the rising question which is prominent most to public school educators all over the United States. which
is the question of what should be their strategy in the face of the growing criticism of the mounting cost of public education. Every superintendent all over this country has suffered this criticism and on the part
of the majority, there has been the expression of the growing lack of
faith in public education and more r ecently has this been true since
we have been experiencing this depression. Public school authorities
have been accused of what we call extravagance in public school costs.
Those of us who are in this work must admit that there has been a
growing increase in the cost of public education. I dare say we can answer that criticism by setting up very adequate answers. That growing
increase in cost has afforded an increase in the school term, which results also from an increase in enrollment something like twelve million, representing an increase of 100 per cent. This tremendous increase in enrollment may have doubled the cost but we can justify the
cost by the increase in service we are rendering this country.
We have brought into being better school buildings, better prepared teachers and even increased the physical condition of our children. We are furnishing free text-books to our children and requiring
the taxpayers to pay for them. I believe if we were to summarize the
services rendered to the public, we would have adequate answers to
that question.
Mr. Wilkinson further stated that in order to get the public to see
our children first in education, we must first sel 1 them the idea of education. He also pointed out the differences in the educational opportunities which exists in some sections of this country. ''The Negro has
within the past ten years made a tremendous stride in the education
of their children. Here in Washington our Miner Kormal School has
been made a Teacher-training College. After July 1, 1933, no teacher
shall be appointed to teach in the elementary grades here without a
degree from a first-class school of learning and no teacher shall be
appointed to teach in our high schools without a Masters Degree. It
seems to me that in this way, we shall be better prepared to teach and
better prepared to turn out the best product to the world.
In the old traditional schools which we had in this city, the children were fitted for the school and not the school to the individual
needs of the child. We have what we call here now a democracy in
education. We believe in training the child to flt the society to which
he belongs.
I make no apology for bringing this question before you, but I
know of no question of so vital importance to the La:-?d Grant Colleges.
than this, the maintaining costs of public education, the institution that
promises the best for the future?

* * *
Following Mr. Wilkinson's address, Miss Ethy; Wise of Howard
University gave a vocal solo. Dr. Mordecai Johns:'.ln, President of:
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Howard University, was to appear next in a welcome address but was
absent. A response to the welcome address given by Mr. Wilkinson
was made by Mr. J. M. Gandy, President of Virginia State College,
Petersburg, Virginia.

• • •

Mr. Gandy said, "There are seventeen Land Grant Colleges, thirteen of which are in t.he regions o[ the South. These colleges in the
last ten years experienced th e greatest growth of any institutions in
many directions. The growth is evid nt in the matter of their physical development. The money spent in building and in land has been
in some respects phenomenal. You cannot go on th e campus of any
of these institutions without seeing new tructures, many of which
wer built within the la t year or so, in some instances, the entire
sight is new. In all these institutions you will find a number of new
structures, all o[ which are planned for a definite work that the institutions are doing. These institutions have grown in the annual
appropriations given each year to take care of their work. The approl)riation for this work is far more than it was ten years ago. The
salaries of the teachers in these colleges now compare favorably with
those of people engaged in private institutions. Ten or fi[teen years
ago many o[ th ese schools had poorly prepared faculties. In one of
these schools I know only thr e or four of its members held degrees.
Today e very teacher in that institution in the college division bolds
an accredited degree from the best institutions of learning. These institutions have also grown greatly in the diversity of work presented
in the Courses o[ Study. Ten years ago one of these colleges was not
a standard high school, three years high school work was about all
Howard University gave its graduates. Within ten years that institution has develop d greatly its courses of study, doing this work so well
that its graduates are now admitted to graduate schools without any
condition, and what is true of this institution is also true or many
oth ers. In ten years it bas grown from a high school into a standard
college. This i also true of all the Land Grant Colleges and not one
of the m has failed to get standard recognition. A large number of
them hav additional ratings in the t rritory in which they are located. This is remarkable because we have always thought that thf3
states in which these schools were located never intended that they
should develop into standard colleges.
Superintend ent Wilkinson
spoke or the democracy of education, the fitting of the school to the
child. The Land Grant Coll eges have always had th is philosophy.
There are, however, other features that these colleges have besides
trying to fit the school to the child. They have helped to develop racial
goodwill.
Being young institutions, the Land Grant Colleges have a greater
opportunity than the old institutions; they are not hampered by tradition. There are three centers in . egro education in which Graduate
Work is being don e, namely: Nashville, Atlanta and Howard Un iversity. lt is a question in my mind wh ether there is need for so
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many centers for graduate work. It is possible for us to establish
too many centers for graduate work and I believe that the Land Grant
College can regulate this. Many persons in this audience will disagree with me, but I am firmly convinced that the Land Grant Colleges
should set their faces against the organization of Graduate Schools.
Howard University is a semi-private and semi-public inslitution,
supported by private and public funds. All of the land grant institutions are supported by the State and Federal Government, and it seems
to me that we have a set-up closely related to Howard University,
from the viewpoint of support. I believe there is a possibility of our
setting up so many centers to do graduate work that we won't be able
to do any of it well. Institutions with forty or fifty in the graduate
school cannot do so well. The number enrolled has some effect on the
matter of efficiency. I firmly state that the Land Grant College should
set its face against graduate work, and because of the similarity of
the set-up between our institutions and that of Howard Univer ity, "e
should direct our strength to the graduate school of Howard
n!versity."
Mr. Fred McCuiston, Execulive Agent, Association of
olleges'.
and Secondary Schools of the Southern States, Nashville, Tenn ssee,
was next introduced and gave some facts concerning Negro Education.
"Of the institutions above high school," said Mr. McCuiston, "109
claim to do work of College grade, and that in 1926, ten million dollars were provided for these schools." He also spoke of the enrollments in these schools. It was not until 192 that the number of college students exceeded those in high school. Mr. McCuiston referred
to financial difficulties facing many of the smaller colleges. He stated
that forty-three out of these 109 schools have less than 100 college
students or an average of only forty-four stud ents. He also said that
these schools had a debt of two million dollars in 1931, and threefourths of this debt was teachers' salaries, running back as far as eight
and ten years.
Mr. McCuiston also called the presidents' attention to the neces /
slty of having a high entrance standard, requiring all students to have
a four-year high school education before admission to the college. In
some cases he said that he has known 140 freshmen in college and
there were only six who came from schools from which they could
get a transcript of their high school work. Mr. Mccuiston asked the
presidents what kind of raw product were they taking into their
schools? He also said that each college president should make sure
that their freshmen have one of the best instructors on their faculties.
The question of refusal of students by State institutions was raised
by Mr. Gandy. This question was discussed at length but no definite
decision was reached thereto. Mr. Gandy cited an instanc where he
aid a man had threatened to sue the school if his son was denied entrance to one of these State institutions.

I
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At the close of Mr. McCuiston's address, President F. D. Bluford
named the members to the Resolution Committee as follows:
President J. S. lark, Louisiana, Chairman.
President J. M. Gandy, Virginia.
President J. B. Watson, Arkansas.
Presid nt C. W. Florence, Missouri.
President Bluford called the attention of the Resolution Committee to th e death of Pr sident R. S. Wilkinson, and to the fact that
President J. R. E. L , of Florida, ha just undergone an operation in
New York.
Announc m nt by th Secretary:
Next meeting, Nov mber 15, 1932, at 10 A. M., Whitelaw Hotel.
Following this address, Mr. herman Smith, a student at Howard
University, played a piano solo.
Dr. Ambrose Caliver, Senior Specialist in egro Education, then
gave what h e termed a r port of his work on four surveys during the
:past two years.
Mr. aliver said that be has in two years and six months visited
127 chool and college , m eting ninety-six groups at which time he
gav addr s es and held s ixty personal conferences; wrote more than
sixteen thousand letters and sent out thirty thousand pi eces of literatur . H al o had graphs repre e nting the nrollment of students in
schools. H then proceeded to point out som outstanding facts being
gather d in his surveys.
In 192 . 35 per cent. of all the 1 eg ro s in public schools were in
the fir t grade, 15 per c nt. in the second grade, 11 per cent. in the
fourth grad , 4 per cent. in the seventh grade, 1.5 per cent. in the
eighth grade, 1.7 per cent. in the ninth grade, 1 p r cent. in the tenth
grade, 1.6 p r cent. in the eleventh gra de, and 1.4 pe r cent. in the
twelfth grade, maintaining an average of 4 p r cent. of 'egro students
in high school in 192 , while 15 per cent. of the white tudents were
enrolled in the high schools.
Oyer ageness in rural districts seems to he quite prevalent. Of
40,000 children in 600 rural el mentary districts in se~nty-six counties, two-thirds wer r tarded; 4 per cent. of these children were retarded in the first grade, 70 per cent. in the second grade, 76 per cent.
in the third grade, 81 per cent. in the fifth grade, 80 per cent. in the
seventh grade and 77 per cent. in the eighth grade.
Fnilu res in 1, 0 college fr shmen. 27 per cent. reported failures
in some subj ct during th eir high school years. 32 per cent. r eported
more than on failure. ln th ·e 1, 0 students the men were far superior in scholastic aptitude than the women. The enrollment of girls
in schools is so much greater than that of the boys until the figures
are alarming. There are more boys in the first grade than girls but
in the second grade the number of girls is 14 per cent. more than that
of the boy . In the fourth grade the girls are 4 per cent. more than
the boys. In the fifth grade the girls are 17 per cent. more than the
boy , in the sixth grade. they were are 34 per cent. more and the per-
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centage is still higher as the grades go up. In the first year high
school, the girls surpass the boys by 65 per cent.; in the second year
high school, 78 per cent.; in the fourth year high school, 90 per cent.
In a survey made of 2,000 students from thirty-five different Negro
colleges, students from practically every State in the Union, the percentage drops 50 per cent. in the first year in college.
'l'UESDAY, NOVEMBER 1;;, 19!12

10 :lo A. M.
The Tuesday morning session of the Conference held at the Whitelaw Hotel began at 10: 15 with President C. W. Florence presiding.
After welcoming the group President Florence ex pressed the regret
of President B. F. Hubert at not being able to be present. President
Hubert had been designated to talk on the subject, "The Place of the
Negro Land Grant Colleges in Relation to the Present Economic Depression in Agriculture." In his stead Professor B. L. Perry, of Florida
A. and M. College, talked from the same topic.
Professor P erry:
Agriculture being the fundamental and basic enterprise upon
which human beings secure and maintain their existence, it should be
encouraged by those responsible for its success.
The cause of the world-wide economic depression has been attributed to many and varied things, and no doubt the real cause may
be distributed over many factors operating in this and other countries.
But we have many r easons to assume that unorganized agriculture has
played a heavy roll in setting· music to this depression song.
Dependable reports reveal the fact that there is not n ecessarily
an over production nor under production of the principal farm commodities which have not been, and are not now organized and educated
to cope with the broker class which stands between the producers and
the consumerfl. As a r esult, too much of a single commodity is dumped
on the market at a single period when it should be distributed over a
longer time as the market demands. You may ask, What bas this to
do with the relation of the work of the Land Grant Colleges. My answer is this: With few exceptions the Land Grant Colleges are the
only institutions to which the ·egro youth may go to become trained
in agriculture. There are private and special institutions scattered
throughout the country which teach n early every branch of study in
the field of education except agriculture. Nearly every subject used
in the construction of a school curriculum has been stressed and reemphasized except agriculture. 1 believe the census shows that at least
two-thirds of the Negro population in the South live on and make their
living on the farm, and yet, not one out of eve ry fift y teachers who go
out in the rural sections to instruct this host of bread-making soldiers
has earned any credits in the study of agriculture.
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I do not advocute as some do, that the farm boy should be given
a farm education and kept irrevocably on the farm to eke out a miserable existence in the realm of solitude, while his brother reads the
news of the day, seated on a spring-board und er tbe white lights along
the park ways of our cities.
In my experi ence I have found that the farm boy makes a splendid
agricultural tea her and worker when his agr icultural education is
built upon a background or farm experience and knowledge, and that
he can apply this kncwledge with much more ease than th e city
rear d boy who studies agriculture when he comes to college. But the
city boy, when interested, makes quite a success by applying the
knowledge gained through study and experimentation. I believe it
would be very unfortunate that all farm boys stay on the farm and all
city pupils r main there. But my contention is that the Land Grant
Colleges can play a most important part in giving encouragement and
stimulus to those students who are agriculturally inclined.
In my opinion, if agriculture is important at all in the colleges, it
should hold the same importance as any of the courses in other professions. If English and History and Mathematics are important
enough to employ specialists in these fields in order to attract promising students to the college, why is it not equally as important to employ specialists in the fields: horticulture, animal-husbandry, agricultural chemistry and agricultural economics.
It is true that the enrollment in the schools of agriculture in our
Land Grant College is comparatively small with the groups registering
rn other fields, but is it not true also that a thorough training in agriculture has suffered because or a lack of stress placed upon it in our
Land Grant Colleges.
Our schools have told the farmer that they are the backbone of
th world, and the farmers have begun to believe that it is intended
that they shall r main a backbone. They want their children educated,
but they want them to have a popular education, and it seems to me
that if the colleges want the farmers to have their desires they should
set in action those forces which will popularize and dignify agriculture in the colleges along with other already popular courses.
At the Florida A. and M. College, we have upwards or fifty college
students majoring in Agriculture. This is due primarily, I believe, to
the fact that efforts are being made by President and the deans of the
various di\isions to which they are b st fitted, and still I believe this
is far too small a number as compared with students registered in
other fields at the college.
Sine th South is an agricultural section of this country, and the
principle resources must come from agriculture; and since the success o[ the Negro in Agriculture depends upon the business he is
capable of putting into it, and since the Land Grant Colleges are the
hubs upon which this whole business of agriculture must revolve, it
seems to me that the relation between the colleges and the econom ics
depression is conclusive and inseparable.
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Agriculture is a business which requir s capital to operate it just
the same as any other organized business and well-trained persons are
needed to handle the business of agriculture successfully. The Agricultural and Mechanical Colleges are the only sources to which we
may look for these trained people. But I fear it costs a price
which our Land Grant Colleges are either unable are unwilling to pay.
This was evidenced last May when only three colleges out of seven in
the association sent teams to compete in the Inter-Coll egiate Livestock
and Farm Crop Judging Contest. This is one method by which students of the college compare their training and check up on the business side of their knowledge, so that they may be able to go out and
tell their less fortunate brother how to put business into their storehouse and run depression out, but the great cry was there was no finance for that purpose. W e send our football teams to compare their
strength and wit; we have our Deans and Registrars meetings at
various p~lnts; we have our basketball and tennis tournaments where
students can meet on common grounds and discover th ei r short comings as well as their strength. Th is is a it should be and should be
furthe r encouraged. But why, when it comes to an organization which
g ives str ength and tone to th e agricultural department and to the college as well, the representatives mu t hussle around to raise this expense or remain at home in defeat ? 'fhey feel that they are not getting an even break, and students in other fields have much fun at their
expense. The case itself is minor in its cause, but major in its effect.
If the presidents will accept my humble petition and version in
this connection, let them strengthen, dignify, and encourage agriculture in their colleges, and there will go out from them men of pow er
and training who will help materially in lifting the yoke of depression
from the necks of the needy in our agricultural centers.
At the conclusion of this speech President Florence thanked th e.
s peaker and introduced Professor E. M. Norris of the Agricultural Derartment of Kentucky State Industrial College.
This speaker said the purpose of the Land Grant College is to
spread the gospel and knowledge of an efficient system of agriculture.
He continued that the develc pment of agriculture · falls into three
stages, first, the pioneer stao-e; second, the stage when production received the chief interest, and third, the farm business or farm management stage. He explained that the first stage meant the inconsiderate exploitation of th e vir!!'in fertility of American soil. This lasted
for about two hundred a~d fifty years. He said, " o permanent system of agriculture can be based on that." Under the second stage the
speaker said the aim was to make two blades of grass grow where one
formerly grew. It meant the production of more produce per acre,
the production of more livestock. "This led In a way to the establishment of the Land Grant College." But then there was the agricultural
faculty but nothing to teach. This in turn led to the experimental station act. Rotation was studi d, f rtilization, plant diseases, insect
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pests, plant physiology, animal feeding, animal breeding, plant breeding and to all of these things one rn ust ask, "For what?" Professor
orris continued that leading minds said that it was not enough to t ell
the farmer just to produce. Conditions had to be changed. President
Theodore Roosevelt appointed the Coufltry Life Commission to study
rural social and rural economic conditions. Now comes the farm business stage. "It is not enough to produce but now the cost of production enters in. There is a great variation in the cost of production. We find a swinging away from the emrhasis on mere production." The curricula implications that follow this are first a demand
that more attention be given economics in agricultural coll eges. New
courses must be added and the present ones must be enriched. The
speaker ited an experiment that was conducted at his school which
proved his point that cost accounting is important because sometim es
a fa rm er does not always make the profit that he should make. The
second implication was that a g reater. emphasis on technical courses
is needed. After a summing up Professor Norris concluded with the
idea that the Land Grant ollege must bring this about by sending
trained workers out in the world.

* * *

At this point President Florence introduced Mrs. Shaw of the
Martha Washington Vocational School located on O Street between
North Capitol and First Streets, . W., who tendered the group an invitation from the principal of the school, Miss L. C. Randolph, to be
present at a luncheon at 1 o'clock. The Conference accepted the invitation by raising hands upon request of the secretary.

* * *

President Florence pointed out relative to Prof. Norris' address
that it might be well to think of his subject and see how schools have
been affected by this all powerful depression and how any improvement can be made. He said that the Land Grant Colleges are especially significant in this respect. In addition President Florence expressed the regrets of President Whittaker at not being able to be present at this Conference. He th en went directly to Mrs. D. I. Miller of
West Virginia State College, who wa designated to speak on th e subject, "The Place of the egro Land Grant Colleges iri Relation to the
Present Economic Depression in Rome Economics."
Mrs. Miller:
A consideration of the place of Home Economics as found in egro Land Grant Colleges in relation to the present depression leads to
the question of what was its position in such colleges b fore the depression.
In an unpublished study made in 192 -1929, thirteen of the seventeen Negro Land Grant Colleges reported that they offered Home Economics curricula. The Survey of Land Grant Colleges and Universities, published in 1928 also gives a limited amount of data relative to
twelv of the eg ro Land Grant Colleges which offer Home Economics.
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All thirteen of the Land Grant Colleges included in the unpublished study made in 1928-1929 offer the Teacher Training in Home
Economics Curriculum, two offered vocational work for the trades,
two vocational homemaking, one institutional management, one part
time and evening classes, one methods in home economics extension,
five general or non-vocational work, and one offered special courses in
child development.
The number of Home Economics subjects taught in these thirteen
colleges in 1928-1929 ranged from 3 to 28, with an arithmetical mean
of 6.4 . Twelve of the thirteen institutions studied offered Home Economics in the teacher training high schools connected with the colleges.
The total enrollment of Home Economics students in the Home
Economics departments of both the high schools and colleges represented was 1,994, with an average of 153.4 students, a minimum of
49 and a maximum of 394 students.
From these data it would seem that Horne Economics before the
depression bad a definite program in these institutions and Home Economics has today, in these strenuous times an opportunity to play an
active role in the solution of the economic problems of the group repsented and influenced by the Negro Land Grant Colleges.
The suggestions therefore which I have to offer are net those of
curricula selection or construction, but merely those of the adaptation
of the work:
1. Within the Home Economics department,
2. Within the institut1on, and
3. To the community needs.
Since social needs are transitory, the changes which the pressure
of the depression has brought about in the Jives of the people cannot
be surpassed by the changes which have to be made in the selection of
objectives and content of home economics curricula, if home economics is to help the consumer survive the present economic situations. The depression with its accompanying limitations in some localities may prevent the offering of the types of home economics curricula which perhaps would best serve the group. The cost of equipment, operating expenses and the inability to secure trained teachers
are factors which thwart the offering of such a desirable curricula as
Institutional Management, even though in most localities this type of
work is much needed.
The depression bas bad · its reactions upon activities within the
home economics departments. It has affected the functioning, the
selecting of subject matter to be taught and the maintaining of the departments in our institutions.
Horne economics teachers must attempt not only to keep up their
customary attitudes and maintain certain educational standards with
reduced funds for operation, upkeep of equipment, and perishable supplies, but, they are frequently called upon to carry on such charitable
work as the providing of free or inexpensive lunches for needy cbil-
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portunities for them to apply this informalion may be of great help in
conserving limited institutional funds during this period of economic
depression.
The Home Economics departments in the Land Grant Colleges
may serve the local or remote communities through the proper selection of subject matter in classes and through outside agencies. The
depr ssion has influenced thoughtfu l Home Economics instructors to
consider if the subject matter and problems stressed in the classroom
are capable of functioning under the conditions which exist in th e
homes of the communities served.
Even though the growth in ability, judgments and attitudes of the
students relative to home problems are foremost in the minds of the
teachers there ar certain community activities in which the adolescent student may engage for short periods as cooperating with community welfare agencies as the Red Cross or the local canning grou p.
In many communities there is more need for well trained help in
the home than in any other types of employment. At this time of
shortage of positions, this means of employment may desene study.
Vocational courses may well deserve more attention in communities
where such or any other types of openings for employment are available. One student re lated recently how she had worked at her home
in Pennsylvania in order to secure money to enter school, with many
for ign born persons who worked only for maintenance. Superior
training in home activitie may prove valuable in securing for the student the ca h value in the local communities which may not be available to persons not so adequately prepared.
Adult classes taught by instructors from Land Grant Colleges
have also proven worth while. Even though there are Federal app ropriations available for this work they are sometimes difficult to secure. One Land Grant College which last year bad four instructors
engaged in the conduct of such courses was unable to obtain the traveling expenses of these instructors from Federal fund . However, the
work was continued because of its worth while nature.
ln adult class s some of the problems which may well be selected
for study which may aid in adjustment during this depression are those
of the consumer; as marketing, the use of the kitchen garden products
in the preparation of inexpensive and well balanced m als, and garment renovation and remodeling.
The home economics extension workers located at Land Grant Colleges are conlinuing to h Ip in the teaching of home thrift through
well formulated programs.
If persons trained in Home Economics were available to conduct
studies of home situations and conditions in needy communities, it
would be possible to secure through research methods very helpful
information which would enable those in position to render assistance
most efl'.ectively.
The Home Economics Department in the Negro Land Grant College during this depression should be considered as an active factor in
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helping to bring about necessary changes witbin itself, within the institution and in the communities tbrough:
1. Assisting in the maintenance of health.
2. Promoting wise use of leisure time as controlled by conditions
in the home and community.
3. The promotion of more desirable home life and improved environmental conditions,
4. The education of all in wise consumption, and
5. The preparation of those who wish to be prepared for the vocational opportunities which may be opened or should be open to persons
trained in tbis field.

* * •
President Florence then commented on tbe address and asked
permission to throw out a general question, "How have the graduates
of the Land Grant Colleges fared in this depression as compared with
the graduates of other colleges?"

* * *
Dean Griggs: "This problem is facing more than one institution.
Of the six graduates in our Department of Home Economics last year
only one has been placed. Too much emphasis is placed on teacher
training." She asked the question, "Has the time come for us to turn
our attention elsewhere?"
* * *
President Florence then stated that the question of Supply and
Demand is raised everywhere. He cited an instance of too many
French students being turned out.

* * *

President W. R. Banks said that of the more than twenty gradu-·
ates in Texas in Home Economics only ten have been placed. Teacher
training has reached tbe saturation point.

* *

*

President Davis said that there are more applications received
from teachers wanting jobs at his college than from students wanting
to enter. He said, "This question covers any field we can think of, not
only Home Economics." He also stated that he graduated ten last
year in Home Economics and only six had been placed. "If as many
students applied as teachers, we would have a great big school. This
is a great big question of supply and demand."
*

*

*

President ·watson said that Arkansas is expe riencing the worst
depression of many states. In the public schools more than three hundred teachers have been dropped. Miss Kent working with his school
said to train girls as teachers incidentally but fundamentally as women
and housekeepers who wil I train daughters. It means "a better fitting
of women as home makers."
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Mrs. Miller said that although all of h r students had not b en
placed as t achers, they wer doing th type or work they were interested in.
ome w re sewing, working In b auty parlors, serving as
di llcians and other capacities. "All arl' doing something."

• • •

Dr. allver said that this qu stion of supply and demand is growing mor prominent every day. lie said, also, that w must not forget
the problem of the gr at differ n s b twe n our group and that of the
other groups. He said that millions of our children are not v n In
school. He asked the Confer nc to rememb r the group out of school
that had never even been tapped. Then he cited some statistics as to
bow many students we would need to compare favorably with the same
cla s in th white group. He advis d the group to make more schools
availabl to t ach our youth.

• • •

Pr sid nt Bluford talked at length on the fertility of man} of the
highways for opening restaurants in other cities. He cit d examples
of worn n in bis ity who w re doing unique work such as covering
furniture, stretching curtains, etc., and making good money. "I am
glad to see the teaching positions filling up." He said that w must
change our emphasis into the idea of managing, directing or producing something.

• • •

President Florence regretted that the time was up for the discusion but that the group must b ar in mind this pertinent question of
supply and demand. Our next topic is "The Relation of the Land
Grant olleges to Rural Education," to be discussed by President R.
S. Grossi y, of State College, Dover, Del.:
Pr sident Grossley:
The history of the Negro College in America, like that of the Negro
race itself, has b en a struggle against conomic and social adversity;
a constant adjustment to a swiftly c ban , ing or !er while attempting to
m "t the d mands of increasingly cc.mplo.;x and complicated situations.
In this gr at struggle, no group of institutions bas made greater progress, all things considered, than bas the Land Grant College-that
group of institutions established for the express purpose primarily of
giving instruction in those branches of learning that would insure the
liberal and practical education of the industrial classes in the several
pursuits and professions of life.
The Land Grant College is vitally related to the economic efficiency, not only of the rural districts but of the country as a whole.
One of its chief responsibilities is to lead in the development and
pr paration of men and women for a life of service. The seventeen institutions which comprise the unit devoted exclusively to the education
of Negro youth are forgiucY steadily ahead, fully conscious of their tremendous responsibility in the task of placing within reach of the com-
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mon people the benefits and advantages afforded by practical education. Theirs is not only a duty but an opportunity in the task of laying the educational and social foundation for a group of thinkers as
well as actors; of producers as well as consumers; of men and women
capable of enjoying the fruits of production and competent to direct,
utilize and promote the interest of themselves and those dependent
upon them in the field of social, business and professional economics.
It is a strategic opportunity of vast importance which the Negro
Land Grant Colleges are endeavoring to meet as they go forward with
their 'ormal schools, teachers' colleges and summer schools for
teachers, that meet the most exacting standards. It seems more and
more the consensus of feeling that teachers for the states' system of
public chools should be trained in their normal schools and teachers
colleges and should from time to time come under the influence of
their summer school faculties. This need was seen and emphasized
in a conference called by the United States Commissioner of Education
in Atlanta in 1920. I quote the following resolutions which were
adopted at that meeting which it was my pleasure to attend although
at that time I was not a member of the Land Grant College fraternity:
Whereas, it is well known that the colored schools are suffering
from a shortage of teachers, and that the teachers now in service for
the most part are without sufficient academic and professional training to enable them to teach successfully and thus justify the cooperation and financial support of the taxpayers. and that there is little
hope of training useful citizens by such poorly prepared teachers; and
Whereas, the colleges and normal schools are totally inadequate
to prepare a sufficient number of Negro teachers; therefore be it
Resolved, that it is the sense of the special committee, appointed
by the United States Commissioner of Education in connection with
the Conference held in Atlanta, November 19, 1920, that the following
suggestions should be brought to the attention of the educational authorities of the seventeen states represented in the Conference, with
the hope that they will be enacted into laws:
That all the Land Grant Colleges and State Jormal Schools within
the states be urged to select and prepare teachers for county training
schools and for vocational courses, and that they be kept open all year
for better public service.
Other items in these resolutions urge the same course upon other
colleges and universities. Thus, the Land Grant Colleges were called
to lead in filling this great and pressing need for more and better
teachers, for our rural communities.
'o greater service could be
rendered a democracy. If it is true, as H. G. Wells remarks in the
Outline of History, that "Education is the fine net with which democracy fishes for human talent," then it seems very important that
those who manipulate the nets should be well trained, and that there
should be sufficient skill and interest to insure that no talent be lost
or no community be desolate.
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The summer schools for teachers conducted by a majority of the
Land Grant Colleges have been most successful and have lllled a vital
need for broadening the culture and renewing the technique and professional spirit of teachers for public service. The various philanthropic funds and agencies have generously aided in this work and thus
have made possible achievements that could not otherwise have been
accomplished.
The
gro Land Grant Coll ges hav had a leading part in the recent movement to foster senior and junior high schools and senior and
junior colleg s in the American plan of education. Our students. true
enough, have felt th e desire to get out of school early and begin life's
work poorly prepared, as se ms too g nerally the case with the vast
majority of students at th pr sent tim . For this ill, 1 do not attempt to suggest a remedy but I do suggest that our onf rence of
executives and leaders of these institutions should consider with measured judgment the advisability of arranging curricular ofl'erings to
meet these conditions which bring us face to face with one of the most
stupendous problems of our day.
Th rural child, like the one in the center of urban population
should have access to broad and generous offerings in a prog ram suited
to bis needs. He must be prepared to grapple with improved m thods
and facilities in social, political and commercial life that tend to break
down rural isolation. He must be master as well as servant of mankind. Today our Land Grant olleges are inspired as never before
with the spirit of service--not simply as teaching organizations, concerned with the individual technician, not for Agriculture and the
Mechanic Arts alone but as public dispensers of those principles and
ideals essential to the four-fold development of an intelligent and progressive citizenry-intellectually, politically, economically and socially.
Th Land Grant College is an emblem of the "Spiri t of service
through th application of exact knowledg to the ordinary affairs of
life." It began as an attempt to provide an appropriate literature for
the man on the farm and in the work sho p. It has steadily dev eloped
through persistent efl'o rt and systematic guidance until today it is a
r ecognized leader in an educational servic as broad as the inter ests
of mankind.
In the vocational field a splendid contribution has been made. The
Smith-Lever, Smith-Hughes and other Federal ubsidiaries have met a
fairly generous financial response by the State, county and local governm nt. These agencies sponsored for the most part by the Land
Grant Colleges have extended their influence into thousands of communities. They have added new ze t and inspiration to vast numbers
of m n and women, boys and girls throughout the rural sections of
our country. They have contributed enormously to the efficient management and productivity of the farm, the improvement of the farm
home and the general uplift and advancement of the life and spirit of
th e community.
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According to the Negro Year Book for 1931-19
1,000 public high schools for egroes in the Southern States. In addition, the re are about 160 private schools and academies with a total
enrollment of approximately 33,000, of whom about 12,000 are in classes
of secondary grade. The estimated enrollment of regro pupils of secondary level in all types of schools is probably about 200,000. In this
connection, while it is not possible for me to indicate by figures the
extent to which these schools are dependent upon the Land Grant' Colleges fo r teachers and other members of their staff, still it is safe to
say that their contribution to this important need is vast and indispensible.
The impressive advance of facilities for the college education of
Negroes in those sections where separate schools are maintained is a
notewo rthy indication of the change of heart with resp ect to the egroes' cultural and technical development. This change is r epresented by the greatly enhanced value of the physical plant, the general
Increase in productive endowment and the generous support from the
public t r easury. These substantial gains were accompanied by an increase in the Negro college enrollment of from less than 2,500 in 1915,
to a pproximately 25,000 in 1931. Th ese amazing increases in financial
resources, eq uipment and enrollment are not only definite indications
of a changing public attitude as to the need and importance of egro
education but are striking evidences of the genuine appreciation for
this typ e of advancement on the part of tbe Negroes themselves.
Probably the most uniqu e and effective educational innovation of
the last twenty-five years was tbe inauguration of extension services
and vocational training for the rural inhabitants of the several states.
This movement had its implications in the Federal Land Grant Act of
1860. For many years the Negro Land Grant institutions were little
more than high ~chools supplementing the very inadequate public
school systems of the South. Today they are the leading agencies of
the State in the cause of progressive education. The recent survey of
Negro colleges and universities conducted by the United States Office
of Education points out the fact that during the last quarter of a
century the Negro Land Grant Colleges have grown from a group of
weak and poorly equipped institutions to a command:na position in the
field of liberal and practical education.
As directors of these institutions toward the achievement of their
higher and finer possibilities, we cannot afford to minimize the importanca of our opportunities and responsibilities for service to tbe
rural inhabitants of our nation.

* • *
President Florence paused to make the statement that since the
time was limited on account of previous engagements the time of adjourning tbe Conference should be set.
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Pr sident Gandy made the motion to ad journ at 12: 30 which was
seconded by President Bluford. The motion was carried.

• • •
President Arthur Howe, of Hampton Institute, stated that he was
only an auxiliary to the Conference but he wanted to state that his
school was working to put some of the best students in the rural district§. Ile continued that the country must do something about the
farm mov ment. "In England the pay is bigher in the rural districts
and we must adopt some sort of plan. This group as educators must
remedy this situation."

• • •
Presld nt Gandy: "How many colleges represented here offer
segregated courses to train teachers for rural schools?

• • •
President lark said that his school offers a rural school set-up
and cours s in rural education.

• • •
President Watson aid that bis primary and elementary courses
are mor designed for rural schools. lie said, also, that a Mrs. Strong
Is sup rvising the work of the preparations of teachers of country
schools.

• • •

Pr ident Atwood: "We pay our rural teachers more than we do
those in small towns. Yet even the e salaries are not as high as those
In Louisville and other large cities. Fortunately our State Board of
Education do s not permit a segregated schedule for alarie . In
many in lances the Negro receives high r salaries."

.
President Watson:

..

"Is your salary made on per capita basis?"

• • •
l r sidcnt Atwood said that the State Board will not approve of a
county salary schedule that does not provide the same for both races;
and It is nothing to see the people in the towns making less money
than th people in the county."

• • •
Pr sident Howe:
equalization law?"

"Is it the custom of the State to abide by the

• • •
Presid nt Atwood: "No. We have our problems, however;
have 5,000 or more one-room schools."

we

• • •
President Clark:
room school?"

"Do you have methods of teaching in the one-
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President Atwood:
President Clarie

"Yes, we have a course for that."
* • *
"That is what I am interested in."

Presid ent Grossley: "We h ave a similar situation in Delaware. I
did not know that it existed elsewh ere." Under the school management
there are the separate district and th e State Board of Ed ucation.
All teachers furthest from the railroad get additional allowances.
"Hence the scramble to get as far as possible in the country. "But,"
said President Grossley, "even then we are handicapped because we
have the Delaware Bay on one side and the Chesapeake Bay on the
other side."
President Clark:

"How about board?"
*

* *

President Grossley then explain ed that many teachers buy thE'mselves cars and can go twenty or thirty miles every day and still be
punctual. "Board do es not enter." But th e problem is that the community is not getting the benefit of that teacher. The outlying districts a r e s uffering.
*

President Watson:
P resid ent Grossley:

* *

"How much rural population have you?"

* * •
"Roughly abo u t one-half."

* * *

Presiden t Florence interrup ted with the statement that our only
chance lies in having more commensurate salaries . That is the only
way to get and hold good t eac'he rs. " That brings me to the point of
the teacher going around with baggy trousers-probably because b e
has no others."
President Watson:

* * *

"Einstein n eve r cr eases his t rous ers."

* * *
President Clark then stated that the best rural teach ers come from
within the community and must be gotten from them, trained and sent
back to th e community.
* * *
President Florence halted the discussion to ask for the r eport of
the Committee on Cooperative Extension Work. This committeli consisted of Presidents Banks, Hale and Gandy, and Mr. Pierce.

* * *

Presi dent Banks reported that in the latter part of January a curriculum was made for the Ros enwald Summ er Schools and teachers
selected. The school was to be held at Howard University. Each
school was to send tv.:,o representatives with the Rosenwald Fund foot-
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ing expenses. The white state agent helped the plan immensely. But
later the Rosenwald people asked to be released owing to the extreme
depression. He then asked for the adoption of this report.

• • •
President Watson said that the work of this committee was not
just to g t schools in trim for the summer but to try to study Negro
colleges participation in extension money.

• • •
Then came a discussion pro and con of how this committee arose,
the value of this extension work, whether it must be continued,
whether a new committee be appointed to do the work more thoroughly
or the same one continued. President Atwood r ad the minutes on the
appointment of that committee, as follows:
"President Clark asked Mr. Pierce to put his resolution in writing.
Mr. Pierce submitted the following resolution in writing and spoke in
defense of it:
"'Appointment of a committee to be composed of representatives
from the Federal and State Extension Offices and the Negro Land
Grant College to work out a program, suggesting plans and policies
for extension work among Negro farmers, said programs to be submitted to th Federal, State, and Negro Land Grant College Officials
for approval.'
'·President Clark asked how our group could accomplish this matter. Mr. Davis stated that probably Mr. Evans would be willing to go
before the Land Grant Association. Mr. Evans replied that he would
first take the matter up with the Federal authorities-Drs. Smith and
Warburton. President Davis moved that it is the sense of this body to
resp ctfully r quest Mr. Evans to make approach to Drs. Warburton
and Smith and to put the matter embodied in Mr. Pierce's resolution
before th F deral authorities and before the Land Grant Association .
Tb idea being to get one appointee from each body named "to constitute the committee. Motion carried."
The Conference re urned its con ideration of thi matter.
President Gandy offered motion that the Conference go on record
as being willing to take up the summer chools for extension workers
next summer or at some future date, should such be desired by the
Rosenwald Fund. This motion received a second.
President Watson said that last year be opposed the plan on the
grounds that there was no hope of efficient results. He said that the
school would be merely a vacation whereby southerners could come
to Washington and enjoy themselves. "Rosenwald has withdrawn
every cent in this depression and to pass Dr. Gandy's motion woul"d be
taking advantage of an already impoverished estate."
President Florence asked for the unanimous consent to carry the
discussions to the afternoon session. This was granted.
President Banks asked permission to make the report of the
ominating Committee. He was granted this permission by Presiding
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Officer Florence. He reported that the 1ominating Committee had met
and wish to make the following recommendations:
For President-J. B. Watson, Arkansas.
For Vice-President-J. R. E. Lee, F\orida.
For Secretary-R. B. Atwood, Kentucky.
For Assistant Secretary-R. O'Hara Lanier, Florida.
For Treasurer-J. F. Drake, Alabama.
EXECUTIVE COMMITTEE
J. B. Watson, Arkansas, Ex-Officio.
F. D. Bluford, North Carolina, Chairman.
J. M. Gandy, Virginia.
C. W. Florence, Missouri.
W. R. Banks, Texas.
R. S. Grossley, Delaware.
The Conference debated the advisability of nominating President
Drake for office on the ground that his school was unfinancial. The
vote on the report of the Nominating Committee was postponed until
the afternoon session.
The Conference was adjourned at 12: 50, at which time a photograph was made of the group by a local photographer, Addison
Scurlock.
TUESDAY, ~OVEMBER 1:i, 19!12

AFTERNOON SESSIOK
President Bluford called the session to order at 2: 30. He explained
that the business before the body first was the matter left unfinished
at the morning session. President Florence urged that the extens-ion
commiltee continue its work until finished.
President Atwood explained that the question was not the continuance ot' the extension committee but was in regard to the motion
offered in the morning sessions concerning the continuance of the
Rosenwald Summer Schools foT extension workers.
President Gandy reiterated that his motion was that the Conference express itself as being ready to cooperate with the Rosenwald
Fund in conducting another summer school provided the Rosenwald
Fund wished it. He stated further that he had found these summer
schools very beneficial to the extension work in Virginia. He called for
a vote on his motion.
President Watson offered a substitute motion, namely, that this
body express a vote of thanks to the Rosenwald Fund and that it go on
record as appreciating the work which the fund has done in the aid of
Negro education and that we express deep sympathy with the Rosenwald Furrd and family in the crisis that has come to them in this de•
pression. The motion was seconded and was lost upon vote.

36
President Bluford then placed President Gandy's motion and the
same was carried.
The nominating committee through its secretary, President Banks,
reported that it substituted the name of J. S. Clark for that of J. F.
Drake for Treasurer, explaining that this action was being taken as
President Drake's school was not financial with the organfaation. The
full report of the nominating committee with the above named substitution was adopted.
Pre ident Bluford explained that Mr. T. Arnold Hill, who was to
appear next on the program, was not present and that he had received
no word from Mr. Hill. He also stated that Mr. T. M. Campbell had
wired that he could not be present at the meeting.
Pr sident Bluford: I wish to present President John W. Davis
who served as a member or President Hoover' Advisory Commission
on Education who will make a report on the work of th is commission.

*
President Davis pointed out the outstanding recommendation of
this commission a follows:
1. Th continuance of special Federal appropriation to the states
in the aid or education as they exist today.
2. Enactment of no additional laws for the support of any type of
education.
(At thi point Mr. Hill entered the meeting.)
3. Repeal of all laws which require Federal approval.
4. A comprehensive finan ial stud y or all federally aided projects.
5.
ontlnuance of Federal appropriations for at least five years.
6. Repeals recommended by the commission be made by the Congress at once.
7. Federal money shall be given to the several states with exclusive rights vested in the State to spend and distribute said money .
8. Each State must make an annual report of its use of such
funds but this r port i to be similar to an auditor's r eport and will
not l!ecess2rily ehow a!locaticn of funns.
9. Th Jan r uage of the comrrisskn atte npted to safeguard th<>
Land Grant Colleges in their present policy. The language was very
Indefinite.
10. That the position of Secretary of Education in the President's
Cabinet be created.
President Davis further explained that the Land Grant Colleges
took the position that the work of the Commission was inimicable to
their interests. He said, "A number of people felt that the vocational
peopl e were not getting a square deal. 'l'he Catholic representatives
took the position that there was an effort to build a bureaucracy in the
country; that a Secretary in the President's Cabinet would have dictorial power in education. The Catholics submitted a minority report
objecting trenuou ly to Fed era I up erv1s1on of education, especial ly
the propo ed ecretary of Education ."
*

•
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President Mordecai Johnson, Principal R. R. Moton, and President
Davis submitted another minority report which President Davis explained as follows: In spite of the fact that the Comi;nission had
$100,000 from the Rosenwald fund and employed experts such as Doctor Suzallo it was not exploratory in the gathering of facts. This reflected itself in the meagre facts gathered in regard to Negro education.
The Commission closed their eyes to facts on Negro aducation. They
failed even though• they were charting a course to be followed in years
to come, to recognize the binding moral obligation of the U. S. Government to satisfactorily handle the situation for the fair and beneficial
advantages of unprivileged minority groups in the country.

* * *
President Gandy moved that the report be accepted. Motion carried.
* * *
President Bluford: "I see that Mr. Hill has come so we shall now
hear his address. I know of no man in the country who is in touch
with the problems of college graduates and what they are doing as Mr.
Hill. It gives me great pleasure to introduce him to the Conference."
* * *
Mr. Hill: I was here at two o'clock and left word with the secretary where I could be found when your session began.
* *

*

Mr. Hill spoke on the subject, "After the College, What?" He said
that the subject, itself, suggests despair. Twenty years ago graduates
were certain to find employment. Today every Negro college graduate
is in competition with one or more college graduates of his own race
or other races. He continued that there are two major factors with
which every large manufacturer is concerned-production and distribution. Numerous products must be sent to the market which will
provide buyers. The market must be cultivated. The manufacturer tries
to keep a fair balance between production and. consumption. Schools
have before them the ever growing problem of distribution and not
production. It is essential then that we work out Vocational Guidance
programs. After summarizing the points that he had brought out very
vividly, Mr. Hill proceeded with the facts that in the labor market two
types of occupation have been expanding lately, namely, clerical work
which has grown in 1920 to 3,100,100 followers, and second, professional,
trade and service industries which have grown for the trades to 7,600,000 in 1930, and for the professional 3,400,000 in 1930. Agriculture
has decreased from 263 per 1,000 in 1920 to 214 in 1930.. Hence, we can
see what these alarming figures indicate. The Negro is following this
general trend. This problem of placement is guided by the aptitudes
of the child and the field of work in the labor market should be made
quite clear to him. At this point Mr. Hill introduced a number of
graphs, and pertinent paragraphs which are of great importance to
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the group of Land Grant College presidents. During the course of his
address, Mr. Hill pointed out that in one of his studies he found that
a large percentage of a group of students in Kansas City, Missouri,
plan to make their residence in northern states, other than Missouri.
President Florence brought up the point of what are students in
the South thinking as regards to residence. Mr. Hill could not give
definite figures.
President Gandy: "Many teachers have to go South to get work."
President Watson: "There is a contention now that most teachers come to southern schools from the orth."
A discussion followed regarding this point of whether most teachers go South to teach. This discussion wavered to and fro. President
Howe suggested that now there is cheaper Jiving in the South since It
is cheaper to make shoes, arrange for heating, etc.
President Clark: "What is going to happen when all the northerners with their new ideas come back to the South?"
President Bluford: "They won't come back." He then asked for
the report of the Executive Committee, of which President Grossley
was chairman.
President Grossley expressed the responsibility of the members of
the association during the depression. The committee recommended
that the association be allowed to cease payment of dues for this year.
(Moratorium.) Also, that the proceedings of the past activities of the
association be compiled and published.
President Bluford: "Is there a motion to this ffect ?" It was
moved and seconded that the report of the Executive Committee be
adopted.
President Davis wonders who is to be authorized to print the proceedings. Wants to include in this motion that President, Secretary
and Treasurer look into the cost of such and report.
A discussion followed as to whether the moratorium was necessary. President Atwood said that most of the colleges had paid and it
would be a small matter for the others to catch up. Others wanted
the moratorium next year.
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President Atwood said that the moratorium is not necessary and
that the plan to publish the proceedings of all the past activities of the
association is not feasible and made an objection to both recommendations of the Executive Committee.
President Florence said that a more or Jess complete record had
been kept and offered the substitute motion that the secretary search
the records and make a report to the Conference next yar. Motion
carried.
President Clark, Chairman of the Resolutions Committee, read the
following report:
.
I. In view of the fact that the Land Grant Colleges are going
through the same economical siege of depression as all other institutions and businesses, and our financial problem is becoming more and
more complex, but we are pleased to note the Land Grant Colleges are
receiving sufficient funds to enable them to go forward with their program, therefore, we r ecommend that effo rts be made on the part of the
institutions to do the highest and best type of work and maintain increasingly high st-andards to definitely and accurately help the men
and women for whom the schools were created to serve.
II. \Ve r ecommend the State L egislatures even in this period of
depression for their desire to make substantial appropriations for the
Land Grant Colleges. We, also, urge and sincerely r eq uest an increase
in appropriations for this group of schools as soon as conditions will
warrant.
III. We recommend that an effort IJ,e made on the part of the Land
Grant Colleges located in that area to qualify for rating in the Southern Association of Colleges and Secondary Schools on the bases now offered and set up by the Southern Association. We endorse the study
that Mr. Fred Mccuiston, Executive Sec r etary of this Association, has
made and the facts that he has given with reference to our institutions
and commend him and his organization for the highly appreciated
findings.
IV. We wish to express our appreciation to the honorable Commissioner of Education for the very fine service Dr. Ambrose Caliver
is r end e ring the Negro colleges of America. His findings and reports
are of much benefit to the Land Grant Colleges, and it is our sincere
hope that all of these findings which contain so much valuable information will receive early publication so as to serve in a very important way in the libraries in our institutions.
V. \Ve recommend a continuation of our fellowship and affiliation with the National Association of Teachers in Colored Schools and
urge that all of our Land Grant Colleges support in a substantial way
this national organization.
VI. In order to continue the improvement of instruction in our
Land Grant Colleges we urge that efforts be made on the part of this
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Association to obtain a more eq uitable distribution of all F ederal funds
set aside for Land Grant Colleges.
VII. We commend the extension service that is being carried on
by some of the Land Grant Colleges and recommend the continuation
of such service with a view of meeting the requirements of our respective institutions and states.
VIII. News has just come to us that President J. R. E. Lee or
Florida A. & M. College bas just undergone a major operation, therefore, be it resolved, that we extend to him our deepest sympathy and
our prayerful hope for his early recovery.
IX. We note with sorrow ful regret the passing of Dr. R. S. Wilkinson, President of A. & M. State College, South Carolina. He was one
of the early organizers of our Land Grant College Conference and
served it as one of our most valuable representatives. Therefore, be
It resolved, that this Association bow a moment in silent mourning in
the loss of this valuable and esteemed member, in expressing our sorrowful regret at the passing of one so highly esteemed and admired
by every · m mber of our Association, and we, therefore, as an organization , extend to the bereaved family our deepest sympathy in their
loss and pray that the educational institution over which he presided
will continue with the great work that he so ab ly 'headed for a number of years, as we wish for the new administr ation much success.
X. Be it resolved, that we express our high appreciation to
Howard Unive rsity, President Johnson, Superintendent Wilkinson and
other friends who have added to our entertainm ent while in s ession
here in Washington.
XI. Be it further resolved, that we express our high appreciation
to the Department of the Interior for the service rendered in he\ping
to make our ssociation a success.
Submitted,
J. S. CLARK, Chairman.
JOH 1 M. GAND
J. B. WATSON,
President Bluford: "Is there a motion to ado pt this r eport?"
President Davis then questioned the r esolution thanking Howard
University when Superintendent Wilkinson and others had all been
kind. The Secretary was instructed to include all nam ed.
President Davis also pointed out that r esolution "three" should be
changed to read :
"Land Grant Colleges loca~ed in that area to qualify for rating,
etc."
For a moment all stood quiet with bowed h eads in memo ry or
President R. S. Wilkinson, who for nearly a quarter of a century had
rend ered invaluable service to the youth of South Carolina, as the
chief executive of the State College, Orangeburg, South Carolina.
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The Secretary then read a letter from Felton Clark, asking the cooperation of the group in a survey on College Administration he was
making at Columbia University.
President Davis pointed out that the Conference would be setting
a dangerous precedent to help him. "It is not educationally sound,"
he stated.
The Conference voted to comply with Mr. Clark's request.
The Secretary then gave his report outlining the financial statement, the expenditures and financial standing of the schools. Question
arose of whether associate colleges pay.
President Howe stated that he felt associate colleges should be
charged just as other colleges were.
It was moved and carried that the associate colleges pay dues, and
that they be allowed to vote. The motion was carried.
The Secretary continued his report and reported the following expenditures made by his office since the last meeting of the Conference:
Roberts Printing Compaay, printing 500 Victor letterheads .. .
R. B. Atwood, stamps ................................. . . . .. .
George G. Fetter Company, 1 Box Blue Legal Backs, $1; 1 Box
Long Stencils, $3.50; 4 Reams Rapid Bond Paper, $7.50 ..
L. H. Foster, expenses incurred in connection with the audit of
books of the Conference ... . .................. . ........ .

$5 50
5 00

Total ........................................ .

$36 24

12 24

3 50

This list was presented for information and was ordered filed.
The Secretary then presented to the Conference the following outstanding obligations and asked that the Conference do now approve the
same:
Roberts Printing Company, printing of Programs ... . ....... .
Violet J. Wood, Secretarial Service ........................ .
R. B. Atwood, Stamps, 1932-33 ............. . .... . .. . ....... .
R. B. Atwood, reimbursement for clerical services at the Washington Conference:
Sara M. Frazier
E. Crowder . . ............................ .

$11 75
25 00
10 00

$15 00
5 00
$20 00

It was moved and seconded that these expenditures be paid. Motion carried.
The Secretary asked that money be used to defray the traveling
expenses of the program committee, owing to its great significance to
the Conference, and a lengthy discussion followed as to the feasibility
of setting this precedent.
President Gandy offered the motion that the expenses of the pro-
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gram committee be granted and that they not exceed $75.00.
was seconded. Vote upon this motion was Jost.

Motion

ext came the installation of officers by President Gandy; they
are:
For President- J. B. Watson, Arkansas.
For Vice-President-J. R. E. Lee, Florida.
For Secretary- R. B. Atwood, Kentucky.
For Assistant Secretary-R. O'Hara Lanier, Florida.
For Treasurer-J. S. Clark, Louisiana.
President Bluford moved that expenses of Mr. T. Arnold Hill be
paid. Motion passed. The Secretary was instructed to secure Mr.
Hill's expense account.
·
President Davis praised the officers who had served so well this
year, and alJ because they loved it.
At 5: 16 P. M. the Conference adjourned sine die and went into
executive session.
F. D. BLUFORD, President.
R. B. ATWOOD, Secretary.

